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Letter from the President 
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Introduction 

 

The School Profile 
 

Mid-Pacific Institute is an independent, co-educational, college-preparatory school for grades preschool 

through 12 located in Mānoa Valley, Honolulu. The school was founded in 1908 from the coming together 

of the Kawaiahaʻo Seminary for Hawaiian girls, Mills Institute for Chinese Boys, The Okumura Japanese 

Boarding School, and the Korean Methodist School for Boys and Girls. From its inception by Francis 

Damon and Mary Happer Damon, Mid-Pacific was founded on the ideals of global worldview, and the 

belief that people of diverse backgrounds and cultures should come together to be a powerful voice for 

understanding. In 2004, Epiphany Episcopal School merged with Mid-Pacific, adding the preschool and 

elementary school to the upper grades to create a full learning experience for students preschool through 

high school.  

Mid-Pacific is a community of 1,401 students - 292 in preschool/elementary, 389 in middle school, and 

720 in high school. Ninety-seven percent of the students are from Oʻahu (65% Honolulu, 15% Windward, 

and 17% Central/Leeward/North Shore). The remaining three percent of the school population is from the 

continental U.S. as well as several countries around the world. Ten percent of the students have legacy ties 

(parents and previous generations are MPI alumni).  Three percent are English Language Learners (ELL). 

Annually 10%-12% of the Mid-Pacific operating budget provides financial assistance for 25% of the 

student population. 

At Mid-Pacific, we believe students can develop the skills to be artists, innovators, and individuals who 

make a difference in the world today and in the future. We develop these skills through authentic, relevant 

and intentional experiences in and out of school, and provide students with the tools to become expert 

communicators and storytellers—students who are confident in themselves and their place in the world, 

with deep ties to their local and global communities.  

Mid-Pacific is recognized for its innovative educational, technological, and artistic programs and facilities, 

including the International Baccalaureate (IB) Diploma Program, the Mid-Pacific eXploratory program 

(project-based, deeper-learning program-MPX), the English Language Development Program (ELD), the 

Mike and Sandy Hartley Technology Complex and the Dennis S. L. Chew Technology Center, as well as 

the acclaimed Mid-Pacific Institute School of the Arts (MPSA). Mid-Pacific is a school of firsts and a 

renowned pioneer in innovative educational practices: 

1986 - First International Baccalaureate World School in Hawaiʻi 

1991 - First pre-professional School of the Arts in Hawaiʻi 

1991 - First to offer high school certificate programs 

2004 - First and only Reggio Emilia-inspired preschool and elementary school in Hawaiʻi 

2009 - First to launch deeper-learning professional development academy in Hawaiʻi 
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2011 - First school in Hawaiʻi to offer an integrated project-based learning curriculum (MPX) 

2012 - First school in Hawaiʻi to offer a 1:1 iPad program 

2013 - First in Hawaiʻi and 8th school in the nation to partner with Research Schools International and 

faculty at the Harvard Graduate School of Education 

2017 - First K-12 school in Hawaiʻi to offer an entrepreneurs program 

Mid-Pacific has 244 employees, of whom 102 are teaching faculty. Seventy-six percent have more than 10 

years of teaching experience; 40% have more than 20 years of teaching experience. Sixty-one percent of 

the faculty have earned a master’s degree or doctorate. Twenty-one percent of the current faculty are new 

employees. 

The Board of Trustees is composed of 20 members who have been identified, cultivated, and selected to 

ensure an array of expertise that supports the school in relation to the Aspirations 2035 framework, capacity 

and inclination to financially contribute, and strategic partnerships in the Mid-Pacific community and 

beyond. Currently, the members are from Hawaiʻi, the east coast and west coast, Japan, and Hong Kong. 

Consideration for representation across constituencies while working cohesively toward achieving goals is 

a priority.  

  

Senior administration is composed of nine members: the School President/Head of School, Vice President 

of Academic Affairs (VPAA), Vice President of Institutional Advancement, Chief Operating Officer, 

principal of the preschool and elementary school, principal of the middle and high schools, Director of 

Human Resources, Director of Admissions and Enrollment Management, and Director of Communication. 

While each administrative member has different skills, sets of experiences and expertise, and specific 

responsibilities, as a collective, the team is committed to the support of the school, educational program, 

and school community members by upholding the mission and vision of the school.  

  

The financial condition of Mid-Pacific is strong. Evidence of this can be found in annual third-party audit 

reports. The data reveal that Mid-Pacific continues to meet all financial obligations with a positive cash 

flow every year, an indicator of financial health. Financial viability and sustainability continue to be a 

focus of Mid-Pacific as it works towards its long-term aspiration to increase endowment to $75 million. A 

comprehensive campaign is underway to raise $50 million over 5 years to build the endowment, capital 

projects, and the Center for Advancing Education.  

 

Set against the majestic Koʻolau mountains that form Mānoa Valley, Mid-Pacific has a rich Hawaiian 

heritage that is interwoven into the school’s 114-year history and multicultural community. The school’s 

innovative, progressive initiatives and practices ensure an engaging learning experience for students. 
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The Self-Study Process 
 

In Fall 2020, Mid-Pacific requested an extension to the school’s accreditation visit, which would have 

occurred in Spring 2022, because of the COVID-19 pandemic. Accreditation status was reaffirmed through 

January 31, 2023, as a result of the satisfactory Special Progress Visit on March 2, 2021, with leadership 

representing Mid-Pacific, HAIS, and WASC. The accreditation visit was re-scheduled for Fall 2022. 

  

Two self-study coordinators, a faculty member and a staff member, were selected in Fall 2020. Two 

administrators with accreditation experience volunteered to oversee the self-study process. In early 

discussions, the goal was to be inclusive of all members of the school community—faculty, staff, parents, 

administration, and Board of Trustee members—to participate in the self-study process. About 125 

members of the Mid-Pacific community actively served on committees by conducting interviews, 

researching and analyzing documents and data, and writing portions of the self-study. Inevitably, many 

more members of the school community were engaged in the self-study through surveys (YouthTruth 

survey return was 62% for parents and 98% for students in grades 5-12).  

  

Steering Committee members of faculty and staff were invited to oversee the six sections of the self-study. 

Although all employees were invited to participate in self-study chapter committees, the self-study 

coordinators identified individuals across the campus to serve as chairs of self-study chapters. A schedule 

of meetings was calendared for committees of self-study chapters and the steering committee. The school 

allotted time on the first of four professional learning days for all employees to select any two chapter 

committees of their choice to attend and provide input. Members of chapter committees met on subsequent 

professional days to analyze data they had collected. A professional learning day in April 2022 provided 

an opportune time to gather all chapter committee members to review and discuss the strengths and 

opportunities that emerged for each self-study chapter and then to determine the school’s major strengths 

and opportunities.  

  

The last major revision of the self-study was completed by the steering committee. The final self-study was 

presented to the Board of Trustees for their review and approval, key findings shared with the Mid-Pacific 

community in August in a presentation and made available electronically. The self-study process engaged 

the entire school community and provided an in-depth view of how the school has been functioning since 

the last accreditation visit in 2015, the many ways in which departments interface to support the educational 

program, and how the school has been making decisions based on data and other factors. While the school 

acknowledges the opportunities for continuous improvement, the community should take pride in one of 

its key strengths—the many individuals who make up Mid-Pacific. 

 

Self-Study Coordinators: Kymbal Roley (IB coordinator/science teacher/Class of 2023 Advisor), Tina 

Rawlins (Enrollment Operations Manager). Torry Montes (former elementary school faculty member) was 

a self-study coordinator prior to Tina Rawlins. 

 

Advisors: Edna Hussey (Principal, Preschool/Elementary School), Leigh Fitzgerald (Vice President for 

Academic Affairs). 

 

For a complete list of self-study chapter committee members, please click here.  
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A note about the impact of the COVID-19 pandemic: A running thread throughout the self-study are 

references to challenges that the school encountered from Spring 2020 through the present time. As in every 

school in Hawaiʽi and across the globe, the pandemic prompted a response, the strength of the response 

tempered by financial support, available resources, the ability to innovate, and the sheer resolve of a school 

community. The self-study process underscored how the school community was able to provide continuous 

teaching and learning virtually, before a staggered return to on-campus learning in late Fall 2020.  While 

the pandemic tests the schoolʻs resolve, the creativity and innovation of the faculty and staff have powered 

through the ongoing challenges. This self-study process provided the means to recognize the depth and 

breadth of the school community’s efforts to support students during the pandemic. 
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Progress Report 
 

The 2015 Visiting Committee identified two major, all-encompassing recommendations for school 

improvement: 

 

● Organize and prioritize identified strategic goals and objectives into a comprehensive, realistic 

strategic plan with assigned responsibilities and timelines. 

● Funding the master plan while also building the endowment will require significant numbers and 

levels of gifts, and the commitment and focus of the Board of Trustees, executive leadership, and 

staff. 

The 2019 Mid-Cycle Visiting Committee made the following recommendations, all of which have been 

addressed in responses to the work from 2019 to the 2022 self-study:  

● It is imperative that Mid-Pacific continues to put major focus on financial sustainability through its 

multi-pronged approach. 

● The administration, faculty, and staff should continue the cultivation and growth of the one-school 

concept through consistent communication along with professional learning opportunities across 

the divisions. 

● Mid-Pacific continues to focus on school culture and the formation of school traditions. 

● Messaging about the school’s current educational excellence and aspirations needs to be consistent, 

creative, and timely. 

Working with the 2020 Strategic Plan that had been organized into four pillars1, Mid-Pacific’s senior 

administrative team identified strategic goals. Each of the goals and the actions undertaken is summarized 

here to report the school’s progress on each of the two major recommendations.  

RECOMMENDATION: Organize and prioritize identified strategic goals and objectives into a 

comprehensive, realistic strategic plan with assigned responsibilities and timelines. 

Strategic Goal: Continue to align all three divisions as one school (curriculum, instruction, and 

assessment) 

Strategic Goal: Align one-school curricular continuum with deeper learning strategies 

 

Many initiatives have focused on working to align all three divisions into one school.  This was made 

especially possible in summer 2020 when the middle and high schools moved to have one principal and 

two assistant principals serving all students in grades 6-12. The preschool/elementary school principal and 

middle/high school principal are committed to working together to create a clear and consistent path from 

the Reggio Emelia preschool approach through the inquiry-based elementary program through the design 

thinking/project-based middle school through an aspirational competency-based high school. At each 

division level, Mid-Pacific aspires to inspire deeper learning every day  in every learning setting, whether 

within the four walls of a classroom, at a research site off campus, or outdoors on campus. 

  

A key component of the school’s deeper learning and divisional alignment journey has been the redefining 

of what assessment means at Mid-Pacific. The school has worked with consultants since the last 

https://docs.google.com/document/d/1CmrwT1Binn5RalTPe1sdm5s3tIkNJvgghskh17MBGzo/edit
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accreditation visit to draft and implement the PS-12 assessment guidelines2. Meetings have been held with 

parents to explain what mastery and competency-based assessment and grading look like and how they 

truly prepare our students for community, career, and college. Community members are now more 

comfortable using these terms and explaining assessment “for learning” as opposed to “of learning.”  The 

academic administration recognizes that we need to intentionally create opportunities for parents and other 

community members to understand the difference between formative and summative assessment and how 

exhibitions of learning and other performance-based assessments truly enable students to show their 

learning.   

  

Tied to the assessment guidelines has been ongoing work to revise and revitalize the curriculum at several 

grade levels and different discipline areas. An integrated math program was implemented at the middle and 

high school. The high school also adopted an integrated science program. The elementary school changed 

its math program to provide a more integrated approach to address the standards with better transitions from 

one grade-level concept to the next. The elementary school faculty has been doing more research on the 

science of reading in order to achieve a balanced literacy program.  

  

With the intentional connection of middle and high school, the teacher-leadership teams and administrative-

leadership teams have evolved and are connected around similar conversations on teaching, learning, and 

leadership for deeper learning. The middle and high school divisions will retain a departmental structure 

(high school) and grade-level teams (middle school) to ensure that they are supporting developmentally-

appropriate programs. Consistent support of students from one grade level to the next and throughout the 

disciplinary programs will improve with intentional deeper-learning connections in assessment, 

instructional approach, and curriculum between the two divisions. 

  

Schoolwide the emphasis on deeper learning helps to drive the connection between each division. Deeper 

learning is a hallmark of Mid-Pacific education, which continues to evolve with high engagement beyond 

project-based learning. Partnering with the principals, Mid-Pacific’s own Kupu Hou Academy provides on-

campus training and support for teachers as they evolve their deeper-learning practice. Deeper learning is 

highly embedded at the preschool, elementary and middle school programs. The high school leadership is 

actively working to evolve the high school curricular program and training and support for the teachers to 

grow in their deeper learning practice. Examples of this are sunsetting Advanced Placement courses, 

eliminating the demerit system in favor of a restorative justice approach to discipline, moving from “sit 

finals” to exhibitions of learning and other performance-based end-of-course assessments, and aligning new 

course proposals with the deeper-learning competencies.   

  

The math and science curricula have been redesigned to better reflect the school’s commitment to deeper 

learning. Mid-Pacific contracted with a consultant to focus specifically on deeper learning and math, 

changing our texts and programs to reflect this integrated approach.   

 

Implementing Next Generation Science Standards (NGSS) gave Mid-Pacific faculty a forward-thinking 

approach to teaching and learning science. In addition, NGSS provided the faculty with an integrated 

approach to delivering science instruction. To make this happen, the administration committed to providing 

additional planning time and resources to ensure the faculty understood the crosscutting concepts. The Next 

https://drive.google.com/file/d/1PxWJ7jJdeHocBnnt75G6D86sHDH6JQt2/view?usp=sharing
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Generation Science Standards provided a clear vision for understanding and teaching science and 

engineering. The standards were designed to bring the various disciplines alive for all students. 

  

Deeper learning extends beyond the campus-based program into Mid-Pacific’s robust on-campus Extended 

Learning program (XLP). XLP offers more than 50 classes per year, all of which have a performance-based, 

competency-based approach and deeper-learning design. The virtual courses offered through the Global 

Exchange Academy (GlobalX) are also intentionally designed to align with deeper-learning principles.   

  

The Communications Department strategically highlights deeper learning in its social media posts, 

marketing materials, and public relations documents. Likewise, the Admissions and Enrollment 

Management office has moved away from using the SSAT or other high-stakes test as admissions criteria 

and focuses on the interview process, Character Skills Snapshot (CSS), and work samples to understand 

the skills, competencies, and habits of heart and mind that applicants will bring to the Mid-Pacific 

community. 

  

Over the past seven years, Mid-Pacific has worked to equip teachers with more skills to support those 

students who exhibit learning differences. In 2016, teacher leaders from all grade levels began to work with 

assessment experts Anne Davies and Sandra Herbst. Davies and Herbst also worked with the entire faculty 

during professional learning days and in other years with certain academic departments and school 

divisions. Beginning in 2016, Mid-Pacific contracted with the Hawaii Center for Children and Families3 

(HCCF). Behavioral therapists from this organization began working with students, primarily in grades 6-

12, while a learning specialist worked with students at the preschool and elementary school levels.  Multiple 

years of data collected by HCCF and the preschool/elementary learning specialist illustrate an increase in 

anxiety, depression, documented learning differences, and stress in our students. Mid-Pacific will continue 

to provide professional learning opportunities for teachers, administrators, and school staff to increase their 

skills and fluency in supporting the social and emotional journeys of the students.   

  

Strategic Goal: Maintain the current teacher evaluation portfolio process.  

Although strides were made on this goal during the first few years following the last accreditation visit, it 

was halted at the middle and high school over the past two and half years due to the pandemic. The 

preschool and elementary schools have continued with the portfolio process, not as an evaluation tool but 

as a means for helping teachers focus on student learning and their own professional growth. (See Chapter 

4, question 7, p. 51 and Chapter 16, question 5, p. 178) 

Strategic Goal: Align the Global Studies Program at Mid-Pacific with the Harvard Research Schools 

of Education (HGSE) partnership, connecting student cultural and social awareness curricula to 

celebrate student diversity. 

Little progress has been made in this area as the administrative team chose to prioritize other initiatives.  

Considering the role of global studies and Mid-Pacific’s overall role in global education is part of the 

evolution of the GlobalX strand of the Center for Advancing Education (CAE).  

  

http://hiccf.com/about-us/
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Strategic Goal: Develop and implement the 3-D Technology program to supplement the current 

technology program. 

The 3-D immersive technology program has evolved over the past seven years, first with a Museum Studies 

and Historical Preservation course and then with the integration of Light Detection and Ranging (LIDAR) 

scanning, 3-D immersive technology, virtual reality, and other technologies into additional classes. 

Unfortunately, some courses have witnessed a decline in enrollment over the past two to three years, and 

several key faculty members have moved on. There is an intent to strategically rebuild the program, 

considering how the school can evolve it long term and work to integrate immersive technology training 

and devices into various classes across disciplines. The pandemic actually provided the opportunity for 

many teachers outside of the technology department to become more comfortable with various aspects of 

technology, including immersive technology. The school hopes to build upon this momentum in the future. 

Key to this has been the hiring of a new educational technologist with significant training in this area.   

  

Strategic Goal: Develop a procedure to review the Mid-Pacific mission and vision. 

Mid-Pacific’s mission and vision statement is reviewed annually by the Board of Trustees and the Senior 

Team. It is also a guiding document for the creation of the President’s Aspirations4 2020 and Aspirations 

2035 documents. In April 2022, a small group, composed of administrators, teachers, parents, students, and 

the Conference Minister of the United Church of Christ, reviewed the current mission for accuracy and 

relevance for the school in the year 2022 and beyond. The group compared Mid-Pacific’s mission with that 

of other schools, reviewed other driving school documents and taglines, and determined that a larger and 

more inclusive mission refresh should occur across SY 22-23. This mission work runs concurrently with a 

group looking at the school’s core values and a group focusing on diversity, equity, and inclusion. The 

work of all three groups supports each other,  and the teacher profile, the student learner profile, and the 

assessment guidelines help in a review of Mid-Pacific’s mission. 

  

RECOMMENDATION: Funding the Master Plan while also building the endowment will require 

significant numbers and levels of gifts, and the commitment and focus of the Board of Trustees, 

executive leadership, and staff. 

  

Strategic Goal: Increase volume and levels of gifts for the Mid-Pacific Fund, endowment, and capital 

needs  

The Mid-Pacific annual giving program, now known as the Mid-Pacific Fund (previously known as Annual 

Fund), has seen steady growth. From fiscal year 2013-2014 to 2021-2022, Mid-Pacific has exceeded annual 

fund goals every year. Mid-Pacific Fund contributions totaled $881,009 in fiscal year 2013-2014, and 

increased 36% to almost $1.2 million in fiscal year 2019-2020. Members of the Board of Trustees have 

increased their giving to the Mid-Pacific Fund. In 2013-2014, they contributed $151,844, each year 

gradually increasing to $229,120 in 2018-2019, a 51% increase.  

  

Current parent and alumni giving have also increased; these two groups continue to be the two largest 

contributing groups to the Mid-Pacific Fund. Parent contributions were a little over $150,000 in fiscal year 

2013-2014 and have increased each year to over $386,000 by fiscal year 2018-2019, a remarkable 150% 

increase. Alumni total of  $150,000 in 2013-2014 increased 38% to $208,000 in the same time period. 

https://www.midpac.edu/about/aspirations.php
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Gifts to Mid-Pacific’s endowment grew from $1,622,293 in fiscal year 2013-2014 to $3.4 million in fiscal 

year 2016-2017. A single $1 million gift toward the endowment in 2016-2017 made it a significant year.  

Gifts and pledges to Mid-Pacific have reached $21.5 million as of August 2022.  

  

Mid-Pacific’s advancement program continues to reach its strategic goals and has grown its fundraising 

capacity as the needs of the school have evolved. Initiatives and campaigns are growing our donor base in 

key constituencies, such as alumni and current parents. An intentional shift in strategies and programming 

initiated since the last WASC report have had positive returns. This is true especially in school leadership. 

Fundraising leadership from the Board of Trustees and school administrators, or leading from the front, has 

been crucial to moving the school forward into its next phase of fundraising and advancement work. The 

HAIS dashboard indicates trustee and senior leadership has prioritized advancements efforts, allowing the 

school to begin the initial phases of a comprehensive campaign.  Leadership Phase Benchmarks5 

  

Strategic goal: Increase Board of Trustees’  financial support of Aspirations  

Institutional Advancement and the president have succeeded in setting expectations for the board members 

to contribute to the financial sustainability of the school. It is the expectation that each board member will 

contribute at least $10,000. In 2021, Mid-Pacific launched a multi-year comprehensive campaign. This 

campaign is chaired and owned by the Board of Trustees; the subcommittee of the board meets frequently 

and consistently to support the work of the campaign. At the time of this writing, 17 of 20 board members 

have made their commitments to the Comprehensive Campaign.   

  

Strategic goal: Develop clear goals for funding and timing each phase of the Master Plan. 

Since the last accreditation visit, the 2019 Master Plan was rendered obsolete. As aspects of the Master 

Plan are married to the Comprehensive Campaign, the school had decided to take the top five facilities 

priorities from the feasibility study and move those forward. The feasibility study held in February to June 

2021 assessed the wealth within Mid-Pacific’s community and whether the priorities of the top donors 

matched the different aspects of the Master Plan. Those that rose to the top will move forward. A new 

Director of Campus Planning will be hired during the school year 22-23 to move the facilities priorities 

forward.  Key considerations for this plan will be a new middle school building and track & field complex, 

inclusive of Wailele Spring, which is physically located between the two projects. There are other facilities 

priorities not tied to the comprehensive campaign that the Chief Operations Officer and Director of Campus 

Planning will work to budget for and complete in the coming decade (upgrading the fire system in 

Kawaiahaʻo; facility exteriors on the middle and high school campus). 

  

Strategic Goal: Increase non-tuition revenue and program support through non-profit and industry 

partnerships. 

Mid-Pacific continues to consider ways to increase non-tuition revenue. The school has been successful in 

the following areas and continues to look for ways to diversify our revenue stream.  

  

Grants: Institutional Advancement as well as key department leaders have been successful in securing 

support from local and national foundations. Grant award goals have been exceeded for the past three years.  

  

Comprehensive Campaign: The campaign itself, when successful, will yield $50 million aligned with 

school need and  donor inclination. The key areas to fund include: an endowment for financial aid, 

https://docs.google.com/presentation/d/10YZqgiUlg3IuzrysRaDE7YqMI0vmvok994kONtb0-2E/edit?usp=sharing
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endowment for financial sustainability, capital projects (a new middle school building, track and field 

complex), and funds to support the growth of the CAE, comprising Kupu Hou Academy, the Global 

Exchange Academy, and Research Schools Academy where  the research is generated from teachers as 

researchers of their own practice.  In support of the success of the campaign, strategic hires have been made 

within the Institutional Advancement department. The department has adopted Artificial Intelligence to 

support the Mid-Pacific Fund  by identifying new prospects and moving donors up the pyramid through an 

intentional stewardship plan. The campaign team meets regularly with Academic Affairs leadership to 

understand programming and to build an intentional stewardship plan.   

  

Center for Advancing Education: While funding for the longevity of the center is part of the comprehensive 

campaign, the center is emerging as a revenue-generating source for the school. The center, composed 

currently of Kupu Hou Academy (professional development arm) and the Global Exchange Academy 

(virtual and campus-based auxiliary programs and summer programs) has been impacted by the pandemic 

and a reduction in the ability to hold both on-campus auxiliary programs and off-campus professional 

development sessions. However, over the course of the last seven years, Kupu Hou has expanded to serve 

hundreds of teachers across the state of Hawaiʻi and abroad (with an impact on tens of thousands of 

students) and has grown from originally offering just a standardized workshop series to now offering 

diversified workshops and customized trainings for individual schools and districts.  Kupu Hou also serves 

as a professional development resource for Mid-Pacific’s own teachers.  It is a goal that Kupu Hou’s 

revenue offset all professional development held both on and off campus for Mid-Pacific employees. Prior 

to the pandemic, the campus-based auxiliary programs netted over $1 million per year in revenue through 

after-school care, after-school extended learning programs, and on-campus summer programs. This aspect 

of the Global Exchange Academy is on target to meet and exceed its goals in 2022 and beyond. The campus-

based auxiliary programs offered through XLP and summer programs seek to align with the school’s 

commitment to deeper learning and provide expanded learning opportunities for both the school’s own and 

local-area students. Beginning in the school year 21-22, Mid-Pacific added a virtual/blended arm to the 

Global Exchange Academy, titled GlobalX.  GlobalX is made up of virtual programs that seek to provide 

short- and long-term courses for child through adult learners on a variety of topics not offered as part of the 

school’s campus-based program.  GlobalX virtual programs are also intended for non-Mid-Pacific students 

and educators with a goal of supporting teachers and students across the world to suggest, design and 

deliver, or take courses that speak to their current passions. GlobalX also partners with the Hawaiʻi 

Department of Education, charter, and other independent schools to provide access to courses that 

individual schools are not able to hold on their own campuses. If successful, GlobalX will be a positive 

revenue source in the coming decade.  
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Independent School Dashboard: Critical Data for School Improvement 
 

Mid-Pacific Data Dashboard (Final).xlsx

https://docs.google.com/spreadsheets/d/1CJnPiEwYiHA9Ya-JxnLALeoy4lK8rZeU/edit?usp=sharing&ouid=118260858536325465848&rtpof=true&sd=true
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Reference Materials to Accompany the Self-Study 
 

Campus Map 

Preschool and Elementary School Campus Map (pg. 41) 

 

Admissions Information 

Application 

Current Mid-Pacific Viewbook 

Current Mid-Pacific Hardcards 

Financial Aid Information 

 

Student and Parent Handbooks 

Preschool Handbook 

Elementary Handbook 

Middle School Handbook 

High School Handbook 

 

School Calendars 

Preschool and Elementary School Calendar 

Middle and High School Calendar 

 

Course Catalogs 

Elementary Curriculum 

Middle School Course Catalog 

High School Course Catalog 

 

Schedules 

Preschool Daily Schedule 

Elementary Daily Schedule 

Middle School Daily Schedule 

High School Daily Schedule 

 

https://www.midpac.edu/uploads/23f9653d6cdbb11058f54e0ac7a3593bb43668bc.pdf
https://midpac.myschoolapp.com/ftpimages/1058/download/download_7102324.pdf
https://www.midpac.edu/admissions/apply.php
https://anyflip.com/dpuvq/jqie/
https://www.dropbox.com/scl/fo/d6p58s2dt82cykgjarggn/h?dl=0&rlkey=e3mq9tz3hxuecg2kln34ukgcc
https://www.midpac.edu/admissions/tuition-and-financial-aid.php
https://midpac.myschoolapp.com/ftpimages/1058/download/download_7102325.pdf
https://midpac.myschoolapp.com/ftpimages/1058/download/download_7102324.pdf
https://midpac.myschoolapp.com/ftpimages/1058/download/download_7109134.pdf
https://midpac.myschoolapp.com/ftpimages/1058/download/download_7367253.pdf
https://midpac.myschoolapp.com/ftpimages/1058/download/download_7088743.pdf
https://midpac.myschoolapp.com/ftpimages/1058/download/download_6777230.pdf
https://drive.google.com/drive/folders/1RShnidsuTKQZA0Wk0KYX59E6Ebc8F1jH?usp=sharing
https://midpac.myschoolapp.com/ftpimages/1058/download/download_7111954.pdf
https://midpac.myschoolapp.com/ftpimages/1058/download/download_6999732.pdf
https://drive.google.com/file/d/1LQD4Jhq1j0J-eoCTnd5j5AIqy8qquef3/view?usp=sharing
https://drive.google.com/file/d/1pdv0v48bgX7QDZ-XJXXpH8B-1lyXDVcv/view?usp=sharing
https://midpac.myschoolapp.com/ftpimages/1058/download/download_6860595.pdf
https://midpac.myschoolapp.com/ftpimages/1058/download/download_6861283.pdf
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Section I: Institutional Core Values, Purpose, and Aspirations 

1. Mission 
 

Standard 1: The school has a clearly articulated mission statement, formally adopted by 

the Board of Trustees, that defines its purpose and core values, and informs all major 

planning and decision- making. 

 

Baseline Requirements Checklist for Standard 1:  

 

 

The school has a written, published mission statement, formally adopted by the 

governing board. 
Yes✓ No☐ 

 

1. A mission statement is critical to understanding all institutional decision-making with 

respect to people, program, physical plant, financial resources, community 

relationships, and other important factors. Accordingly, please provide here the text of 

the school’s mission statement. 
 

Mid-Pacific Institute—a preschool through high school college-preparatory community founded on 

Christian values—nurtures and challenges students to develop intellectual, emotional, artistic, spiritual and 

physical strengths to become compassionate and responsible lifelong learners and global citizens.  

  

This has been the school’s mission statement since 2011; it can be found on the school’s website and in 

handbooks and other documents. 

 

 

2. Describe the most recent review of the mission statement and explain why it was or was not 

changed.  
 

The Board of Trustees met in September 2021 to review the school’s mission statement. Discussions began 

on how to modify the mission in the future. Specific aspects that will be considered include adapting the 

current wording to better reflect 21st century language, like “diversity” and “student impact.” During self-

study discussions, school community members have also expressed how principles of diversity, equity, and 

inclusion should be considered to address the school’s core values of ̒ ohana, caring, creativity, innovation, 

and diversity. There are three committees tasked with exploring the deeper dimensions of the school’s 

mission, underlying core values, and diversity, equity, and inclusion. We anticipate a revision in the mission 

statement to better reflect the purpose of the school that addresses the student strengths “to become 

compassionate and responsible lifelong learners and global citizens” all the while supporting and growing 

their individuality, creativity, and innovative mindsets.  
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3. Provide two or three specific examples of how the mission statement played a role in 

major decision-making or planning since the last self-study. 

 

The development of the Student-as-Learner Profile was based on how we can best assess the expected 

learner outcomes of our students. This phrase in the mission statement—“to become compassionate and 

responsible lifelong learners and global citizens ''—is clarified in the high school Learner Profile.6 The Mid-

Pacific elementary school Learner Profile7 was created and implemented in order to better communicate 

and visualize the goals for students. The middle school has also embedded core competencies8  into its 

curriculum since 2017, with the  goal of engaging students with skills that are essential for success in high 

school. Mid-Pacific’s mission statement has also guided decisions to address students’ emotional and 

compassionate strengths. Character Strong9, a student support program centered on a partnership HCCF to 

provide support in the areas of learning differences and social and emotional wellness, was implemented to 

address those needs of our students in both middle and high school. This practice aligns with the elementary 

school’s character education classes. Finally, August of 2015 saw the opening of Wood Hall, a classroom 

space10 specifically designed for project-based learning in grade 6. This space aligns with the school’s 

pedagogical philosophy, as outlined by the strategic plan, which was based on the mission statement.

https://www.midpac.edu/about/learner-profile.php
https://docs.google.com/document/d/1VN7truieJx0GYbOFuSeRXGRkRhnj0wjQjY1_f93xyaQ/edit
https://docs.google.com/document/d/1VN7truieJx0GYbOFuSeRXGRkRhnj0wjQjY1_f93xyaQ/edit
https://www.midpac.edu/blogs/dpriester/2017/11/middle-school-core-competencies.php
https://characterstrong.com/
https://www.midpac.edu/blogs/dpriester/2015/08/wood-hall---planning-for-the-future.php
https://www.midpac.edu/blogs/dpriester/2015/08/wood-hall---planning-for-the-future.php
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4. In considering the alignment of the school’s mission statement with the current operations 

of the school and the compatibility of the components of the mission statement with each 

other, explain any areas in which there is tension or lack of alignment or compatibility. 

What efforts are being made to resolve these issues? 
 

The persons responsible for writing responses to these self-study questions on the school mission facilitated 

discussions, collected survey data, and reviewed meeting transcripts involving faculty, staff, senior 

administration, parents, students, and alumni. Mission statement tension centered on perceived gaps in the 

mission statement, alignment of actions with the spiritual development of students, the phrase “Christian 

values,” and whether sufficient efforts are being made to develop students into “global citizens.” 

  

A significant trend across discussions and surveys revolved around the terms “diversity” and “deeper 

learning.” Many stakeholders discussed the nurturing environment of Mid-Pacific and how a feeling of 

belonging started with a recognition of the ethnic, socio-economic, intellectual, political, religious, and 

experiential diversity of the students and families in 1908. Since the formation of the school mission in the 

early 1900s  and most recent iteration in 2011, the Board of Trustees, administration, faculty, and staff have 

been  immersed in  progressive education initiatives. This future-forward educational philosophy is best 

known as “deeper learning.” The school is currently engaged in discussions with representatives of the 

school community to consider if the school’s current mission statement is relevant to the Mid-Pacific 

community in 2022 and in future years. As of June 2022, the recommendations are to refresh the mission 

statement with brevity in mind, to consider the mission statement in relation to other guiding documents, 

initiatives, and the local and global landscape.  

  

A second area of tension is addressing students’ spiritual development and instilling Christian values.  From 

Mid-Pacific’s inception, the school has had historical and institutional ties to the United Church of Christ 

(UCC). In discussions and surveys, there was a wide variance in perspective on what role religious 

education should play and how spiritual development might be assessed as one of the areas addressed in 

the educational program. What is agreed upon is that character education is of significant importance in 

addressing spiritual development, not to be confused with religious development. The UCC philosophy 

celebrates many different religions represented in the school community and community members who do 

not have religious beliefs. The preschool and elementary school has a character education program, 

developed by the character education faculty, over the past 25 years, that includes social emotional learning 

and a peer mediation program. The middle school and high school incorporated a new program in 2021 

called “Character Strong” to develop resilience and foster character development. To honor the relationship 

between UCC and Mid-Pacific, the school continues the tradition of weekly chapel services for all students, 

preschool through high school, and prayer at special events, e.g., opening and closing convocation, 

baccalaureate, graduation ceremonies.  

  

Developing a perspective of global citizenship begins with developing relationships with the larger 

community. This is an area of growth for Mid-Pacific regarding this aspect of the mission statement— “to 

become compassionate and responsible lifelong learners and global citizens.” Although the school has 

international students, many faculty and staff believed that more intention and effort could be placed on 

experiences that develop connections with the Hawaiʻi community and the global community. The 

pandemic has hampered plans that involve projects and outreach to the local community due to the need 

for the physical safety of the community. Current initiatives include the continued recruitment of 
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international students into the English Language Development program, sharing of faculty/staff 

experiences of living abroad, and a week dedicated to celebrating the cultures on campus. The faculty 

acknowledges that there are many ways in the respective disciplines to develop a global perspective, e.g., 

studies on the economic impact of war on world trade, oil prices, shortages and threats to protecting fresh 

water, global climate, etc. 

 

 

5. With respect to the mission, what are the school’s areas of greatest strength, and in what 

areas would the school like to improve? 
  

Data obtained from the 2020 YouthTruth survey11 indicated that  82% of respondents believe or strongly 

believe in Mid-Pacific’s mission. Gathered from surveys and interviews with Mid-Pacific administration, 

staff, faculty, and parents, the school’s strengths, with regard to the mission statement, are highlighted in 

its educational programs and its practice of social emotional learning. These programs include the IB 

program, the MPSA certificate program, and the MPX Program. The IB program challenges the students’ 

intellectual growth and is offered to juniors and seniors. The MPSA certificate program allows students to 

excel in many forms of visual and performing arts, and MPX (offered for 9th & 10th graders) stems from 

the middle school practice of project-based learning, which encourages critical thinking skills and lifelong 

learning. Another strength that constituents reported is the school’s practice of social emotional learning 

(SEL), which is infused throughout curricula in preschool, elementary, middle, and high school. Students 

are taught skills, attitudes, and behaviors that can affect their success in school and life. 

  

An area of growth with regard to the mission statement is the need to strengthen the ideals of global 

citizenship. While students in the IB program must show their understanding of this concept through 

Creativity, Activity, and Service (CAS), the connection with and appreciation for communities beyond the 

school is not something that is explicitly addressed across the grade levels. However, there are certainly 

opportunities in content areas (the humanities, sciences) and in the context of environmental, economic, 

and political arenas, where adopting a global perspective can readily be explored in the classroom.  

  

While the mission statement indicates that Mid-Pacific is a college-preparatory school, survey and 

interview responses indicated this also to be an area for growth. As Mid-Pacific shifts away from letter 

grades and other aspects of traditional 20th-century learning, the school leadership and faculty recognize 

the different opportunities for growth as a learner as not being limited to college and university education. 

Certifications, apprenticeships, work-study programs, and professional schools are all viable next steps for 

continued growth and preparation for entering the workforce.  

 

As explained in the response to question 2 above,  the school is addressing a possible revision of the 2011 

mission statement with attention to aspirations of diversity, equity, inclusion, spiritual development, and 

global citizenship. The mission of Mid-Pacific will need to evolve in order to better serve its students and 

families and guide the ongoing development of an educational program and the faculty who are responsible 

for implementing the mission.

https://drive.google.com/file/d/13s7602JmRTPfkAkTYeYgACpj3d9ocIi_/view?usp=sharing
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Section II: Teaching and Learning 

2. Educational Program 
 

Standard 2: Guided by the mission, the school clearly defines its curricular and co-

curricular programs and provides coherent documentation of them. The programs are 

regularly evaluated, updated, and strengthened in order to stay current with relevant 

educational research, to assure the intended outcomes in student learning, and to 

prepare students for the next stage of their academic careers. 

 

 

Baseline Requirements Checklist for Standard 2:  

 

 

The school has a written, published, comprehensive curriculum document that informs 

decisions and communicates publicly about the school’s academic program. 

 

Yes ✓ No☐ 

 

The school securely maintains student performance records. 

Note: Also required for Standard 3. 

 

Yes ✓ No☐ 
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1. Taking into account the future world in which the school sees its students living, 

describe how the curriculum is informed by that vision. 
 

 

Mid-Pacific Institute has examined educational research with a futures lens. Leadership has guided school-

wide thinking in generational terms, and involvement with the “Schools of the Future” initiative (2009-

2015) helped guide the process. During professional learning days and in division meetings, the faculty 

explored what it meant to have a profile of a Mid-Pacific graduate, which resulted in the Learner Profile in 

2018-2019.  Deeper learning, with its focus on higher-order, life-ready competencies, has provided a focus 

and direction when making curricular decisions.   

Some examples of how the school has used a future-focused lens include a wider approach to deeper 

learning that includes inter-disciplinary and experiential learning curricula and more courses using project-

based learning. There are ongoing efforts to expand deeper learning even more in grades 11 and 12. The 

middle and high school administration has taken intentional steps to design a computer science program 

that is more accessible to all students. This includes moving robotics after school to allow for increased 

student participation in the robotics program. Working in collaboration with the Global Exchange Academy 

extended learning program, the school has looked for ways to augment the campus program with after 

school and virtual programming that expands the opportunities, particularly those in technology, 

entrepreneurship, the arts and computational thinking. The middle and high school has a curriculum 

committee composed of members from all discipline areas that examine the school’s scope and sequence. 

This committee uses this yearly process to look at the curriculum and update courses and requirements that 

align with this future focus.  

  

Mid-Pacific has also deepened its commitment to SEL across all grade levels because of the mounting 

research about SEL as critical to cognitive development. The Learner Profile informs how the affective 

aspect of learning is present at every level of the school. All faculty and staff recognize that nurturing 

human beings is one of the greatest responsibilities along with the cognitive and academic aspects of their 

education. For example, the language of the Learner Profile is used as a starting point to develop curricular 

experiences in preschool and elementary school. This has expanded to include a broader range of habits 

and dispositions that align well with preparing students to be self-directed learners. The elementary inquiry-

based curriculum provides different perspectives of the world and supports engaging ways to interact with 

content. There is an ongoing effort to use the Learner Profile traits in designing curricular experiences, such 

as embedding the curriculum inside of an inquiry model. 

  

In 2015-2019, discipline assessment teams (DAT) were organized to support the articulation of skills and 

content taught from preschool through high school and to build a longitudinal view of curriculum across 

grade levels. Due to the COVID-19 pandemic and the need to address the social-emotional needs of the 

school community, the DAT initiative was temporarily halted but will resume in school year 2023. Without 

these regular meetings, some teachers have struggled with including more future skills. These faculty need 

support to include more experiences that will prepare students for competencies leading to success in life. 

There is also the challenge that from ages 5 through 18, the curriculum is limited because of the need to 

cover material. The school can continue to consider the enduring skills and knowledge that students need 

to prepare for the future.  
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2. Describe and evaluate the rationale, process, and outcomes of the school’s most 

recent significant curricular changes. How do these changes relate to the school’s 

mission? 
 

Mid-Pacific engages in ongoing reflection with a willingness to revise course offerings aligned with the 

school’s mission by 1) providing learning in all areas of development - the intellectual, social, emotional, 

physical, and spiritual; and 2) valuing innovation and artistry. The principals recognize and provide 

opportunities for faculty expertise in the role of shaping educational experience for students. Students can 

craft unique educational pathways based on their interest in the high school course selection process. 

  

Some specific examples of progress in the last five years include:  

 

● Integrated math. The rationale was for students to benefit from integration, to make math more 

trans/inter-disciplinary. The school brought in consultants, and department members participated 

in retreats for focused planning. As a result, the high school math department has a new 

curriculum/textbook and is developing instructional skills to engage students in understanding 

content. There is an emphasis on higher-order thinking so students can provide other forms of 

demonstrating their learning. The high school and middle school are coordinating efforts to design 

and align the middle school/high school math curriculum. 

 

● Integrated science. The science department is re-evaluating the science curriculum, and 

adjustments are needed because the school identified a need for three full years of the main sciences 

(biology, chemistry, physics), which also aligns well with the college admissions process. There is 

still the desire to ensure that learning occurs across all disciplines in a more integrated way, which 

will need to be part of the DAT work moving forward. 

 

● The school has adjusted the recommendation process for the IB diploma to provide access for more 

students to become a diploma candidate.  It used to be GPA-based recommendations, but after the 

IB Accreditation in 2018, the recommendation was to add more IB courses (e.g., psychology) so 

that all students can thrive and be successful. There has been an increase in the number of students 

enrolled in IB courses and the full diploma program. Currently 75% of juniors take one IB course, 

and 85% of seniors take at least one IB course.  The IB student experience is based on inquiry and 

project-based activities in all of the IB classes.  

 

● US history is theme-based with more project-based curriculum being emphasized. 

 

● Technology is no longer a graduation requirement, but it includes a wide range of opportunities in 

topics like programming, robotics, engineering, design, fabrication, and digital graphics and 

animation. 

 

● Middle school is moving to interdisciplinary course structures with math/science and humanities 

planning together. 
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● Professional learning at the school has focused on incorporating elements of deeper learning in 

Preschool-12th grade. This has included an in-depth development and implementation of the 

school’s assessment guidelines, which are aligned well with deeper-learning principles.  

  

With the emergence of GlobalX, there is the possibility that some courses that have low enrollment on 

campus or those that the middle and high school administration would like to pilot, might be able to be 

offered via GlobalX. While this may expand student access to diverse curricular offerings and course 

formats (virtual, blended, and in-person) there is some question as to how it might impact the campus-based 

program both in a positive or negative way. The academic chairs, academic deans, and administration at 

the middle and high school level recognize that curricular changes need to be considered from an 

interdisciplinary and inter-grade level lens vs. course level only. This work is still in progress, and more 

cohesive planning time is needed to continue the full development of a student-centered experience.  

 

 

3. To what extent is the curriculum constrained by expectations or demands imposed 

by secondary schools or colleges to which the school’s students apply for 

admission? 
 

While there is anecdotal data that indicate that students are prepared for college and life success, a more 

robust system of data collection would allow assessing graduates to understand post-graduation readiness. 

The school is balancing access to data and privacy laws once students graduate. 

  

Science altered its required courses to more traditional subject topics (biology, chemistry, physics) from 

NGSS courses, Integrated Science I, II, III, to meet transcript requirements for some colleges. This 

alleviated the pressure on students to double up on courses. Some concerns did arise that colleges and 

universities did not understand the content comprising integrated science courses. As such, courses have 

been renamed to avoid transcript confusion. The school is also eliminating single-section courses, so it is 

easier to schedule all students. Courses have been hybridized: game design and Animation became motion 

graphics to reduce the single-section problem. There is also a review of multi-level/multi-credit courses to 

clarify and simplify offerings. Steps have also been taken to put some courses on A year/B year rotations 

to enable students to have a wider diversity of offerings over a multi-year period.  

  

The curriculum review process has provided a means to adapt curriculum for mission alignment and college 

preparation. There is occasional tension in meeting expectations for a diverse group of colleges and giving 

planning time to curriculum teams to develop programs that provide the student-centered approach the 

school desires. The school is committed to provide time for the curriculum process to address the needs for 

colleges and alignment with school values.  

 

 

4. How does the school monitor and assess the success of its students once they have 

graduated? What does this information reveal about the school’s curriculum, co-

curriculum, and the students’ experience of the school? 
 

The school has a variety of individuals and groups that collect data and talk to alumni. These include class 

representatives, the MPIAA board, reunion cycles, faculty/staff (current and former), trustees, news, social 

media (Instagram, Facebook, LinkedIn, Owl Strong Network), and events. The goal of these is to collect 
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information (higher education, occupation) as well as to stay connected with alumni to understand their 

success beyond Mid-Pacific. 

  

The use of alumni surveys could provide a larger picture of success and was identified as an area for growth. 

There are efforts to broaden data collection to assess success more fully. Some students report that colleges 

are still traditional, which creates some tension between the mission, which is more progressive, and the 

assessment practices in some colleges. 

  

Mid-Pacific closes email addresses down for our young alumni 60 days after graduation. As far as tracking 

and keeping connections with our former students, the loss of email contact makes it difficult to maintain 

connections.  There are efforts to have the College Counseling department and Institutional Advancement 

coordinate more to keep track of alumni. Additionally, there is planning for visiting more students at their 

colleges.  

  

It does appear that focused programs like IB and the Mid-Pacific School of the Arts prepare students for 

college more fully. The school continues to develop programmatic work that accommodates all kinds of 

learners for their next level of learning and work. The discussions with alumni reveal that they feel well 

prepared and continue to have connections once they leave Mid-Pacific. For example, alumni regularly 

come to campus and share their post-graduation experience and expertise. There is limited formal data 

collected from the school with regard to student success post graduation. However, based on anecdotal 

information and feedback from alumni, key areas of strengths of the school that contributed to their success 

post graduation are strong student-teacher relationships, academic programs that prepared them for college, 

a sense of confidence, and enriching co-curricular and extra-curricular programs that supported their growth 

as a person. Students comment on the strength of the community as fostering a sense of family, safety, and 

comfort in which they were able to take risks, learn, and grow. 

 

 

5. How effective is the curricular program in terms of the stated mission, and how does the 

school assess and determine this? 
 

At the preschool, Reggio-Emilia principles and approach address the holistic aspects of the school’s 

mission, i.e., the intellectual, emotional, artistic, spiritual and physical domains. The effectiveness of this 

approach is discussed in chapter 7. Likewise, the elementary curriculum provides multiple opportunities 

throughout the elementary years to develop the skills and knowledge in the domains stated in the mission. 

In addition to core curricular areas, such as mathematics, writing, science, etc., all students participate in 

music, art, character education, and physical education. The overall preschool and elementary school 

curriculum is assessed through the learning performance of students against continua that describe a 

developmental progression of skills and understanding in content areas from kindergarten through 5th 

grade. The elementary school faculty recently revised the writing curriculum and performance continua to 

more effectively align student learning across the grade levels. The reading curriculum is scheduled to 

undergo revision in the school year 2022-2023 with attention to instructional approach. The faculty often 

discuss the efficacy of the curriculum and student performance in grade-level and faculty meetings. The 

inquiry approach, assessment using a performance continua, and digital portfolio based on the Student 

Learner Profile align well with the school’s deeper-learning initiative. 

  



 

23 

An inclusive curriculum committee at the middle and high school examines the scope and sequence of 

courses and faculty and student data for value and appropriateness. Adjustments to the program offerings 

occur every year to meet the needs of learners and continued alignment with the school’s mission. An 

example of effectiveness of the school program is choice for students—they can pursue their passions in 

the domains. The mission states that the school “nurtures and challenges students to develop intellectual, 

emotional, artistic, spiritual and physical strengths,” and the offered options allow students to pursue their 

passions. The school provides individualized options for students. Programs such as the Mid-Pacific School 

of the Arts, project-based learning aligned courses, the IB Diploma and IB Courses, and a wide variety of 

courses, allow students to craft an academic plan that is tailored to them. Mid-Pacific recognizes that a 

diversity of offerings recognizes the diversity of the student population. 

  

The Hawaiʻi Center for Children and Families (HCCF) has become a component of teacher and student 

support on learning differences and social-emotional support on campus. They have led faculty sessions, 

developed connections with students, and provided student and family support. The inclusion of their 

expertise is a powerful addition in all levels of the school’s program and fits well within the school’s Pillars. 

HCCF’s role has added ways to support learners and their various needs.  

  

The mission talks about nurturing students and their intellectual growth. Any concerns about overlapping 

curriculum is strengthened by the idea that in revisiting concepts and skills, they become reinforced and 

strengthened and should not just be a one-time experience. The school is constantly considering the role of 

students moving into more expansive intellectual opportunities.  

  

Additionally, the school constantly refers to the Learner Profile and its mission statement. Both of these 

speak to the deeper-learning focus of the school. There is an opportunity to link these together more fully 

because the Learner Profile and mission statement are sometimes perceived as separate statements.  

 

 
6. How do the annual instructional hours, as indicated by the school calendar, meet 

programmatic and student learning goals, aligned with the school’s mission? 
 

The IB requirement for instructional hours (150 hours for standard-level classes, 240 hours for higher-level 

classes) is currently not being met with our school schedule. Specific programs, such as dance, also have 

needed to adjust with the current 8-period schedule. The school continues to meet and plan for how to 

address this challenge. The year schedule is adequate for planning and implementation of the other aspects 

of the school curriculum. The school recognizes any schedule creates more favorable situations for some 

programs and less for others. The school continues to evaluate and consider schedule adjustments that 

would provide even more coherence with the mission and academic programs as well as more equity for 

all program needs.   

  

The school has recognized the importance of community time for SEL. During the past three years, students 

have not been able to get together as frequently. Homeroom time has been leveraged for building 

relationships in the student community. Although there may not have been enough class/grade level time 

with the prior seven-period schedule, with all classes being longer blocks in the 8-period schedule, this 

allows for more breathing time.   

https://docs.google.com/document/d/1CmrwT1Binn5RalTPe1sdm5s3tIkNJvgghskh17MBGzo/edit
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The elementary school schedule allows teachers more autonomy to use time as needed during the school 

day to reinforce or explore one area in light of another. There's a high level of trust that if teachers spend 

part of a day doing a deep dive into one particular aspect of learning, they will use time later that week on 

other aspects. Essentially, the more instructional freedom the teachers have, the better they use instructional 

hours that they have available. The evidence in faculty meetings and jointly-developed curriculum 

documentation shows that this works well for their performance.  

 

 

7. Evaluate the effectiveness of the school’s co-curricular programs in light of the 

school’s mission. What evidence did the school use in reaching its conclusions? 
 

Athletics has a high participation rate, although the pandemic created a situation in which numbers 

decreased. The percentage of students who participated prior to the pandemic reached 70%, which indicates 

a high level of value for the student body. The alignment with mission is that participation is highly valued 

and connects students to their community more closely. A few sports were phased out (football, cheer), but 

others were added since the last report (swimming, water polo, judo, wrestling). Although YouthTruth 

survey data do not provide specific areas in which students develop a sense of belonging, the data for all 

three divisions indicate that students’ sense of belonging and a connected culture are higher than in 2020 

(prior to the pandemic) and much higher than average school scores. For example, sense of belonging was 

65% in the YouthTruth survey vs. 43% in typical California schools, while engagement in the YouthTruth 

survey was 68% vs. 58% in the California population. (YouthTruth, data 2022) 

  

XLP and after-school programs are other examples of programs that provide extra opportunities for 

students. After-school courses in the arts, athletics, music, robotics, computer science, dance, theater, and 

design are just some of the offerings. With over 40 programs per semester for the elementary, the offerings 

are very popular and fill in minutes. There are fewer courses offered in the middle school, often focused on 

athletics, technology, robotics and the fine arts. There are not as many offered in the high school, though 

programs like robotics have been shifted to after school to make them more accessible to students. As stated 

previously, there is also a high degree of participation in athletics for high school students, so there is not 

as much demand for after school co-curricular programs. There is an expectation that the GlobalX program 

might be a way to enhance the co-curricular experience for students in areas that they are passionate about. 

GlobalX will allow Mid-Pacific students and students from all around the world to take courses that will 

advance their academic and professional careers, giving them the opportunity to pursue their passions. The 

organizational purpose is to offer students traditional and certificate-based courses in-person, blended, and 

virtually, and to develop an alternative admissions pathway. GlobalX also offers students, especially at the 

high school level, access to courses that could not be part of the campus catalog, such as robotics, Mandarin, 

cryptocurrency, and sports management. 

 

YouthTruth survey data indicate that the highest-rated areas by students were belonging, relationships, and 

culture. This is a function of curricular and co-curricular efforts to build strong relations between faculty, 

students, and the schools as a whole. More than 95% of the grades 3-12 student body responded positively 

that their “teachers want them to do well.” (2022 YouthTruth Survey). Seventy-one percent of students 

responded positively that they feel as though they are embraced as part of the student community. (2022 

YouthTruth Survey) 

 Below are several verbatim comments from the YouthTruth survey: 
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“I feel like all teachers not only see us as students but see us as human beings and care about our education 

and personal life.” 

● Grade 8 student on Relationships (Supportive teachers who care about me and help me) 

  

“(Teachers) walk around and check on you. They will ask you how you’re doing and they will ask about 

your home life too. They enjoy teaching and are really nice and awesome overall.” 

● Grade 5 student on Relationships (My teacher cares about me and helps me) 

  

“I like how no one is being treated differently because of who they are and how everyone is polite whether 

it be just saying hello when they pass someone or please and thank you to the lunch people.” 

● Grade 8 student on Culture (Students and staff treat each other with respect and fairness) 

 

Additionally, the school has added events to the school calendar since 2015, including an off campus middle 

school field day and a Spring bash in 2018. Other events were removed due to safety and timing concerns 

including Kite Day, movies/bowling, and bake sale. The Director of Activities for middle school as well as 

the Director of Activities for high school agree that the focus for student activities will be learning 

leadership, teamwork, collaboration, giving back and other life skills. With clubs being more accessible 

after the pandemic, no new big events are planned, as there are plenty of opportunities for community and 

team-building. 

 

 

8. What would the school point out as the greatest strengths of its overall educational program? 
 

Administration has strengthened its commitment to grades 6-12 for a cohesive educational program that is 

developmentally appropriate. There has been an effort to add courses that are appropriate for the wide range 

of students at the school. The school has strengthened the academic counseling as well as family and 

emotional counseling to support students across a range of abilities and interests. The school continually 

evaluates the program to ensure it meets the needs of students and is mission-aligned.  

  

The school examines programs and mission, looking at the development of intellectual, artistic, emotional 

and  physical aspects of youth. The school is committed to being nimble enough to make decisions based 

on the full scope of emotional, social, and academic needs of our students. The program is a strong program, 

and parents, alumni, and teachers are passionate. They are willing to continually improve the work of the 

school. There is an effort on educating the whole child, and the indicators for belonging and culture indicate 

this. High school students have shown that they are being prepared for college and career, though not as 

highly as other academic indicators (51% positives in YouthTruth 2022 vs. 47% in YouthTruth 2020). The 

school recognizes the tension between the traditional requirements of the college application system and a 

more progressive K-12 program. The school endeavors to make clearer connections between what the 

students learn and experience at school with their outside lives, passions, and interests.   

  

The 2022 YouthTruth survey exhibited that students are not making immediate connections between what 

is learned at school and their lives outside of school. YouthTruth data also indicated that students at the 

high school equate good grades with academic rigor.   
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Below are several verbatim comments from the YouthTruth survey: 

  

 “Give us finals.” On the flip side: “I don’t like the amount of work and tests we get.” 

● Two different grade 10 students on College and Career Readiness 

  

“My school could make students engage more… This could be done by relating course material to things 

that are occurring in real life and why what we’re learning in our classes will be useful in real life.” 

● Grade 10 student on Engagement (My school does not do enough to inspire me to do my best.) 

  

“The classes assign work which allows me to dive deeper in the subject, while using the new knowledge 

taught by the teachers. Many activities and work at Mid-Pacific make you use more than just the memorized 

info and urge you to apply it to discover.” 

● Grade 11 student on Academic Challenge (My classes challenge me to think critically.) 

  

The 2022 YouthTruth survey further indicated that only 47% of grade 3 to 5 students responded positively 

that what they learn in school helps them outside of school. Forty-eight percent responded positively at the 

high school, while 52% responded positively at the middle school. 

  

Furthermore, the need to make intentional connections between the positive impact of deeper learning upon 

college and career readiness can be seen in the YouthTruth college and career readiness data, in which only 

62% of high school students responded favorably that Mid-Pacific has helped them develop the skills that 

they need for college success, only 48% responded positively that Mid-Pacific has helped them understand 

careers that they might be interested in, and only 47% feel prepared to explore careers that they may want. 

It is important to remember that students in grades 9-12 account for this data, but it is an area of 

improvement for connection between learning on campus, off campus, and preparedness for the future.  

 

The school is recognized for innovative educational, technological, and artistic programs, including the 

International Baccalaureate program, the MPx Program, the acclaimed Mid-Pacific School of the Arts, an 

English language development program for the international students on campus, and a cutting-edge 

immersive technology program. XLP strives to host courses that match the school program goals, including 

dance (ballet, hula, hip hop), drama, modern languages, robotics/STEM, sports, and technology. New 

initiatives like GlobalX show that even in the pandemic the school is expanding the opportunities available 

to students in the academic program.  

  

The Mid-Pacific Exploratory (MPX) program serves as an educational leadership program and continues 

to design and implement an interesting model from which other teachers can learn. The school should 

continue efforts to learn from the program to have impact across the school. 

  

The focus on Reggio Emilia and implementation of Reggio concepts in the elementary experience is 

definitely a strength, for example, integrating students’ questions in the development of an inquiry or the 

fifth grade capstone project that builds on inquiry skills from preschool through elementary. In high school, 

the development of certificates for students to focus on deep dives in areas they are passionate about lends 
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itself to a more personalized approach to learning. The school offers a variety of course offerings to let 

students choose pathways that are most suited to their passions and abilities.  

  

Teachers and students are themselves strengths in our program. Students are powerful advocates for their 

own learning and choose to be actively involved. There is intent among the faculty to be the best teaching 

professionals for their students. The sense of faculty collegiality, pride in the profession, compassionate 

regard for their students, belief in the school’s educational philosophy and progressive initiatives all 

combined are strengths that sustain the capacity of teachers to go beyond the impasse on behalf of their 

students. YouthTruth data on student engagement and academic challenge and support are high. For 

example, “Most of my teachers want me to explain my answers - why I think what I think” was rated at 

80% positive for high school and “Adults from my school treat students with respect” was rated at 81% 

positive.  

  

HCCF services look very different in 2021 compared to 2016, but the focus is still on students. The 

community is much more aware and creative in providing accommodations for students with learning 

differences. They have shifted each year to meet the needs of the community. Students have evolved from 

challenged learners to self-advocates.  There has been an increase in awareness and sensitivity to mental 

health needs for everyone. Every step of the journey has inspired the school to reach a little further.  

 

 

9. Prioritize and explain the two to five most pressing curricular and/or co-curricular 

issues that the school needs to address. If possible, identify strategies that the school 

might use as it moves ahead with this work. 
 

The school-wide assessment guidelines have been in development for many years. Some teachers need 

support in clarifying assessment guidelines and how they are implemented in K-12. The most pressing issue 

is still clarifying and taking to heart these assessment guidelines. The goal is not to just use assessment to 

evaluate, but to also use it in a much more powerful way to inform classroom instruction and to improve 

the quality of student learning. If the assessment guidelines are correctly implemented, the curriculum will 

be much more responsive, based on the data collected from continual formative feedback from students. 

  

The school should continue to audit and determine needs of students for equitable success near term and 

throughout grades K-12. This includes considering not just academic needs, but also life needs. There is a 

tension between completing courses and supporting students to follow their passions.  

  

There should be more transparent tracking and collection of assessment data to understand the successes 

and needs of students while also keeping alumni engaged in the activities of the school. Adjustments to the 

schedule (8-period block) should provide more open time for students to build community and address 

emotional as well as academic needs. Closer monitoring of these changes for impact would have value.  

  

Mid-Pacific is committed to be a deeper-learning school. There is a need to provide more consistent deeper-

learning opportunities for students and to continue educating the current parent community, as well as 

potential families, on the importance of deeper learning. There is the need to train more teachers, coaches, 

and staff to meet this overall goal. Deeper learning should also be present in co-curricular programs as well. 

More professional learning experiences about the importance of deeper learning should be provided to 
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coaches and outside instructors. There is tension about the approach to deeper learning that is in conflict 

with Advanced Placement (AP) courses. Colleges and universities want to see deeper learning, but it is a 

challenge to meet the school’s mission and vision as it pertains to habits, dispositions, mindset, and 

competencies as well as basic college requirements, such as minimum course work and test scores. 

  

Staff reduction due to “right-sizing” and the pandemic have affected personnel as well as class offerings, 

due to smaller enrollment of students. The school needs to evaluate what programs are appropriate and will 

thrive and what classes need to be removed due to the new enrollment targets.
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Section II: Teaching and Learning 

3. The Student Learning Experience 
 

Standard 3: The school maintains a vigorous and informed focus on the learning of each student.  It 

has policies, expectations, procedures, assessment systems, and student feedback mechanisms that 

enable it to engage - and maximize the learning potential of - each student. 

 

Baseline Requirements Checklist for Standard 3:  

 

 
The school securely maintains student performance records. 

Note: Also required for Standard 2. 

Yes ✓ No☐ 

 

 

1. What are the fundamental assumptions or beliefs about how students best learn that 

guide the school’s work? How are those beliefs enacted in the classroom, and how 

effective are they in promoting student learning? 
 

The guiding principle of the school is Children First,12 a mindset and approach that embodies the belief 

that every student is uniquely valued, can learn successfully, and has multiple strengths.  

● Learning occurs naturally when it is meaningful, purposeful, and connected to the discovery of self 

in relation to family, community, and the world. 

● Learning is a unique process for each person; all students learn at varying rates of development. 

Using their multiple intelligences, they are able to express their learning through a variety of ways, 

all equally valid and important. 

● Lifelong learning is the process of building on past experiences and prior understanding, 

discovering answers to self-generated questions, testing assumptions, refining beliefs, and 

reflecting on the process. 

● Effective learning is best supported in a nurturing, joyful, diverse, and inclusive environment.  

● In order to achieve deep understanding, all students should have many and varied opportunities for 

engaging in learning, from experiential, hands-on activities to more abstract, concept-building 

tasks. Concepts should be revisited each year and developed with increasing complexity. 

● Development in all areas—intellectual, emotional, social, spiritual, and physical—is essential in 

helping all students, preschool through high school, to achieve their greatest potential as thoughtful, 

independent, and compassionate individuals. 

  

Based on these fundamental beliefs, the school developed the Learner Profile, which identifies the beliefs 

Mid-Pacific has of its students as knowledgeable, articulate, and culturally competent. In order for students 

to develop the skills and dispositions in the Learner Profile, the educational program provides different 

pathways for students to practice these skills across the curriculum and in all grade levels. The Assessment 

Guidelines serve to support the learning of all students over time. Additionally, the school supports the 

implementation and development of student-centered and experiential teaching and learning approaches, 

such as Reggio Emilia, inquiry-based, project-based, and hands-on learning. The school also places 

https://www.midpac.edu/academics/elementary/
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significant importance on the social-emotional well-being of students, requiring SEL curriculum and 

support for all grade levels. 

  

At the preschool and elementary school, student exploration and critical questioning are developed and 

supported by a Reggio Emilia13 and inquiry-based approach. In grades 6-8, learning is supported by an 

interdisciplinary, project-based approach and an introduction to interest-based elective classes. By high 

school, students have the opportunity to choose pathways and academic programs that align with their 

strengths and interests through various programs, such as the MPSA Certificate, the MPX Certificate, 

Interdisciplinary Certificates, and the IB Diploma14 program.  

  

The school acknowledges that students learn best in diverse and inclusive environments and has begun 

strategic efforts to provide professional development and support for diversity, equity, and inclusion (DEI) 

initiatives. (See the response to question 5 in Chapter 5: Climate and Community.) 

 

 

2. How does the school gather input directly from the students themselves, and how is this 

information used in curricular and other decision-making? In other words, how does the 

school ensure that student feedback is regularly taken into account? 
 

Mid-Pacific values student voice and creates opportunities for students to provide feedback and insights on 

all aspects of student life. At each grade level, students and teachers co-construct criteria, norms, and 

learning objectives, a process that students at the youngest ages learn in the first weeks of school and 

continue to practice throughout their time at Mid-Pacific. Additionally, teachers collect student reflections, 

photos, videos, and other forms of evidence of learning to measure student progress and identify student 

interests. Teachers discuss this documentation and other formative assessment data with students, as well 

as with other colleagues, to determine the next steps for learning or curriculum development. Students share 

verbal and written reflections about their learning, identify personal strengths, and create their individual 

learning goals, which are shared with parents/guardians in student-led conferences or presentations of 

learning. 

  

Students are highly encouraged to provide feedback to teachers and to administration through regular and 

ongoing surveys, evaluations, committees, and informal and formal conversations. In the middle and high 

schools, teachers are required to provide student evaluations each semester to allow for students to provide 

timely feedback for each class. These evaluations are not required to be shared with department leadership 

or administration; however, it is highly encouraged for all teachers to use the data to inform teaching 

practices, curriculum development, or responsiveness to student needs. In 2020 and 2022, the school 

administered the YouthTruth survey as another means for garnering student feedback, along with ongoing 

and frequent surveys throughout the transition to virtual and on-campus learning during the pandemic.  

  

Students have served on focus groups to provide information and feedback on the academic program, as 

well as participated on school committees to evaluate the school’s bell schedule and dress code. In 2021, 

the school created an inaugural student position on the Education Committee15 of the board. This student 

representative gathers information about the Mid-Pacific student experience and reports back to the board 

and to school administration.  

https://www.reggiochildren.it/en/reggio-emilia-approach/
https://www.ibo.org/
https://drive.google.com/file/d/1sJLjZX-MZqISZHSKzSzHN_l8Ehj_y6my/view?usp=sharing
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The school will continue to seek opportunities to provide ongoing and consistent opportunities for students 

to provide feedback and be co-contributors in the design of programs and policies that directly impact 

student experiences. 

 

 

3. Evaluate the effectiveness of: (a) the school calendar, (b) the school schedule, (c) class 

size, and (d) student-teacher ratio and how they reflect the values that the school holds, 

and impact the student learning experience? 
 

Mid-Pacific publishes two school calendars, one for preschool-grade 5 and the other for grades 6-12. Both 

reflect academic milestones, school traditions, professional learning days, and holidays. At the preschool 

and elementary school levels, four parent/teacher conferences are also noted. Mid-Pacific’s calendar 

provides a total of 172 instructional days over two semesters and a total of 182 days teachers are contracted 

to report to work. The following conclusions were drawn from a review of the current school calendar: 

 

● Mid-Pacific is a learning community that recognizes and values the professional growth and 

development of teachers, as noted by four professional learning days 

● Faculty and staff community work days are a recent addition, providing intentional days for the 

campus community to build common understanding, collaborate, and reinforce Mid-Pacific’s core 

values 

● The school honors the significance of Hawaiian and African-American leaders and occasions with 

holidays, such as Kuhio Day, Kamehameha Day, Martin Luther King, Jr. Day, and Juneteenth 

● While numerous family/student life events are noted at the preschool and elementary school level, 

the middle and high school calendar identifies fewer student life notations as compared to the 

preschool/elementary calendar, such as all-school picnic, homecoming, prom, Hoʻolauleʻa, 

baccalaureate, and commencement. Such calendar items were previously included, prior to the 

pandemic.  The hope is that as COVID-19 protocols are relaxed that many student-life events and 

activities will be restored. 
  

The preschool and elementary school operate with a schedule that is different from the middle and high 

school. However, each respective schedule is designed to allow for maximum time for exploration and 

learning, student support, collaboration among teachers, and community-building.  

  

The Preschool schedule16: 

Morning drop-off for preschool students begins at 7:45 a.m., and the school day ends at 2:00 p.m. Activities 

during the day include: 

 

● Outdoor play (1 hour) 

● Planning /morning snack (45 minutes) 

● Learning encounters (2 hours, 30 minutes) 

● Lunch preparation/lunch (30 minutes) 

● Toileting/nap preparation/quiet reading time (15 minutes) 

● Rest/nap (1 hour, 15 minutes) 

● Toileting/departure (15 minutes) 

Preschool teachers meet every Friday afternoon during nap time to collaborate and plan. 

https://drive.google.com/file/d/1LQD4Jhq1j0J-eoCTnd5j5AIqy8qquef3/view?usp=sharing
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Elementary school schedule17: 

Drop-off for students in Kindergarten through grade 5 is 7:00-7:40 a.m. During this time, prior to the start 

of the school day, students in Kindergarten through 2nd grade wait in the dining room until their teacher 

picks them up at 7:30 a.m. to take them to the classroom. Students in 3rd and 4th grade wait outside of the 

classrooms under outdoor supervision until teachers open their classrooms. Daily classes are scheduled for 

45 minutes with the exception of art, which is 90 minutes long. Students have 30 minutes of a morning 

recess and an hour for lunch and afternoon recess. The school day ends at different times from 2:20 p.m. to 

3:00 p.m. to accommodate traffic.  

  

The schedule allows for parents/guardians to commute to work after dropping their children off at school. 

There are two recess times scheduled daily to allow children the opportunity to exercise, socialize, and be 

outside in the fresh air. Also built into the schedule are designated times for faculty to meet, prepare, and 

collaborate. Each grade level team meets for 45 minutes twice a week and one-hour faculty meetings once 

a week. 

  

The schedule is effective in allowing developmentally appropriate time for children to spend learning, as 

well as time to meet with their teacher. Teachers also have scheduled prep times to collaborate and plan 

instruction, although preschool and Kindergarten teachers do not have as many prep times due to the nature 

of the age group. 

  

Middle school18 and High School19 schedule: 

The daily schedule for middle and high school is an 8-period, Monday-Friday, 4-day rotating schedule. 

Each class period is scheduled for one 45-minute and two 75-minute classes per week. On Mondays, all 

eight periods meet for 45 minutes and on Tuesdays-Fridays classes meet for 75-minutes twice a week. 

Academic support/office hours are scheduled during the school day three times a week to allow students 

access to their teachers for additional assistance and support. Chapels, class meetings, and other student 

programming are scheduled twice a week.  

  

In 2012, the school shifted to a block schedule to extend class time for deeper and more extensive learning 

experiences. Mid-Pacific also values student support and built into the schedule, both during the academic 

day and after school, is time for students to receive additional academic support from teachers. Student 

activities and programs, such as Chapel, grade-level meetings, homeroom, and club time, are also given 

space in the schedule to facilitate and cultivate community building. 

  

In 2020, the school aligned the middle and high school schedules with shared beginning and end times for 

the academic day and class periods. This change facilitated the combining of the two divisions, as well as 

provided opportunities for teachers to teach across grades 6-12. The schedule was also changed to 

accommodate the unpredictability of COVID-19 protocols, which could require in-person classes to move 

to virtual at any time for any length of time (days or weeks). The schedule was changed from a seven-

period day to eight periods that rotated on a four-day cycle. Class periods and transition times were 

shortened. 

 

https://drive.google.com/file/d/1pdv0v48bgX7QDZ-XJXXpH8B-1lyXDVcv/view?usp=sharing
https://drive.google.com/file/d/1wZHJyJYhT4dvUPigYk6BOnzpX9FWoQSF/view?usp=sharing
https://drive.google.com/file/d/1z2w8DQTSgGTB_AMcEzXeG4YPYHGoNzOf/view?usp=sharing
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An additional 8th period also mitigated scheduling conflicts for high school students, in particular, to take 

more classes of interest with fewer scheduling conflicts. It also allowed high school students pursuing both 

the International Baccalaureate diploma and a School of the Arts certificate concurrently to schedule all 

classes into the academic day. Previously, these students needed to take classes before and after school or 

independently to complete program and graduation requirements. Middle school students for the first time 

experienced having a free period; however, teachers needed to cover these free periods as an extra duty 

once students returned to campus. 

  

The 8-period A thru D schedule (four different schedules with classes meeting at different times of the day 

or class periods with different time allotments) presented both benefits and challenges for teachers, students, 

and parents/guardians.  Different constituent groups of the school community did voice their concerns to 

school administration to make adjustments to the schedule. In 2022, the school surveyed students, 

faculty/staff, and parents/guardians and constituted an ad hoc middle and high school scheduling committee 

with members who represented the elementary school, athletics, extended learning program, 

security/transportation, middle and high school faculty, students, and parents/guardians. After a formal 

process, the committee recommended maintaining middle school free periods, creating longer passing times 

and lunch times, a later start to the day, and consistent daily start and end times for all time blocks. These 

will be implemented in the school year 2022-2023, making the middle and high school daily schedule a 

different schedule for the third consecutive year. 

  

The school recognizes that there continues to be challenges with the current middle and high school 

schedule, specifically with providing students flexible time to pursue internships, externships, field trips, 

and other expansive learning opportunities. Teachers have also expressed the desire to have inter- and 

intradepartmental collaborative time to better develop and implement interdisciplinary and deeper learning 

experiences for students. The school plans to hire a schedule consultant to assist with developing a new 

schedule for the school year 2023-2024. 

  

Mid-Pacific has an overall student to teacher ratio of 16:1. At the preschool, this ratio is 5:1 with assistant 

teachers, an atelierista, and other specialists who support the program, thus ensuring that each small group 

of students is well supported and that all students have significant support in these early years. This ratio 

proves effective, based upon teacher, parent, and administrative feedback. The number of students per 

classroom increases to approximately 22 at the K-5 level, but with assistant teachers and specialists, the 

overall ratio remains between 16:1 and 18:1. Given the looped grade-level approach, students have 

exposure to many different teachers over the course of the day, enabling them to experience different 

teaching styles and personalities still aligned with the elementary school’s inquiry-based approach to 

learning. Teachers do report that the larger class sizes prove challenging when scheduling parent 

conferences, writing narrative reports on each student two times per year, and reviewing student portfolios. 

The preschool and elementary school principal has increased student-free prep time in order to provide 

teachers with more work time prior to conferences and narrative report due dates. At the middle school, 

class sizes hover between 14:1 and 20:1, with a focus on providing students with access to the elective 

courses of their choice and their project/design thinking-based core curriculum. These class sizes, while 

also larger in some areas, do provide students with robust curricular choices and the opportunity to develop 

social circles and diversified work groups that are more extensive than those available in the elementary 

school. The physical size of classrooms also impacts the student teacher ratio at both the middle and high 
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school. At the high school, class sizes are capped at 22 but many elective courses and upper-level core 

courses see numbers of 12:1. The range of sizes enables a diversity of student voice and choice both in their 

classes and in their ability to craft a schedule that meets their individual interests. Mid-Pacific would 

welcome reducing the maximum class size to 20 or below, but at this time space and staffing does not 

enable that option. 

   

 

4. If a team of campus anthropologists were to systematically visit all of the classrooms, 

labs, studios, athletic fields, and other learning spaces at the school during a normal 

class day, what typical types of learning activities would they observe the students 

undertaking? Which of these learning activities would be most common or dominant? To 

what extent would the students regularly appear to be excited or engaged by their 

learning? In what ways would these activities be reflective of the school’s mission and 

assumptions or beliefs about learning? 
 

At Mid-Pacific, learning is visible. Visitors would observe students in highly collaborative work, interactive 

activities, and experiential learning. For example, the principles of Reggio Emilia form a strong foundation 

for the structure of the elementary school, and visitors would see students working in groups in classrooms 

set up to prioritize collaborative work (e.g., shared tables over individual desks). Students are encouraged 

to think, wonder, create, try, and do. The elementary school utilizes all aspects of the campus as places of 

learning, often leaving their classrooms for inquiry projects and learning activities around the entire campus 

and in the community.  

  

Building from experiences in the preschool and elementary school, the middle and high schools continue 

to emphasize collaborative, experiential, and project-based learning through core academic subjects, as well 

as the arts and technology. For example, the Weinberg building provides open classroom spaces and access 

to state-of-the-art technology and tools. The MPSA programs bring students in and out of the classroom to 

create and perform around the campus, as well as in the community. Students are creating and presenting 

their work to authentic audiences from elementary through high school as presentations of learning. 

  

Significant efforts continue in the high school to provide authentic and experiential learning for students 

consistently across grade levels and disciplines. Despite recent advancements in incorporating Deeper-

Learning20 principles, there remains some inconsistency among high school faculty over how to do this 

effectively and efficiently. 

 

 

5. Given the importance of evaluating the school’s practices in educational assessment: 
Describe the discussions occurring in the school about the nature of effective assessment. How 

have these discussions informed assessment practices across the grades and/or deepened 

teachers’ understanding of assessment? 

 

The Assessment Guidelines is the foundational framework for evaluating effective assessment from 

preschool and elementary school through middle and high school. It also directly informs curricular 

decisions, teaching practices, and all things that support student learning. Conversations have shifted from 

learning about the Assessment Guidelines and effective assessment to focused discussions on implementing 

effective assessment practices individually, as well as systemically. There are ongoing conversations in 

https://midpacifictoday.midpac.edu/redefining-future-of-education-with-deeper-learning/
https://midpacifictoday.midpac.edu/redefining-future-of-education-with-deeper-learning/
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department meetings, faculty meetings, and preschool-grade 12 professional learning days on 

differentiating assessment practices to meet the diverse needs of our students. A concerted effort is being 

made to evolve assessment practices in this way, particularly in the math and science departments. 

  

Since the beginning of the elementary school (2004) and preschool (2005) at Mid-Pacific, the faculty has 

prioritized the importance of assessment as the driving force for curriculum development and instructional 

practice. Over several years, the faculty developed a set of performance (skills) continua for reading, 

writing, inquiry, art, music, and physical education. There have been opportunities to analyze and discuss 

samples of student work, and there should be more occasions for these deep-dive discussions. The faculty 

understand that the evidence for learning encompasses observations of students documented in video or 

photographs, recordings of student discussions, analysis of student work (drawings, writing, drafts), and 

presentations of learning to different audiences. Effective assessment practices include the development of 

clear criteria that students can refer to in order to improve their learning; learning occurring over time; and 

maintaining evidence of growth in a portfolio managed by the student. All of these discussions about the 

nature of assessment continue to inform revisions in the performance continua so that descriptors more 

appropriately reflect what the teachers are learning about their students’ abilities. 

  

In the past three years, conversations in department and faculty meetings have focused on clarifying 

formative from summative assessments, collecting and triangulating better data and evidence of learning, 

and analyzing that information to inform both teachers and students. To support the work in clarifying 

formative and summative assessments for teachers, students, and families, the school adjusted the online 

gradebook to reflect all assignments in two categories: formative and summative. Within the formative 

category, assignments can be graded and reported, but not calculated in the overall grade. Formative 

assessments are reserved for providing information on the student’s progress towards mastery. 

                                                                                                       

Most recently, there have been spirited discussions about Assessment Guideline #7 and the assigning of 

zeros and how that impacts the ability to collect evidence, assess, and report on student learning. Teachers 

are also engaged in ongoing discussions with school administrators regarding the alignment of the school’s 

reporting practices to support the changes that are being made to the way teachers are assessing students.  

  

Based on the conversations of faculty and administration, some examples of outcomes that have informed 

assessment practices are listed below: 

 

● The middle school removed behavioral feedback from curricular feedback by adopting the middle 

school core competencies: critical thinking, collaboration skills, verbal/non-verbal communication, 

and leaders of learning. Teachers collaborated to create shared rubrics that describe the criteria for 

each competency and the assessment criteria by which to report progress.  

 

● The high school eliminated traditional two-hour final exams and is working toward providing 

students more opportunities for performance assessments.  

● The high school moved from a four-quarter marking period to two semesters. While progress 

reports are issued at the mid-semester point, only summative grades at the semester’s end are 

reported on transcripts. This allows for students to use the entire semester to develop and 

demonstrate mastery and provides teachers with additional evidence to use before assigning a 
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summative grade. Additionally, semester grades for year-long classes are reported separately and 

are not averaged for a year grade. 

 

● The elementary school has clarified the descriptors in the writing continua so that the criteria are 

clearer to parents and faculty.  

 

 

6. How does the school determine the quality of students’ engagement and their growth as learners, 

particularly given the school’s mission and the objectives of the educational program? What 

specific kinds of evidence have been most useful in assessment of engagement and learning? 
 

Historically, traditional methods such as performance on tests and quizzes, completion of homework, and 

verbal participation were preferred methods of measuring student engagement and growth as a learner. 

However, the school’s deeper-learning philosophy and approach necessitated a shift in engaging students 

and assessing and assessing learning. Formative and summative assessments are the primary means by 

which the school determines the quality of students’ growth as learners. Additionally, students themselves 

play an active role in determining their own quality of learning and growth through their digital portfolios, 

reflections during presentations of learning, and goal setting against the skills and dispositions articulated 

in the Learning Profile. 

  

Instructionally, the school holds an expectation that learning opportunities directly engage students in the 

process of learning and teachers are the facilitators of that process. Students are actively questioning, 

creating, evaluating, and demonstrating their skills and knowledge in visible and observable ways. 

Examples of specific kinds of evidence that have been most useful in assessing engagement and learning 

are the digital portfolios that students create in the elementary school, student presentations of learning at 

the middle school, and culminating group and individual passion projects at the high school. Teachers at 

the middle and high schools are also expected to provide students with opportunities to give feedback about 

classroom activities, level of engagement, and degree of comprehension. Daily formative assessments and 

checks for understanding are also an expectation for teachers to evaluate engagement and growth of their 

students.  

  

According to the 2022 YouthTruth survey on Engagement: Agree or Strongly Agree (Percent Positives) 

● Do you think your teacher wants you to work your hardest? (Elementary school-90%) 

● Does your teacher want you to do your best? (Elementary school-95%) 

● Does your teacher ask you to keep trying when the work gets hard? (Elementary school-79%) 

● The work that I do for my classes makes me really think (High school-70%) (Middle school-75%) 

● Most of my teachers want me to explain my answers - why I think what I think (High school-79%) 

(Middle school-85%) 

● I try to do my best in school (High school-86%) (Middle school-92%) 

  

“The teachers care about the students and students encourage each other to do their best.”  

- grade 12 student on Engagement  

  

While the high school has made significant progress in implementing more project-based learning and 

performance-based activities, implementation has been inconsistent across the division. More than half of 
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high school students surveyed report that they are challenged to see connections between what they learn 

in school with real-world application. Roughly half of high school student respondents report they enjoy 

school most of the time. (2022 YouthTruth survey) 

 

● What I learn in class helps me outside of school (High school-47%) (Middle school-58%) 

● I enjoy school most of the time (High school-52%) (Middle school-66%) 

  

“My school could make students engage more… This could be done by relating course material to things 

that are occurring in real life and why what we’re learning in our classes will be useful in real life.” 

- grade 10 student on Engagement 

 

The middle and high school, specifically, will continue to work with teachers to design engaging learning 

opportunities and systematic methods to evaluate student engagement. 

 

 

7. What does the school do to help students understand how they learn, to capitalize on learning 

strengths and talents, and to address their learning needs and challenges? 
 

In the elementary school, all students in grades K-5 refer to and reflect upon the different skills and 

dispositions of the Learner Profile. Students choose their own class work that demonstrates one or more 

aspects of the Learner Profile and share their reflections to their teachers and parents/guardians during 

student-led conferences each semester. Students also prepare reflections and present on what they believe 

to be their learning strengths and areas for growth (stars and wishes), along with their teachers and 

parents/guardians. Together, the teacher, student, and parents/guardians are able to have a conversation 

from each of their perspectives about the student’s strengths and challenges and devise a plan to capitalize 

on what is going well and what needs addressing. The elementary school also has on staff a dedicated 

learning specialist and a counselor who are available to consult with and assist students, teachers, and 

parents with learning differences and/or social-emotional challenges, thereby creating a strong partnership 

of student support between the home and school. When addressing learning differences at school, the 

process involves evaluation, assessment, understanding accommodations and modifications, and building 

student competence in self-advocacy.  

  

In middle and high school, teachers are the main source of information and communication regarding 

students’ learning strengths, talents, and challenges. As a standard practice, teachers provide students with 

ongoing opportunities to reflect on their learning through formative assessments, reflective assignments, 

and one-on-one conversations. Should a challenge arise, teachers reach out directly to students, 

parents/guardians, and the grade-level dean. The dean then becomes the main point of contact and develops 

a support plan and coordinates support systems and communication between all parties involved. 

  

Also available to students are the services provided by HCCF, Mid-Pacific’s student support partner, which 

has full-time, on-campus learning specialists and counselors. Students come to HCCF through a variety of 

ways: as a walk-in, referral from their dean, or through parent request. HCCF offers a wide range of 

services, from clinicians involving academic support (e.g., dyslexia, dyscalculia, executive functioning, 

ADD/ADHD, anxiety), social emotional support (e.g., grief/loss, eating disorders, family issues, etc.), crisis 
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and/or suicide ideation assessment, behavioral counseling, and, within the past two years, COVID-19-

related issues. In the school year 2021-2022, HCCF supported 15% (171 students) of the student body. 

  

The learning specialists, counselors, and HCCF team are available to support Mid-Pacific’s faculty and 

staff as well. In this regard, teachers frequently say they would like more professional development and 

time to learn about neuro-diversity, types of learning differences, accommodations and modifications, and 

classroom strategies to support their students. 
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8. Explain how technology and library resources are used to enhance teaching and learning. What 

commitments or objectives guide decision-making about the use of technology? How does the 

school evaluate its use of technology and gauge its impact on student learning? 
 

Technology and library resources are readily available to students and teachers and used to support 

curriculum, pedagogical practices, and student learning. The Mid-Pacific Technology Vision21 developed 

in 2014 guides decision-making about the use of technology with input from administration and teachers 

about curricular, instructional, and equipment needs. Similarly, library resources are determined by the 

needs of teachers and students to support curricular development and student learning objectives. Other 

principles that guide decision-making about technology and library resources come directly from the Mid-

Pacific Learner Profile.  

  

The school continues with a 1:1 iPad program for grade K-12 students and all teachers. Starting in grade 5, 

students transport the iPad back and forth between school and home. The iPad serves as a comprehensive 

technological tool and resource in all classes and subject areas across grades preschool-12. There is a vetted 

process to establish a core set of apps for all iPads and any other educational app that may be requested by 

instructors. The elementary school uses technology resources to teach the foundations of algorithmic and 

computational thinking. Starting with preschool, each grade level integrates computer science and robotics 

and is provided with different software and robotics kits to support curriculum and instruction. There is a 

technology center in the middle school and high school, respectively, in which students and faculty are able 

to access the school’s educational technology personnel and additional technological resources, such as 

computers, cameras, 3-D printers, laser cutters, mixed-reality equipment (XR-Extended Reality and AR-

Augmented Reality), and traditional film and/or digital scenes. 

  

Another school-wide technology resource is myPueo, the school’s information system that consolidates 

information and online resources for students, families, teachers, and employees. The school recently 

required all teachers to use myPueo as their primary Learning Management System (LMS), consolidating 

all course pages, assignments, schedules, grade level pages, resource pages, and an online gradebook in one 

place.  

  

The school currently evaluates the use and effectiveness of technology and library resources based on 

anecdotal feedback from students and teachers. The school has surveyed teachers on an as-needed basis on 

the effectiveness of technology resources, such as the use of Google Meets and Zoom during the pandemic; 

however, there is limited data and information to assess the impact on student learning.  

  

To better evaluate the use of technology and the impact on student learning, particularly as it pertains to 

research skills and digital literacy, the technology and library services department request more time with 

teachers to provide professional development and education about these resources. Improved integration of 

digital and media literacy across grade levels and disciplines, in addition to teachers utilizing technology 

and library resources on a consistent and ongoing basis, would assist in evaluating the impact technology 

has on student learning. The school employs highly qualified and experienced educational technology and 

library services professionals who are eager to work with faculty and students. 

 

 

9. In the past few years, what have students and alumni  generally reported as the most valuable or 

https://www.midpac.edu/immersive/tech-vision.php
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appealing features of the learning experience, as well as areas that the school should work to 

improve? Has the school made any changes in response? 
 

With regard to academics, alumni valued the interaction with peers and teachers while they worked on 

projects in class. They noted that project-based learning taught them how to problem-solve and work out 

differences in personalities, opinions, and approaches with others. Alumni also recognize the support they 

received from teachers at Mid-Pacific to the point where they still keep in touch with them after graduation. 

Lessons on time management is something alumni often say they wished they received, especially as they 

head off to college or work.  

  

“One of the biggest life lessons I’ve learned is being able to work with different people with 

different strengths. Collaboration.”-L. Tanaka 

- 2019 Mid-Pacific graduate, University of Oregon 

  

“I feel like Mid-Pac challenges you in many different angles which is good. It taught me how to be 

a critical thinker…because nothing in the real world is straightforward.”-G. Lagapa 

- 2018 Mid-Pacific graduate, Embry Riddle Aeronautical University 

  

“There’s a lot of Biology labs we had to do (in college) and a lot of my groups had different 

personalities and different approaches to the problem. Being able to learn from (others) and adapt 

and just not be so closed-minded about how ‘they’ think as opposed to how ‘you’ think is definitely 

a huge skill that Mid-Pacific has implanted in me.” -M. Suan 

- 2019 Mid-Pacific graduate, Creighton University  

  

Sports and performing arts are frequently mentioned as major sources of personal growth, specifically in 

the areas of teamwork, resilience, practice, competition, time management, relationships, and leadership. 

Alumni note that “getting out of my comfort zone” was important in shaping who they are and describe 

such lessons as “just as important” as their academic cores. Within the school, while there is a recognition 

of the importance of athletics in building the skills and habits of the Mid-Pacific Learner Profile, intentional 

efforts to align athletics and academics are ongoing. 

  

Below are several verbatim comments from the YouthTruth survey: 

 

“Hula gave me confidence. If I can stand in front of the whole school in a malo, I can do anything.”  

- 1995 Mid-Pacific graduate, Casting Director  

  

“I’m not the most outgoing person by nature and I think joining all these different clubs and sports 

teams forces you into uncomfortable situations and you…have to be comfortable in being 

uncomfortable. I think that’s a really important skill you need to learn in life.” 

- 2019 Mid-Pacific graduate, University of Hawaiʽi  

  

In 2020, a 2019 alumna took on a video project (posted to YouTube as “(Mid-Pacific Chat Sessions)22 - 

Conversations with Classmates”) to document insights from 2018, 2019, and 2020 Mid-Pacific graduates. 

Half-hour interviews with 15 recent alumni were edited into 2.5-minute spots. Common themes revealed 

in these interviews were experiences at Mid-Pacific that taught them the importance of resilience, 

https://www.youtube.com/playlist?list=PLkmtGuLY6prnFLCf09Yr2WfW3wa6mRjgd
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collaboration, and community. Interestingly, times of struggle—including the support given and skills 

gained—were memorable and credited among the most valuable takeaways from Mid-Pacific. Specifically, 

they revealed how supportive their teachers and classmates were, as well as how the skills and habits 

reinforced at Mid-Pacific are now being put to work in college. 

  

Among current students, there is some skepticism and criticism about the extent to which Mid-Pacific is 

teaching them things that apply in the real world. In the 2022 YouthTruth  survey, college and career 

readiness captured the fewest percent positives among high school students, compared to other participating 

high schools. Their verbatim comments point to issues and perceptions faced by progressive educational 

institutions regarding assessment, SAT/ACT prep, and academic rigor. Interestingly, students perceive 

college and career readiness as learning about practical life tasks, such as taxes, mortgages, investing, etc. 

rather than the life skills, habits, and dispositions (mentioned by alumni) such as perseverance, 

collaboration, and prioritization. Perhaps it is difficult to recognize the value of one’s learning experience 

while still learning. 

  

Below are several verbatim comments from the YouthTruth student survey regarding “My school 

does not do enough to get me ready for college or my future career”: 

  

“I really dislike the integrated core classes. Specifically, math and science. It skips over certain 

topics (like geometry), that we may need for things like the SAT. I truly think these classes should 

be rethought, because I now feel unprepared to go into standardized testing or even higher-level 

classes in high school.”  

  

“We aren’t really taught how to prepare for the future. Like no one has taught us how to pay taxes, 

put a mortgage on a house etc.” 

  

“Provide classes to teach about things we need to know in the outside world such as taxes, loans, 

and voting, while also providing realistic help in achieving a future career.”  

  

“Our school does not provide classes that would actually be helpful for life outside of school such 

as taxes, housing situations and basic tasks we should all know as adults.”   

 

 

10. With respect to the student learning experience, what areas should the school address to optimize 

student learning? 
 

Infusing the student learning experience with more real-world opportunities and interactions—field trips, 

internships, guest speakers, volunteerism, etc.—to underscore lessons in the classroom is commonly cited 

by faculty, students, and parents as a way to optimize student learning. 

  

Faculty also express a desire for interdisciplinary work in which themes and ideas transfer across 

disciplines, showing ways in which math, English, science, and art connect with each other. While this is 

done with intention in the elementary school, middle and high school courses are more siloed with little- 

to-no-crossover between classes. This limits the ability for students to make connections with materials and 
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build identity with subject matter. Teachers noted that they need strategic guidance and more structured 

time for collaboration to plan for and execute toward this goal. 

  

Our data indicate that we need to connect learning to life outside of school. As previously highlighted, the 

2022 YouthTruth survey indicated that between 47%-53% of students in grades 3-12 responded positively 

to the notion that what they learn in school connects to their lives outside of school.  Only 31% of high 

school students respond favorably that their teachers intentionally try to connect what they are learning in 

school to their outside lives.   

  

2022 YouthTruth data also indicate the need for continued integration of social-emotional supports and 

training into the daily program. Only 37% of high school students report that when they are stressed or 

upset that they have resources to turn to on campus. Seventy-five percent report that they know where to 

find resources off campus when they are stressed.  Only 22% of high school students respond favorably 

that their teachers try to understand their lives outside of school. Forty-four percent of middle school 

students report that they know how to find resources on campus if they are stressed or upset, with 72% 

reporting that they know where to find resources outside of school. Forty percent of middle schoolers 

respond favorably that their teachers are interested in their lives outside of school. At the elementary school 

level, 54% of students feel that they know where to turn for support in school, and 71% know an adult that 

they can turn to outside of school. Seventy percent of elementary school students feel that their teachers are 

interested in and try to connect to their lives outside of school. These data indicate a need to focus on 

building connections between teachers and students that extend beyond the walls of our classrooms and 

campus in order to fully support the students in all aspects of their development. 

  

Mid-Pacific aspires to use the YouthTruth data and other student and parent feedback to inform future 

programming, curriculum, and course offerings. Over the past three years, the administration has not taken 

the time to unpack the YouthTruth data with students or faculty. Doing so will enable the school to make 

better-informed decisions about the trajectory of a deeper-learning approach. An important outcome of the 

YouthTruth data is an awareness that the school does not  consistently gather input from students, involve 

them in conversations about their learning interests and needs, nor explicitly connect skills and content to 

their lives outside of school.   

  

With the school-wide focus on deeper learning, it is incumbent upon us to include student voice and 

authentic learning experiences into every course and to look for ways to design the day around real-world 

application of learning that is driven by student interests.   

  

A focus on student well-being aligns with our deeper learning aspirations. Faculty should be equipped with 

training on how to meet the needs of a diverse cross-section of learners, especially those with documented 

learning differences. The school should consider what outside support resources (e.g., learning support 

specialists, a resource center, increased counseling services) are necessary to fully support the academic, 

social, and emotional growth of each learner.
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Section II: Teaching and Learning 

4. Faculty and Pedagogy 
 

Standard 4: The school has a clear set of criteria for teacher effectiveness that reflects 

its mission and pedagogical goals and that informs hiring, professional growth, and 

evaluation. Through regular assessment of pedagogical effectiveness, which includes 

student learning outcomes, the school seeks to strengthen teaching and learning. 

 

 

Baseline Requirements Checklist for Standard 4:  

 

 
A process of faculty evaluation and support is regularly undertaken and documented. 

 

Yes ✓ No☐ 

 

The school has an orientation process for new faculty and staff. 

 

Yes ✓ No☐ 

 

 

1. How effectively are faculty members engaged in the process of assessing and improving teaching 

and learning? 

 

Ongoing reflection on teacher practice in service of improving student learning is an expectation of all 

faculty. Up until the COVID-19 pandemic, all teachers completed an annual portfolio, a process designed 

to be a meaningful professional experience supporting teaching practices through feedback, reflection, and 

professional learning. The process involved teachers setting professional goals, developing a question of 

practice specific to their pedagogy, and conducting an inquiry by researching and collecting data on their 

question. At the end of each year, faculty reflected on their practice, what they learned, and how they might 

improve. Mid-Pacific believes that the practice of self-evaluation is meaningful, enactive, and empowering 

for teachers. 

  

In Summer 2021, a set of Essential Expectations23 were created for the president, administrators, directors, 

and staff. The faculty section of this document was in alignment with the Mid-Pacific Teacher Profile24. At 

the elementary school division, the Teacher-as-Learner Profile traits provided a framework for thinking 

about teaching practices and teaching as a profession. This past school year, 2021-2022, teachers selected 

one of the standards in the Teacher-as-Learner Profile and collected documentation as evidence of their 

growth toward achieving their goal.  

  

They first responded to these questions posed by the preschool/elementary school principal: 

 

● What are 1-2 professional goals you have for yourself this SY 2021-2022? Explain why youʻve 

chosen these goals and why you feel committed to achieving these goals. 

● What is your plan for working toward these goals? How can you document your process? 

  

https://drive.google.com/file/d/1XDtAjkGt7pWpJdpQ5BI-YNT0654UmnJS/view?usp=sharing
https://docs.google.com/document/d/1JPj3BXhDBzexj5NvFX5ot9mT6ywjVamxd7BCeX6CNeA/edit?usp=sharing
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Teachers then met with the principal to discuss their goals and plan of action and periodically met again 

throughout the year to review progress. As a matter of practice, the process of determining goals and 

collecting evidence of a teaching practice and its effects on student learning are the best examples of 

improving teaching. The framework is based on the teacher assuming the role of teacher as researcher for 

her own practice. For example, one teacher examined the practice of the balanced literacy approach she had 

been implementing in her classroom for many years; she was perplexed by the slow growth of her first-

grade readers. She decided to shift the balanced literacy curriculum to include more components relative to 

the science of reading (phonemic awareness, phonics decoding, repeated multisensory strategies). By 

documenting her efforts with a struggling reader, she was able to use sound patterns to break the code by 

being able to decode and encode independently.  

  

In the school year 2021-2022, the middle and high schools implemented the evaluation, feedback, and 

support process. The process includes sharing professional standards and an observation and feedback 

system in which teachers use data collected from administrator observations to determine the effectiveness 

of their teaching practices against the Charlotte Danielson Framework25. Observations are followed up by 

a coaching conversation between teacher and administrator that encourages teachers to enhance their 

pedagogy as a result of the reflective conversation. 

 

2. Explain the process by which the school determines the qualifications of teachers for the courses 

they teach. List and explain any faculty assignments that do not align directly with academic 

preparation. How does the school support faculty with such assignments and ensure their 

effectiveness? 

 

The goal is always to align faculty assignments closely with their academic preparation. Mid-Pacific is 

fortunate to have faculty with both breadth and depth of teaching experience. In some instances, such as an 

unexpected extended absence, teachers may be asked to teach a subject that does not directly align with 

their experience. In this case, curriculum leads, team leads, and assistant principals work with the teachers 

to provide the necessary support.   

  

Since  2020, the middle and high school administration has sent a survey to ask teaching faculty: 

● Which courses have you taught? (at Mid-Pacific or other schools)             

● Which courses are you able to teach?      

● Which courses would you prefer to teach? 

This serves to inform administrators of the expertise of the teaching faculty and to align available teaching 

assignments with teachers’ areas of knowledge, experience, and interests. 

  

When teaching assignments do not align directly with a teacher’s academic preparation, the school provides 

opportunities for teachers to participate in professional learning. If the course is taught by a team of teachers, 

those teachers new to the course will be paired with a lead teacher who serves as a curriculum mentor. 

 

 

 

3. Evaluate how program decisions are made within the school through the involvement of teachers 

and academic administrators in program planning and decision-making. 

https://danielsongroup.org/framework/
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Each division makes program decisions differently at Mid-Pacific, but, at all levels, the principals try to be 

attuned to what teachers do and value, what they know works, and what is developmentally appropriate for 

students. In the elementary school, the principal suggests an area for faculty to focus on, but program 

decisions are made in concert with teachers over time, after professional learning opportunities and 

discussions about relevant articles and books.  

  

In the middle school, program decisions are also a collaborative process. The principal discusses changes 

with a leadership group composed of grade-level representatives, deans, and teachers. Some changes are 

teacher-initiated. For example, the middle school separated 7th- and 8th-grade theater to allow the teacher to 

better tailor each course to that developmental age group. Other changes may be administration-initiated in 

order to bring the middle school and high school programs into closer alignment with each other.  

  

In the high school, program changes are proposed, reviewed, and discussed by the curriculum committee. 

Proposals are generated by departments and proposed at curriculum committee meetings. The curriculum 

committee comprises department and program heads and the middle and high school Principal and assistant 

principal for Academics. Certain guests are invited to provide input and feedback, such as the scheduler, 

deans, director of College Counseling, and vice president for Academic Affairs. 

  

The curriculum committee meetings follow a protocol in which department leaders have timed periods to 

present proposals and answer questions. The committee members provide a recommendation on whether 

or not to approve each proposal or whether more information is needed. The middle and high school 

principal and assistant principal for academics take all of the information and feedback into consideration 

as they make the final decision. Changes that impact courses, academic programming, or graduation 

requirements are presented and explained at a faculty meeting and a board meeting, and published for 

external departments. 

  

This systematic and holistic approach to program changes at the high school is highly effective. The 

committee and invited guests bring diverse experiences and expertise to the discussion, and often highlight 

areas that the course proposer had not considered, leading to deepened awareness and stronger course 

offerings. The process is clear and transparent, and program decisions are clearly communicated to faculty 

soon after they are made.  

  

At all levels, the program decision-making processes involve faculty participation and align with the 

school’s philosophy and collaborative culture. With the recent merging of the middle and high schools, the 

principals plan to create a cohesive approach to program changes. This would further increase alignment 

between middle and high school to support a cohesive grade 6-12 structure. 

 

 

4. Given that a school’s values must be embodied by the faculty, what elements of the recruitment, 

hiring, and orientation processes help to ensure that new teachers will actively embrace the 

school’s core values, especially with regard to their pedagogical approaches? 
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Recruitment and Hiring. Ensuring that the school’s faculty embraces the school’s core values, particularly 

with respect to Mid-Pacific’s philosophy of teaching and learning, begins with the process of recruitment 

and hiring.  Human Resources refers applicants to the school’s Core values, which are linked on the 

employment page where all Mid-Pacific employment opportunities are posted. While Human Resources 

has chosen to frame the school’s core values on the employment page as they relate to the school identity 

as a community of innovators, artists, and individuals, care has been taken to ensure that the framing clearly 

reflects the institution’s identified core values.  

  

School administration has long found the nationally recognized and established Charlotte Danielson 

Framework for Teaching to be a good fit for Mid-Pacific. As a research-based set of components of 

instruction aligned with national standards and grounded in a constructivist view of learning and teaching, 

the Danielson Framework serves as a starting point for bringing needed clarity to the teacher selection and 

hiring process. In the years since 2015 WASC self-study, the community has collaboratively developed the 

Mid-Pacific Student Learner Profile and is currently in the process of developing a related Mid-Pacific 

Teacher-as-Learner Profile. The Student Learner Profile also informs and underpins hiring decisions, as 

will the Teacher-as-Learner Profile once completed.  

  

At the beginning of the school year, new teachers from the elementary school and middle and high school 

attend a three-day orientation program together. During the orientation, new teachers are led through a 

series of activities about the history, values, and pedagogical approaches of the school. 

  

A few teachers commented that they did not feel that they learned much about things such as the school’s 

values, direction, or international student population during the orientation. Some expressed regret that 

pandemic protocols had taken up so much time in recent orientations. However, most teachers spoke highly 

about their experiences at orientation. They enjoyed being part of a new teacher cohort and getting to know 

colleagues through collaborative inquiry-based activities. For these teachers, the orientation affirmed that 

they had made the right choice in coming to work at Mid-Pacific: 

  

“The overall experience was very positive. It confirmed everything about why I chose to work at Mid-

Pacific. To hear more from each of the leaders (HS/MS/ES/President Turnbull) was also really 

inspirational. I could see everyone worked as a team and supported each other's philosophies of education 

and professionalism as educators.…My main takeaway was that I was in the right school, with values that 

matched my own, and I made the right decision in my career to join the Mid-Pacific community, as a faculty 

member and parent.”  

- Elementary school teacher 

  

In the past, new teachers continued to receive support throughout the year. Some years, they were paired 

with a buddy or mentor teacher; in others, the new teacher cohort met regularly with school administrators 

after orientation. However, this ongoing support has not been available in recent years. This may perhaps 

be due to disruptions caused by the pandemic and/or the frequent changes in school leadership. Both the 

administration and new teachers realize that a three-day orientation is insufficient and have expressed a 

desire for a more sustained approach to supporting new teachers. While informal mentorship has been 

implemented in years past, the school would like to explore a formal mentoring program to ensure a smooth 
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transition for new faculty and to help acclimate them to the professional expectations, school culture, as 

well as welcome them into the community. 

   

 

5. Evaluate the extent to which a commitment to the school’s values and purpose is broadly shared 

by the faculty and explain what happens when this is not the case. 

 

Mid-Pacific is committed to its educational values and purpose, and these values are largely shared by the 

majority of faculty members, administrators, and staff campus-wide. The evidence of this commitment can 

be seen in the teaching and learning throughout all divisions of our school through feedback from families 

and students and in direct conversations with teachers.  

  

In Spring 2017, a cohort of Mid-Pacific teachers, administrators, and instructional staff attended the 

Leading Schools of the Future Conference. The cohort of attendees at the conference developed the 

question, “What barriers do we foresee to changing professional learning at Mid-Pacific?” As Mid-Pacific 

had recently developed a Learner Profile for students, the idea of collaboratively developing a parallel 

Teacher Learner Profile emerged. All interested faculty and staff were invited to participate and in Fall 

2018, a series of conversations centered around: 

 

● Who are we as teaching professionals? 

● What are our aspirations as educators at Mid-Pacific? 

● What are the traits of a teaching professional at Mid-Pacific? 

  

A cohort of 25+ faculty, administrators, and instructional staff from all three existing divisions, preschool-

grade 12, worked together to identify some preliminary skills, dispositions, and qualities of a Mid-Pacific 

teacher. The identified qualities were shared with the full faculty during a school-wide professional learning 

day, and the community was invited to discuss and provide feedback.  

  

In order to ensure the school’s mission, vision, and educational philosophy are embraced by all, there needs 

to be a constant dialogue between faculty and supervisor. There have to be several touch points so that this 

shared vision is not lost. The orientation is just an introduction to the school’s values and purpose. What 

will create a long-lasting culture at Mid-Pacific is the constant, everyday practice of the educational 

philosophy of the school, in which everyone embraces and promotes the mission and vision of the school.  

  

In situations where there is a question as to whether or not faculty align with the school’s educational values 

and purpose, teachers are put on action plans in which the principal needs to see in a certain time period the 

ability to adapt to expectations. Given time and support, if the teacher is unable to adapt, he or she may be 

asked to leave. The teacher evaluation process is also an opportunity to ask teachers to reflect and assess 

their commitment and contribution to the Mid-Pacific community based on the Mid-Pacific Learner Profile. 

In the school year  2014-2015, Mid-Pacific began identifying the qualities that a Mid-Pacific graduate 

should embody. A strategic planning group was employed to gather ideas and feedback from across the 

community.The community was asked to identify and share the qualities that Mid-Pacific values most in 

our learners. In August 2015, a working draft of the Mid-Pacific Learner Profile was shared, and in June 

2016, the Mid-Pacific Learner Profile was included in the school handbook. 
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6. How were the school’s criteria for teacher effectiveness developed, and how well do they support 

the improvement of teaching? Cite two specific examples. 

 

Mid-Pacific’s criteria for teacher effectiveness continue, by design, to evolve over time. As noted in the 

school’s 2015 WASC self-study, all three divisions based faculty evaluations on the nationally recognized 

and established Charlotte Danielson Framework for Teaching. The Danielson Framework continues to 

serve as the foundation on which Mid-Pacific’s criteria for teacher effectiveness is built. Since 2015, 

however, a number of initiatives, efforts, and collective experiences have come together to serve as touch 

points for our community as teachers, school administration, and staff come together to build a Mid-Pacific 

understanding of effective teaching and learning. The Teacher-as-Learner Profile, previously referenced as 

having been originally developed by the faculty, is unique to Mid-Pacific.  

  

Circumstances precipitated by the pandemic placed the work on the Teacher-as-Learner Profile on 

temporary hold; however, the middle and high school faculty will revisit the profile in the near future. The 

Teacher-as-Learner Profile is not being developed as an evaluation framework or tool, but as excellent 

teachers need to be excellent learners first, the values embodied and embedded in the profile in its final 

form will inform the manifestation of future instruments for evaluating teacher effectiveness.  

  

In the school year 2020-2021, Mid-Pacific moved from a 3-school administrative structure to a principal 

for preschool-grade 5 and a principal for grades 6-12. In August 2021, the new grade 6-12 administrative 

team rolled out a framework for teacher evaluation and support. The new framework was developed with 

the following intent and goals: 

 

·       Promote meaningful collaboration between faculty and administration 

·       Support teacher growth and learning 

·       Positively impact student learning and achievement 

·       Target professional growth and learning 

  

The framework is underpinned by four broad professional standards and more specifically asks faculty and 

staff to reflect on their practice in 10 areas within those standards. One of the standards is the commitment 

to implementing the Assessment Guidelines. During professional learning days, faculty were given 

opportunities to discuss assessment and grading. As a newly formed grades 6-12, work focused around 

consistently applying the assessment guidelines in classrooms and across grade levels. One result of these 

discussions was the creation of the Zero Policy in the high school. This served as a temporary bridge 

between past inconsistent grading practices and the vision for assessment practices focusing on what 

students know and are able to do as opposed to student behavior.  

 

Commitment to professional growth and learning is another professional standard that is well supported in 

the school. Faculty are given the opportunity to apply for a summer curriculum grant to create and develop 

courses. Priority is given to faculty needing to create a curriculum for a new course, teachers working in 

collaborative teams to develop interdisciplinary opportunities, or a significant redesign to a current course. 

In Summer 2022, 28 requests were received, involving 60 faculty members. The work completed involved 
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forming teaming agreements, discussion of teaching philosophy around teaching and learning, and the 

creation of collaborative curriculum including assessments. Faculty consistently express gratitude for being 

given the paid time to do foundational work with their peers prior to the start of the school year. The time 

not only provides them the opportunity to plan and create for the upcoming year, but also allows them to 

share professional practices, creating a collaborative learning environment. This summer was particularly 

beneficial as 17 new teachers were hired for the school year 2022-2023, and eight of them joined the 

summer curriculum grant work with their colleagues.  

  

The approach of one teacher at a time looking analytically at the evidence of student learning, while time 

consuming, seems to be effecting changes in student learning and elevating the professionalism of the 

faculty. Shifting teacher evaluation to assessing in the service for learning needs to be sustained over the 

long haul. 

 

 

7. Assess the quality and effectiveness of the professional development that the school provides for 

teachers as individuals, as members of departments or divisions, and as a larger group of 

colleagues. 

 

The quality of professional learning (PL) at Mid-Pacific, as opposed to professional development, was an 

intentional choice of terms since the last WASC accreditation, with the emphasis on continuous learning as 

a habit of mind. PL opportunities (conferences or workshops) and academic/practical articles pertaining to 

curriculum are shared with faculty on the divisional Intranet resource-board postings and/or emails from 

principals. Kupu Hou Academy, a Mid-Pacific-developed program, had 132 MPI teachers attend (a good 

portion of this number are repeat participants) and serves as an excellent “in-house” individual PL. 

Feedback from faculty members indicated that attending Kupu Hou as part of new Mid-Pacific teacher 

training would be beneficial to integrate deeper- learning 

practices into the curriculum. 

 

Since 2017, four days have been calendared for faculty professional learning, two regular days each 

semester so that school is not in session.   Since the last accreditation visit in 2015, each successive year 

has focused on assessment—developing criteria for assessing quality performance, how to provide 

effective feedback through the learning process versus at the end of a unit, empowering students to take 

ownership of their learning, and understanding triangulation, to name a few of the areas under the umbrella 

of assessment.  Faculty were invited to form a committee to work with the principals on the agenda and 

presentations. Education experts Anne Davies and Sandra Herbst have had a long-term consultancy with 

all Mid-Pacific faculty to support their deeper understanding and practice of assessment in the service for 

learning. For three years, faculty met in disciplines, preschool through high school, to share assessment 

practices, which led to discussions about curriculum. Other PL topics have addressed self-care, problems 

of teaching practice, and deep dives with the high school on implementing the assessment guidelines. 

Feedback surveys after each PL day have indicated general satisfaction with the workshops, sessions, and 

speakers.  

 

However, faculty have also felt that in the past two COVID-19 years, the overall PL plan was not organized 

and transparently communicated by the senior administration. Faculty have felt that PL days in recent years 
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have been a reactive response to COVID-19 protocols and procedures, with an audience that has included 

all employees.  The notion of professional learning for faculty was expanded to include staff, so information 

from other school departments (Human Resources, Business Office, Security) was now being shared at PL 

days, which were originally intended for faculty. Faculty also felt that there should bea differentiation 

between “professional learning”—gaining skills/knowledge that can be applied to curriculum and 

students—versus “work days” to review COVID-19 protocols, community building, or self-study 

discussions for accreditation.  

 

The formal teacher evaluation/feedback/support program was introduced to the middle and high faculty in 

school year 2021-2022. Faculty felt that the process and overall plan were not articulated clearly, and 

shared their concerns with senior administration. Because the middle and high school was recently unified 

as a Grades 6-12 program, the principal decided not to implement an evaluation instrument until the faculty 

were given an opportunity to review and ensure an understanding of each domain. The principal believed 

that teachers should not be held accountable when the criteria had not been discussed together. As a result, 

the high middle school/high school principal suspended teacher evaluation/feedback/support for the school 

year 2021-2022. The preschool/elementary school principal continued the assessment practice of a 

professional portfolio managed by each faculty member. Each teacher identified a domain from the Teacher 

Profile and selected artifacts from the teacher’s own work as evidence for demonstrating the expectations 

in this domain. There is a sense of professional accomplishment, growth, and pride when each teacher 

discusses the body of work with the principal. Overall, the receptiveness of senior administration to hear 

faculty voices regarding professional learning is transforming the effectiveness of professional learning at 

Mid-Pacific. 

 

 

8. Describe and assess the extent to which a culture of collaboration exists for teachers across 

different grades, disciplines, and divisions and the impact of it on program and student learning. 

 

Within the Mid-Pacific's professional framework is the fundamental belief that teacher voice, choice, and 

collaboration positively impact our student learning experiences. Therefore, when designing professional 

learning and planning instruction for the preschool-grade 12 curriculum, the school's administration 

routinely involves the faculty in decision-making.  As a matter of practice, the faculty members regularly 

have opportunities to work with groups of trusted colleagues within and across disciplines and grade levels 

to design the most relevant instruction for students. For example, the preschool and elementary faculty have 

collaborated on constructing the performance continua for content areas (reading, writing, inquiry) and 

meet in grade-level teams to discuss the unfolding of inquiry journeys in each classroom. There is a sense 

of empowerment and collegiality in the design of their units of study and instructional practices. The impact 

on student learning is evident in the progress portfolios, inquiry sharing, and  ability of students to reflect 

on their learning. 

9. What are the school’s expectations of all faculty members in addressing the social, emotional, and 

ethical development of their students? How effectively are these expectations met? How does the 

school determine this? 

 

Mid-Pacific expects all faculty to address their students’ social, emotional, and ethical (SEE) development, 

as it is widely recognized that students learn best when their emotional needs are met. SEE development 



 

51 

includes not only understanding and appreciating the importance of social-emotional learning, but also 

helping students develop skills to achieve success at school and in life, establish and maintain positive 

relationships, and take responsibility for one's self, the school, and the larger community. Mid-Pacific’s 

expectation for SEL development is outlined in its mission statement as follows: “[Mid Pacific] nurtures 

and challenges students to develop intellectual, emotional, spiritual, and physical strengths.” As students 

matriculate through the grade levels, teachers appropriately address students’ evolving social and emotional 

issues. To fully address this question, a set of interviews were conducted with administrators for each 

division, lower school counselors, SEE program leaders, HCCF, our director of Technology, and our 

chaplain. Additionally, administrators reviewed the results of the YouthTruth survey, which was given to 

parents and students in 2020 and 2022 and to employees in 2020.    

  

At the elementary school level, faculty work closely with students and their families to meet these 

expectations. While all elementary school teachers address social issues as they arise, the students also 

participate in character education classes twice a week that use a curriculum built on three guiding 

relationship principles: 1) relation to self; 2) relation to others; and 3) relation to community. These 

principles are not only infused into the classroom, but they are also an integral part of the inquiry process 

as a whole, which is the basis for the elementary school curriculum. In addition to the guiding principles, 

elementary school students are introduced to the school's Learner Profile beginning in kindergarten and use 

this as a basis of self-reflection throughout their time in the program (through grade 5) The characteristics 

identified within the school’s Learner Profile are a means of SEE assessment, as these traits speak directly 

to the character of the child. Finally, the elementary school has a counselor and learning specialist available 

to students as needed. 

  

At the middle and high school level, SEL development is integrated into the curricular program through the 

Character Strong social-emotional learning program, which began during school year 2019-2020  and  calls 

for weekly lessons during advisory (middle school) and homeroom (high school) classes taught by the 

various advisory/homeroom teachers.  Middle and high school students also have access to grade-level 

deans who work closely with them and their families to address SEE issues as they arise.  In 2016, Mid-

Pacific brought HCCF on board to help further address SEE needs of students. HCCF works with students, 

their families, and the deans as needed; pre-pandemic, they also provided training and learning 

opportunities for faculty and staff.   

  

At Mid-Pacific, students at all levels attend weekly chapel services that address the social, emotional, moral, 

and ethical development of students. The chaplain, or Kahu, works to develop, implement, and improve 

this program in conjunction with the initiative outlined by Mid-Pacific administrators, and acknowledges 

that “faculty play an important role in supporting these efforts and help model the honor and excellence of 

our school community.” 

  

Digital-citizenship education is an ethical expectation still addressed school-wide; however, this happens 

on a smaller scale presently. The original program, which began during school year 2013-14 and was run 

via a digital-citizenship committee made up of two faculty members from each division who met to plan 

and coordinate how digital citizenship would be addressed. Over the past eight years, the program has 

evolved and is now pushed out by our teachers using the Common Sense Media as the foundation for our 

digital-citizenship curriculum. Digital citizenship, or “wellness,” is embedded into our SEL curriculum and 
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no longer stands on its own, as it has become an expectation of society as a whole and thus something 

students are more familiar with on their own terms. That said, Mid-Pacific does still acknowledge the value 

in this, which can be seen via the poster contest that was held this year to refresh our school digital-

citizenship posters as well as our first, but not last, celebration of Digital Citizenship Week in October, 

something the education technology department plans to make a tradition. 

  

While the programs and resources to address the SEL needs of students have grown and evolved over the 

last seven years, Mid-Pacific administrators in the middle  and high school have acknowledged that this 

remains a developing and evolving process and that one long-term future goal would be the establishment 

of a wellness center on campus. One of the biggest challenges remains measuring the efficacy of the SEL 

program as a whole; preschool-grade12 administrators have all alluded to the idea that this is not an element 

of our program that is measured in a quantifiable way, but rather that narratives, including participation in 

the YouthTruth survey, are the best way to understand the successes and areas for improvement. 

 

 

10. Based on the responses to the questions above, with respect to Faculty and Pedagogy, what are the 

greatest strengths and most important areas of improvement the school can address to maximize 

faculty effectiveness?  

 

Mid-Pacific values the learning process by fostering and supporting the learning and growth journey of its 

faculty as reflected in the goal-setting process, an evaluation system that focuses on using data to improve 

professional practice, and the professional learning opportunities provided throughout the year and during 

the summer months. While professional growth and learning is supported, the high turnover of faculty and 

administration as a result of the pandemic and budgetary constraints impacting the academic program, has 

negatively affected the ability to consistently build an aligned curricular program. Consistent faculty 

staffing including clarity around the number of faculty that can be employed would allow for long-term 

programmatic planning resulting in improved student growth and achievement.
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Section II: Teaching and Learning 

5. Climate and Community 
 

Standard 5: The school maintains a healthy climate that mirrors the mission. That climate is 

sustained through highly effective communication and supports the learning and personal growth 

of each student. It reflects a commitment to diversity, equity, and inclusion, and it is evident in the 

engagement of the school community. 

 

Baseline Requirements Checklist for Standard 5:  

 

 

The school has clearly stated policies and expectations regarding the behavior of 

members of the school community, which are well publicized in handbooks, on websites, 

or by other means. 

 

Yes ✓ No☐ 

 

1. Briefly describe the climate of the school. How does the school assess its climate, 

and how are members of the community, including students, engaged in 

conversations about the results? 
 

The climate of Mid-Pacific is positive overall, thanks to a close-knit community of colleagues and 

stakeholders who are passionate about their work, are committed to the mission of the school and students 

they serve, and share a common set of core values. Mid-Pacific is a true learning community that embraces 

the idea that all members—adults and children alike—are both teachers and learners. Newcomers are 

valued for their energy and fresh perspective, while alumni and people with longer relationships with the 

school are treasured resources of historical knowledge and cultural context. Emerging out of the pandemic, 

the Mid-Pacific community is feeling particularly grateful to be together again and hopeful that the school 

can not only return to normal, but to a better normal. 

  

According to Niche, a third-party school evaluation website, 91% of the respondents agree that students 

liked Mid-Pacific and felt happy here. The most recent YouthTruth survey showed high average rankings 

for culture (3.72) and relationship (3.85) indicators along a 5-point scale. Parents and students feel that the 

campus is safe. Furthermore, Mid-Pacific provides a caring and inclusive environment with many 

opportunities for both students and parents to be involved. The staff feel valued, respected and supported 

at the school. In the 2020 YouthTruth survey, most (71%) employees would recommend Mid-Pacific as a 

place of employment for a friend. This school year, 2021-2022, retention of students was very high at 

95.8%, indicating strong levels of satisfaction and perceived value. 

  

That said, natural tensions exist within the Mid-Pacific community and in some ways mirror those being 

felt in the broader local and national community. The desire for greater transparency (especially with regard 

to financial matters); more effective communication; mistrust of authority and a sense that leadership is 

“out of touch”; the perception of interdepartmental silos that hinder productivity and collaboration; and the 

fear of change and the speed in which it happens are just some examples. There are no quick fixes to these 

complex issues. Addressing such challenges requires a consistent and committed approach among all 
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stakeholders to systems thinking, community connection, and core values. Progress has been made on 

building trust and transparency, and work will continue. 

  

The school collects data and assesses its climate by using a variety of survey tools and feedback channels: 

 

● the comprehensive quantitative survey of students, parents, and faculty and staff conducted by 

YouthTruth, a third-party school consultant 

● the Niche evaluation website26, which collects impressions from Mid-Pacific parents, students, and 

alumni 

● the NetPromoter survey27 to measure constituent experience 

● community surveys, designed and conducted by the school for specific reasons and constituents 

(e.g., employee questionnaires, COVID-19, planning feedback, etc.) 

● informal and formal advisory sources, such as parent meetings, departmental meetings, and 

committees 

  

Circumstances have hampered the sharing of survey results in a timely manner. Senior administrators 

intended to present findings from the first year of YouthTruth in Spring 2020, but the pandemic delayed 

those plans. High-level findings from year one (fielded in January 2020) and year two (fielded in February 

2022) of YouthTruth were shared in Spring 2021-2022 with some faculty, including the accreditation 

committee, and the Nā ‘Ohana Pueo parent association in preparation for a presentation to a broader 

audience in Fall 2022-23. The school also intends to dive deeper into YouthTruth survey results by curating 

focus-group sessions to gain greater insight into student perception on key issues such as diversity and 

student support. NetPromoter results were not shared with the community, and it is unclear how, if at all, 

they will be used.  

  

The results of the surveys above have informed this self-study process as well as ongoing committee work 

on DEI, mission, college counseling, and scheduling. 

 

 

2. What are the recurring rituals and traditions in the school that feel “sacred” to students 

and adults? How do they capture or express—and in what ways do they challenge—the 

school’s identity and core values? 
 

In 2017, Mid-Pacific convened a working group dedicated to defining and identifying traditions on campus 

as well as ways to perpetuate them. The working group, comprising administrators, faculty, and staff 

members, compiled a comprehensive list of traditions that unite, express, and enhance the school’s identity 

and core values. This full list is included in the Appendix, while those that feel more sacred to students and 

adults are described in more detail below. 

  

For faculty and staff, the opening day ceremony at Wailele Spring—the “piko” (center)—of campus is a 

ritual celebrating the start of the new school year. Conducted by Kahu (Chaplain) Wendell Davis on the 

morning of opening day, faculty and staff members gather at a spiritual area on campus to be blessed and 

reminded of the power of people, our community, and place, Mānoa Valley and the Mid-Pacific campus. 

Symbolism abounds: woven kupukupu fern fronds represent community, and circles of new and returning 

employees showcase the diversity and togetherness that exist on campus. 

https://www.niche.com/k12/mid-pacific-institute-honolulu-hi/
https://www.qualtrics.com/experience-management/customer/net-promoter-score/
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Opening and closing convocations start and end the school year. It is the only occasion on campus in which 

the entire student body, preschool-grade 12, are together in one space. These annual ceremonies are marked 

by prayer, words of inspiration and reflection, class banner presentations, performances, and the singing of 

the doxology and Mid-Pacific’s alma mater. These elements demonstrate Mid-Pacific as one community, 

rooted in history and the legacy of Christian values. 

  

Ho‘olaule‘a, an all-school “funraiser,” is a beloved tradition that brings together students, parents, faculty, 

and staff members for a half-day of fun, food, and fellowship. This event celebrates ‘ohana, and is only 

open to current Mid-Pacific students and their families. Student clubs and artists showcase their culture and 

talents. Parents work alongside faculty volunteers to oversee food and activity booths. The event is an 

opportunity for community members to work with each other to create a memorable experience for students, 

reinforcing the sense of community on campus. 

  

Senior year is rich with tradition. Senior camp, held at the beginning of the school year at Camp Erdman, 

has been held annually in the Fall since 1991. Senior aloha celebrations in performing arts and athletics are 

organized by each program and honor the commitment and contributions of senior members. The final days 

of senior year include an aloha program talent show, organized by the junior class, senior parent reception, 

and senior luʻau. The Mid-Pacific student experience culminates in a formal baccalaureate and 

commencement ceremony.  

  

Mid-Pacific Alumni Relations and the Mid-Pacific Institute Alumni Association carry forth ongoing 

traditions such as the legacy dinner for alumni with current students at Mid-Pacific, care packages for 

college freshman, the alumni chicken sale, the scholarship golf tournament, and Pā‘ina, which offer 

opportunities for alumni to reconnect with each other. Community service day and graduation stage 

decoration offer alumni a chance to impact campus life and feel a part of the larger legacy. However, a 

common observation of alumni from various decades is that, despite having such a long and rich history, 

there are few, if any, recognizable school traditions that honor the past or have been maintained over the 

decades. This lack of continuous tradition can create a challenge in relating the current student experience 

to alumni. 

  

Paradoxically, holding on tightly to some elements of time-honored traditions can at times run counter to 

the core value of diversity. For example, over the past five years, the school has taken a closer look at 

traditions such as homecoming or prom king and queen, which may feel exclusive or alienating to LGBTQ+ 

students by perpetuating binary gender norms. Evolving elements of campus traditions toward greater 

inclusivity is part of Mid-Pacific’s overall vision for student life, and will be part of further discussions 

with students and adult members of the community. 

 

 

3. Every school is a self-renewing community, into which new members—students and 

adults alike— are continuously invited. Assess the effectiveness with which newer 

generations enter into, come to embody, and in turn change, the culture of the school. 
 

When transitioning new employees, students, or parents, Mid-Pacific seeks to create an experience in which 

they: 
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● Are greeted with genuine welcome and aloha 

● Feel included and excited about their opportunity to contribute to the community 

● Understand the expectations of their roles, conduct, and communication channels 

● Get to know the places and faces on campus 

● Become familiar with their working spaces (e.g., offices, classrooms) and tools (e.g., 

technology, equipment) 

● Have ongoing guidance and support 

● Have an outlet for feedback and questions 

  

The school recognizes that professional and personal connections are important for new community 

members to thrive. This means orientation activities include formal and informal components. For example, 

a new employee receives a handbook, job description, and other written materials in which expectations 

are formally communicated.  Meetings, presentations, and Q&A sessions offer other opportunities to learn 

about people, policies, and processes. While these structured opportunities are important, so are pau hana, 

coffee talks, and other social gatherings in which there is unstructured time for people to informally meet, 

chat, and make connections. The pandemic proved just how critical these informal, in-person components 

are. Documents can be emailed and meetings can be held online, but the connection and demonstration of 

community values that can be achieved by face-to-face interaction cannot be duplicated in a virtual setting. 

As Hawai‘i emerges from COVID-19 times, Mid-Pacific is intentionally prioritizing these social 

interactions, as it is there where the community’s kindness, diversity, creativity, and sense of ‘ohana can 

best be seen and felt. 

  

Current or returning community members play an important role as ambassadors of the school culture and 

sources of information and support. One example of this is the Pueo Pals program, in which new parents 

are paired over the summer with veteran parents in the same grade level. The veteran parent “pal” reaches 

out to the new family to be of support and answer any questions about daily life at Mid-Pacific that may 

come up. This program benefits both the new parent who feels welcomed and supported, as well as the 

returning parent who gets to put their knowledge of and aloha for Mid-Pacific to work in support of another 

family. Oftentimes, parents who receive Pueo Pals support are excited for their chance to help a new family 

the following year. 

  

New students at the elementary school are oriented along with their parents. Prior to the start of school, 

parents and students attend an orientation and campus walk-through, which aims to provide information to 

ease first-day-of-school anxieties. The school counselor makes a point to meet and check in on each new 

student. The parent association hosts a family welcome event within the first month of school, in which the 

entire family is invited to campus for an afternoon of fun and games. Within the first semester, there are 

numerous opportunities for parents to get involved with events and activities for students and their families. 

  

New middle and high school students likewise have a chance to be on campus prior to the start of school. 

Parents are oriented separately to encourage in their children greater independence, responsibility, and early 

social connections. In 2022, the middle school hosted a Parent Welcome featuring a short presentation of 

first-day-of-school tips and reminders, introductions to the administrative team and grade level deans, a 

guided campus tour, and lots of time for socializing. High school parents had a chance to visit their 
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classrooms and meet their teachers at Back-to-School Night. Technological training and help is provided 

for things like myPueo and iPad orientation for both students and families. The school’s social media and 

web page provide some exposure and information on the school for new students. Students can better 

visualize places on campus as well as activities and school events.  

  

To ensure students are transitioning well, deans conduct periodic check-ins with new students. In the first 

week of school, new students in grades 7 and 8 are paired with other students in their homeroom to help 

them get oriented. The middle school also offers summer programs for new students to help them better 

adjust and acclimate before the start of the year. Early in the Fall semester, students can join a wide variety 

of clubs or start new ones themselves.  

  

New faculty and staff members attend a full day of onboarding and orientation. In addition to a campus 

tour and training and policy presentations, they hear about Mid-Pacific’s core values and the history that 

shaped them. In 2022, new teachers also attended a deeper-learning workshop led by Mid-Pacific’s Kupu 

Hou Academy. New faculty receive support, feedback, and guidance through peers in their grade-level 

teams, content area teams, and departments. 

 

Mid-Pacific aspires toward a stronger onboarding process and ongoing support for our newest members. 

Specifically, the school recognizes the need for programs that offer mentorship, team-building 

opportunities, and informal occasions to get to know others in the community. 

 

 

4. How effectively does the school engage alumni/ae, grandparents, and others beyond the 

immediate members of the school community? 
 

A full-time alumni director, in partnership with the Mid-Pacific Institute Alumni Association, supports the 

engagement of alumni across nine decades of Mid-Pacific’s former students and graduates. Throughout the 

year, outreach to alumni includes a wide variety of annual events that bring them together and reconnect 

them with the school. Alumni support the school financially through the Mid-Pacific Fund, class reunion 

cycle giving, scholarship contributions, endowment personal gifts, and in-kind donations. They also offer 

a wealth of experience that is called upon at times for chapel speeches, classroom presentations, and student 

research projects. 

  

Alumni learn about Mid-Pacific through the Mid-Pacific Today magazine, website, emails, social media, 

and their class representatives. During the pandemic, the alumni relations office launched the Owl Strong 

Network, an online alumni networking platform to keep the community connected. As communication 

becomes increasingly digital, having accurate contact information is critical. In 2022, the alumni office 

initiated an update of the internal alumni directory through a third-party vendor, Publishing Concepts, Inc. 

(PCI). The last broad effort to update the directory was over ten years ago. 

  

Mid-Pacific also commissioned PCI to collect stories from alumni about their experiences, friendships, and 

lessons learned at Mid-Pacific in an effort called the Pueo Memories Oral History Project. These stories 

will be compiled and preserved in a keepsake volume (print and digital) in which memories may be 

preserved and shared with current and future Owls.   
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A positive sign related to alumni engagement is the steady rise in legacy families—alumni families with 

current students at Mid-Pacific. In the school year 2021-2022, a total of 255 legacy students attended Mid-

Pacific from 194 alumni families. This is an increase of 238 legacy students from 181 alumni families last 

year. Sending children and grandchildren to Mid-Pacific is proof that alumni believe in the mission and 

vision of the school. 

  

Providing a range of opportunities for alumni to connect and contribute to the life of the school is an area 

of growth for Mid-Pacific. Some meaningful exchanges exist, such as the care-package program in which 

elementary school students write notes of encouragement to recent graduates; the 30th anniversary 

Pūpūkahi hula performance, which brought home over 60 alumni to dance alongside current students; the 

alumni softball tournament involving baseball alumni and varsity players; the bake sale table at 

Ho’olaule’a; alumni serving as content experts for fifth-grade Capstone projects; and the alumni volunteers 

who started and maintain the school archives. However, as mentioned in the response to question 2, there 

are few all-school traditions existing today to which alumni from two or more decades ago can relate. Some 

alumni become disconnected from the school once they no longer know anyone there or programming is 

phased out or changed, as is often the case with retirements or departures, sports programs, and school 

rituals. The school recognizes that more work can be done in integrating the alumni community into the 

immediate campus ethos. This will require an intentional prioritization of alumni involvement among all 

school departments and the resources to support such an effort. 

  

Mid-Pacific invites grandparents to experience the school culture and community at events that bring them 

close to the classroom. At the elementary school, an entire morning in March is devoted to grandparents’ 

day, in which the students host their grandparents for a peek into their learning lives. Grandparents are 

welcome at and frequently attend social events, performances, athletic competitions, and presentations of 

learning. They are also generous supporters of Mid-Pacific through the Mid-Pacific Fund. 

  

Outreach to grandparents is challenged by a lack of contact information. Parents may opt to provide 

information about their child’s grandparents, but many choose not to. As such, the school largely relies on 

parents to invite and keep grandparents informed about upcoming events, volunteer opportunities, and 

what’s happening at school. 

  

Engagement of retired or former faculty and staff members represents another area of opportunity for Mid-

Pacific. This constituency offers valuable institutional knowledge and relationships that can be of 

significant benefit to the school. There is currently no organized effort to engage these community 

members. 

 

 
5. With what diversity-related issues does the school most seriously grapple? How has the 

school made progress in addressing diversity through the curriculum and in the life of 

the school? How does the school ensure a safe, inclusive and equitable learning 

environment for the entire community? 
 

Since 2018, the school has been sending high school students to participate in local and national DEI 

symposiums and conferences. These cohorts of high school students and their faculty sponsor initiated an 

active and visible engagement within the school community by conducting learning activities for all 
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preschool-grade 12 faculty and administrators. Out of these student-led conversations with the faculty, there 

was feedback of gratitude, support, and concerns that faculty expressed about engaging in DEI topics and 

conversations. One concern from a few faculty was the disagreement about the school building an inclusive 

environment for LGBTQ+ students while living its mission of Christian values. To address this issue, the 

school is actively reviewing its mission statement and how it communicates support for the school’s core 

values of diversity and community. The school is also working to create a shared definition of diversity and 

inclusion to ensure that the school is building a safe and inclusive environment for all students. 

  

Another diversity-related issue that the school is currently facing is the increasing number of students who 

identify as gender non-binary or transgender. Of the 767 middle and high school students who responded 

to the 2022 YouthTruth survey, 3% (N=25) identify as gender non-binary or gender non-conforming. Of 

the 410 high school survey respondents, 3% (N=18) identified as transgender. The school is responding to 

the needs of these students by providing professional development to faculty specific to gender identity. 

Gender neutral and single-stall bathrooms have been identified and communicated to the school community 

to ensure students have a safe, private, and comfortable bathroom during the day. These bathrooms, 

however, are limited and not always convenient to access. 

  

YouthTruth Survey results also suggests that more education and professional learning is needed for the 

adult school community: 

 
In 2020, the President and CEO, the Director of Human Resources, the Vice President of Institutional 

Advancement, and a high school faculty member attended the NAIS Diversity Leadership Institute.  

  

In 2021, the school formed a DEI Committee composed of senior administrators, staff, and faculty. The 

committee will work to identify all current DEI efforts across the school system, identify current DEI 

opportunities, and set short- and long-term goals for the school.  

 

 

6. How do current parents contribute to a positive school climate and strengthen the sense 

of community on which institutional health depends? 
 

Parents are among the school’s most important partners. Mid-Pacific’s parent association, Nā ‘Ohana Pueo 

(NOP), is the official organizer of experiences that help to connect parents with the school and other parents, 

keep them informed of issues affecting families, and engage them with opportunities to contribute to the 

school community in meaningful ways. NOP does this through social events, coffee talks, speaker series, 

community service projects, workshops, and other activities designed specifically for parents. As 

mentioned in the response to question 3 above, NOP was the primary organizer of the middle and 

elementary school family welcome events and the Pueo Pals program, and assisted in hosting the Back-to-

School Night for high school parents. 

Parents are also among the school’s strongest and most effective advocates. The Admissions and 

Enrollment Management department relies on select parent ambassadors during the admissions process to 

tell genuine stories of success at Mid-Pacific. The Institutional Advancement office likewise activates 
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parents for annual giving campaigns, either in formal roles as Mid-Pacific Fund chairs or to rally their class 

for the Pueo Pride giving competitions. About 40% of parents typically contribute to the Mid-Pacific Fund 

in a given year. 

Within Mid-Pacific’s many prominent programs there is often a core group of talented and dedicated 

parents who assist with organizing events and activities that support the students and bring people together. 

These committed volunteers who generously give of their time, talents, and treasures are truly essential to 

the success and strength of these programs individually and also Mid-Pacific as a whole. 

The professional experience of Mid-Pacific’s parent community is something the school has yet to tap into 

fully for experiences that can support deeper learning by bringing classroom topics to life. Fully 

understanding and using parents as a resource for things such as internships, speakers, field trips, etc. will 

require a dedicated effort to identify, cultivate, and coordinate such opportunities. 

Perhaps one of the most significant ways parents help to strengthen the Mid-Pacific community is simply 

by supporting the growth and development of their own children. This does not mean playing an organizing 

and enforcing role in their child’s lives; rather, Mid-Pacific believes in the importance of partnering with 

parents in social-emotional learning, modeling healthy behaviors, and allowing their children to grow in 

resilience and self-efficacy. 

 

 

7. Provide a recent specific example of healthy, effective communication between faculty 

and administration regarding a difficult issue. What factors made it successful? 
 

The MPTA continues to work alongside administration to build better communications with all teachers.  

In addition, the MPTA and administration collaborated on many of the measures to ensure a positive climate 

as the school pivoted to meet the demands of the COVID-19 pandemic.  Changing to a virtual environment, 

the creation of a new bell schedule to allow contact tracing via a cohort scheduling of students, and many 

other ways were developed and tinkered with by that partnership. In addition, the Human Resource 

department created policies that allowed staff who needed to stay off campus to stay employed, work 

virtually, and continue to get pay and benefits.  Administration also created an on-campus childcare center 

for school year 2020-2021 that enabled employees with non-Mid-Pacific students to come to work each 

day while their child’s school was still on remote learning. 

  

In the second year of the pandemic, the teachers and administration continued to collaborate frequently to 

consider how to create a safe, healthy, and engaging school environment while also supporting the 

individual health needs/quarantine needs of students and faculty. This included hiring proctors so that 

teachers could work from home if they or a member of their household was quarantining. Students were 

also offered the opportunity to Zoom in for over two years, but recognizing the toll that this took on teachers, 

administration agreed to end Zoom quarantine access for school year 2022-2023 so that teachers could 

focus on the students in front of them on campus. Currently MPTA and administration are working on plans 

for the next round of negotiations for the next faculty agreement—both are aiming for a harmonious 

process.   

  

Factors that made the COVID-19 process successful were frequent communication between the VPAA and 

COVID-19 support team with teachers and staff, including taking feedback on processes and procedures 
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and updating them accordingly. The principals also worked diligently to stay in tune with the needs of their 

teachers during the pandemic and worked to accommodate them whenever possible.  For those with pre-

existing health conditions, administration did everything possible to relocate them to outdoor classrooms 

or the rooms with the best ventilation. MPTA leadership did an excellent job communicating any faculty 

fears or concerns regarding COVID-19, COVID-19 related policies, or other wonders and worries so that 

administration could consider them and deal with them in a timely manner.  Faculty voiced concerns and 

administrators worked to accommodate a request for fewer initiatives and new projects throughout the 

pandemic and in the current school year. 

 

 

8. Reflect on what sustains and strengthens the school’s climate and community and what 

its vulnerabilities and greatest challenges might be. What steps could be taken to reduce 

the school’s vulnerability in this area. Reflect on a time in the last seven years when the 

climate of the school became significantly challenging. Describe the process used to 

identify and address the problems that arose. 
 

Mid-Pacific’s climate and community are sustained by its people.  Mid-Pacific is fortunate to have faculty 

and staff who build their entire careers on campus, as well as those who may only come for a handful of 

years. The balance of historic memory and new energy often leads to an excited and engaged community. 

Likewise, the student body is also composed of students who may build 15-year learning experiences on 

campus and those who may only come for part of their preschool-grade 12 education.  Regardless of how 

long an employee or student is on our campus, there is almost always a sense of belonging stated as one of 

the main things that the employee or student enjoys about Mid-Pacific (YouthTruth 2020, YouthTruth 

2022). Between the MPSA, athletics, clubs, extended learning offerings, annual traditions, friend groups 

both adult and student, after-school and weekend events, professional learning days and professional 

learning groups, there is almost always a time for students or employees to connect both with each other 

and others outside of their general grade or group. 

  

COVID-19 lockdown, social distancing, and suspension of all in-person events was a significant challenge 

to sustaining the positive culture and sense of community at Mid-Pacific. This was especially evident during 

the school year 2021-2022, the second full year of pandemic school conditions. Students appeared to have 

less connection to one another and school, as did employees. The climate among the employees was further 

dampened by two years of employee reductions, pay freezes, and limited opportunities for in-person 

professional development or connection events. Although the school attempted to create opportunities for 

virtual connection among students, parents, and employees during this time, it was difficult to maintain and 

build community amid a time of so much financial, health, and educational uncertainty and anxiety.   

  

Clear, transparent, and frequent communication between administration and employees; between teachers 

and students; between parents and teacher or the school was key to keeping some sense of positive climate 

and sustained community. That said, the school year 2022-2023 will need to be a year of intentional 

rebuilding of a positive climate and sense of shared and inclusive community.  Together, employees and 

administration are planning community days dedicated solely to building community within the employee 

body—no formal professional development, just opportunities to eat, talk, connect, and have shared 

experiences with one another.  On the student side, teachers, advisors and the activity directors are planning 

to hold all of the former school events and activities that serve to build community and positive culture 
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among the student body. Nā ‘Ohana Pueo, plans to hold many informal connection events for parents as 

well, welcoming them back to campus (some for the first time since 2019) across the Fall and school year. 

In the future, immediate, inclusive, and intentional conversations should be had about how to maintain a 

sense of community if the campus must ever shut down again. 

 

 

9. Cite concrete examples—a major event, achievement, crises, and/or challenges—where 

the character of the school community clearly showed itself and that also highlight the 

school’s greatest areas of strength as they relate to climate and community. 
 

The school’s greatest strength in terms of climate and community is that there truly is something for 

everyone at Mid-Pacific. Artists, athletes, mathletes, thespians, musicians, dancers, readers, writers, 

explorers, inventors—everyone can find their place at Mid-Pacific. Mid-Pacific also endeavors to take care 

of its people, both students and employees alike, by enabling them to find their place to thrive and by 

ensuring that their physical, mental, and emotional well-being is cared for.   

  

This all became apparent during the COVID-19 pandemic when the school had to pivot all learning 

activities, both curricular and co-curricular, into a virtual space. The school prioritized determining how to 

build all of the Mid-Pacific experiences that contribute to our robust learning environment into a digital or 

limited physical space. Although taxing, the willingness of the administration, directors, teachers, support 

staff and students to step up and be creative, resilient, and flexible illustrated the overall strong character 

of the community.   

  

As the pandemic wore on, pandemic fatigue took a clear toll on administrators, employees and students 

alike. 

    

Support for each other in the Mid Pacific community was one of the greatest strengths seen during this 

time. Some examples of support included administrative check-in with personnel, provision of child care 

(Pueo Perch), and postponement of teacher evaluations. Support within teacher groups, such as departments 

and grade-level teams are also key in the challenging time. The Mid-Pacific administration tried to honor 

teachers’ work-life balance by providing additional days off and professional development related to remote 

teaching. When students returned to campus in October 2020, middle school and high school students were 

grouped in student bubbles, or pods, and traveled to many classes together. Strong community bonds 

formed within the student bubbles/pods as well as within homerooms as students were eating lunch together 

daily.  

  

In order to have people remain “in school” even when in quarantine, Zoom was offered for students and 

teachers for over two years. The VPAA and COVID-19 support team communicated tirelessly with 

employees and families to ensure that they understood when to be home, when to return to school, if they 

had been exposed, and what the follow-up steps to ensure community well-being needed to be. COVID-19 

positive numbers were shared frequently and accessible to the entire community, as were the evolving 

mitigation strategies.  Facilities worked diligently to keep the physical campus clean just as educational 

technology and informational technology worked diligently to keep the virtual spaces running and 

supported.   
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Mid-Pacific’s successful response to the pandemic has truly been a full-school team effort. Every 

department and every person on the campus, students and families included, has played an essential role in 

bringing our community through the pandemic together. 

 

 

 

10. Take 10 pictures or five 30-second videos that richly convey the climate of the school. 

Please submit them with an explanation of how these particular samples were created 

and why they were chosen. 
 

During an all-school professional learning day in November 2021, faculty and staff members were divided 

into discussion groups and asked to select photos that richly convey the climate of the school. Climate was 

described as “the feeling and tone of the campus.” Participants used the Mid-Pacific photo gallery, social 

media feeds, and/or their own photo collections, and shared within their group why they felt the photos 

reflected Mid-Pacific’s climate. The top photos were voted on in each discussion group. 

  

Interestingly, the pictures that emerged as the top 10 were a mix of pre-pandemic and pandemic photos that 

express similar themes of gratitude for each other, generations, joy, wonder, community, collaboration, and 

pride. Some reasons why these pictures were chosen are described in the comments below. 

  

“These pictures show the pride of our community in our school and what we do: showing off our colors, 

our mascot, and working together to make things possible even during hard times.” 

  

“Although we place an emphasis on academics, we always take time to come together and have fun. These 

pictures show pure joy and unity.” 

  

“This is a place where everyone is a teacher and everyone is a learner. It doesn’t matter if you are a child 

or adult, grandparent, alumni, teacher, etc. We all learn from and care for each other.” 
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11. With respect to the climate and community, what are the school’s areas of greatest 

strength, and in what areas would the school like to improve? 
 

The stress applied by the COVID-19 pandemic provided a unique opportunity to witness the greatest 

strengths of the Mid-Pacific community as well as areas needing improvement. While these strengths and 

weaknesses may have previously existed, the pandemic revealed them in more vivid detail which, for the 

purpose of this self-study report and strategic planning efforts, was of benefit. 

  

One obvious area of community strength is the shared commitment to student safety, learning, and well-

being. Tremendous effort was expended to ensure a learning environment in which students feel safe, 

supported, and empowered to become their best selves. This dedication seems to be yielding positive 

results. Even throughout pandemic times, most students reported feeling safe, happy, and cared for. In fact, 

community and engagement scores increased from pre-pandemic 2020 to pandemic 2022. 

  

That said, a strength taken too far can become a weak point. Although the school’s COVID-19 response is 

seen as highly successful, the intense care that was required to ensure the safety and health of students 

during the pandemic led to high levels of stress, anxiety, polarization, and low morale among adults. 

Administration and faculty strained to communicate with each other amid the uncertainty and onslaught of 

new rules and responsibilities, which constantly seemed to change. Departments became more siloed in 

their work and relationships. Concerned for their children’s mental health, some parents increasingly called 

for an end to masks and social distancing, while others wanted more restrictions to protect their physical 

health. All things money-related— salaries, budgets, enrollment, tuition, etc.—took on greater weight as 

economic uncertainty and personal financial concerns mounted in the community. As the school emerges 

from crisis mode, careful attention should continue to be paid to employee morale, communication, 

stakeholder relationships, and systems-thinking.  
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Another area of strength is a true appreciation of and commitment to diversity, a community core value. 

Since the last accreditation period, Mid-Pacific has taken steps toward a more diverse, equitable, and 

inclusive environment with the involvement of various voices (students, administrators, faculty,and staff) 

on campus. Still, the school recognizes the need for constant improvement. Taking a deeper dive into 

YouthTruth survey data, subgroups of students who identify as LGBTQ+ report lower scores on all 

measures. Many physical challenges exist on campus for those with mobility issues. A committee was 

formed in 2021 and is working on formalizing a statement and plan for addressing DEI on campus. 

  

A final area of both strength and opportunity is community connectedness. While tight and strong bonds 

exist within departments, programs, and other sub-groups, overall community trust and cohesion needs 

work. While a common set of core values has been identified, it is critical that the community build a 

common understanding of what each means and opportunities for practicing them. This will require 

leadership from a broad range of stakeholders to champion constant, purposeful community connection.
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Section II: Teaching and Learning 
 

 

 

6. Residential Life

 

 

Standard 6: The residential life program of the school is designed and structured to reflect 

the school’s mission, to complement other programs, and to ensure a safe environment that 

fosters student personal and social growth. 

 

 

Baseline Requirements Checklist for Standard 6: 

 

 

The school provides nutritious and well-planned meal services. Yes☐ No☐ 

 
There are published and publicized policies and expectations with regard to residential 

life at the school. 
Yes☐ No☐ 

 
The school provides qualified personnel, external resources, and programs to support the 

mental health and wellness of boarding students. 
Yes☐ No☐ 

 

1. Describe and evaluate how residential life policies are developed, along with the 

frequency of and process for their review. 
 

2. How are residence program staff members selected and trained? 
 

 

3. How is the performance of the residence program staff members evaluated? What 

constitutes success and effectiveness in meeting the goals and objectives of the residence 

program? 
 

 

4. Evaluate how the school assists new students to transition successfully into boarding 

school life. Evaluate the effectiveness of this support. 
 

 

 

5. How does the school balance student needs for independence and freedom with the 

school’s responsibilities for adult supervision? How is the effectiveness of this 

balance reviewed and assessed? 
 

 

6. How does the school help boarding students integrate into their thinking and behavior 

the stated social values of the school (on such topics as drugs, alcohol, sexuality, and 

personal integrity)? Evaluate the effectiveness of this support. 
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7. Evaluate the effectiveness of the school’s efforts to meet the social and emotional 

needs of the students in the boarding program. 
 

8. How does the residence program support the mission of the school? (This question is to be 

answered by schools that have recently added a boarding program to what was originally a 

day-school structure). 
 

9. Describe and evaluate the relationship between the boarding and day programs and their 

impact on the relationship between these two groups of students (if applicable). 
 

10. How are the needs of students from diverse economic, racial, ethnic, religious, 

and social backgrounds identified and addressed in the residence program? 
 

11. How does the school facilitate communication with the parents and/or guardians of 

boarding students? 

 

12. What are the chief areas of strength and significant needs for improvement in the school’s 

boarding program?



 

68 

Section II: Teaching and Learning 

7. Preschool 
 

Standard 7: The preschool offers a high quality, developmentally appropriate program that 

fosters both independence and socialization in a stimulating, safe, and caring environment. 

The social, emotional, physical, and cognitive development of children is supported by a 

qualified, nurturing staff of early childhood educators. 

 

 

Baseline Requirements Checklist for Standard 7:  

 

 

The preschool is in compliance with applicable federal, state, and local regulations 

mandated for preschool programs. 

 

Yes ✓ No☐ 

 

 

The faculty and administration share information with parents regarding their children’s 

progress and growth on a regular and ongoing basis. 

 

Yes ✓ No☐ 

 
The school maintains documentation demonstrating that the faculty and staff are 

qualified for their roles as early childhood educators. 

 

Yes ✓ No☐ 

 

All inspections of the site are up-to-date and documented. 

 

Yes ✓ No☐ 

 

A parent handbook contains policies and procedures specific to preschool. Yes ✓ No☐ 

 

 

1. Describe the role of the preschool in the overall program of the school and assess how 

effective it is in supporting the school’s mission. 

 

Mid-Pacific’s Reggio Emilia-inspired preschool program, established in 2005, aligns with the school’s 

mission of lifelong learning and global citizenship, as well as with the school’s values of collaboration, 

responsibility, discovery, and community, in which children are nurtured, respected, and supported. The 

preschool’s Reggio Emilia-based philosophy embraces the school’s mission as it lays the foundation of 

lifelong learning by nurturing a mindset for curiosity and wonder and developing a love for knowledge and 

discovery. Children learn to become intellectual risk-takers by posing questions and exploring their ideas 

and theories to co-construct understanding. This creates a learning environment that has real-world 

relevance and depth, fosters inquiry, and challenges the imagination and creativity. 
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Graduating seniors who began in the preschool shared that “the exploration aspects of preschool were the 

foundation for the years that followed and throughout high school with STEM, MPX, and the MPSA.” The 

emergent curriculum allowed students to ask questions that would often lead to a project or field.  A  student 

offered, “As a learner, this idea of being inquisitive helped me to become a good critical thinker.” A parent 

survey sent to 50 preschool families over the past seven years revealed a 100% satisfaction rate, with 

families being either very satisfied (91%) or satisfied (9%). One family attributed “their child’s excitement 

for learning to the foundation set during this special time (preschool) at Mid-Pacific.” In comparison to 

another preschool experience, one parent commented, “Mid-Pacific preschoolers have the ability to see 

things differently. They are more creative and able to express it in many ways besides their voice.” This 

parent felt it critical in the early years to be curious and question things and that our preschool provided a 

safe environment to do just that.   

  

During a school-wide professional learning day in Fall 2021, faculty from across the different divisions 

reflected on Preschool Project Story documents over the past 10 years. The faculty looked for  evidence of 

preschool work  that supported the school’s mission. The faculty were impressed by the level of critical 

thinking, care and respect for the environment, deeper learning, sense of community, cooperation, empathy, 

empowerment, and advocacy being developed through the work of the children and teachers in the 

preschool. 

 

 

2. What are the educational theories and practices that have shaped the current preschool program? 

 

The preschool has drawn inspiration from the philosophy and educational pedagogy of the municipal 

preschools of Reggio Emilia, Italy. Based on the theories and research of Bruner, Vygotsky, Piaget, 

Hawkins, Dewey, Gardner, and Reggio specialists Malaguzzi, Forman, Gandini, Katz, and Malaguzzi, 

children are viewed as the authors of their own learning, competent and capable learners whose theories, 

questions, curiosities, and interests shape the learning curriculum. The Italians ask that educators look at 

the work in schools of Reggio Emilia as a source for deep reflection for their own theory and practice, to 

be revisited and adjusted in authoring their pedagogical work. What should Reggio-inspired work look like 

within the cultural context of Hawaiʻi? Using the principles from the schools of Reggio Emilia, the 

preschool is continually framing a program unique to its own Hawaiian community. One major principle 

that guides and underpins the preschoolʻs foundational pedagogy centers on the image of the child as 

vibrant, capable, competent, rich with potential and possibilities! It is this image of children that guides the 

day-to-day work, expectations, and programming in the classroom.  

  

The curriculum for learning is framed around the children’s big ideas, concepts, questions, and theories 

through their project work. The children’s  big ideas or concepts are researched by the children for one 

year. Throughout the project work the children are cycling and recycling through the stages of the learning 

process that are needed for critical thinking—intentional active observations, and revisiting-rethinking-

reflecting, which leads to reinventing-revising. Often a research site is considered and selected based on 

the children’s ideas or theories. The site(s) become real-world spaces or places that offer the children hands-

on research. Teachers observe, scaffold, and assess the children’s learning.   

  

 

The Hundred Languages and the atelier 
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Central to Mid-Pacific’s Reggio-inspired preschool’s pedagogy is what is known as “the Hundred 

Languages.” The Hundred Languages is a pedagogical strategy for the construction of concepts and the 

consolidation of understanding. The Hundred Languages are described as being expressive, 

communicative, symbolic, cognitive, ethical, metaphorical, logical, imaginative, and relational. The atelier 

is a work space that is situated in the heart of the classroom as a physical metaphor of its importance to 

Reggio-inspired work. The rich materials of the atelier are fluid and ever changing to meet the needs of the 

children in expressing their thoughts, theories and ideas. The work in both the classroom and the atelier 

seeks to make the children’s ideas, theories, and wonders heard and visible. 

 

 

3. How does the preschool assess and document each child’s growth and development 

within the program? How does the school assess the quality and developmentally 

appropriate nature of the program itself? What do the results indicate, and how are 

they used? 

 

The Italians use this metaphor for understanding the view of who the child is: Imagine a child sitting in a 

chair placed in the center of a circle with another group of chairs placed around the circumference of the 

circle. Your view of the child changes depending where you sit along the circumference. It is only when 

we place all the views together that we get a holistic picture of who the child is. The preschool faculty view 

assessment as a multi-layered process, with each layer adding another piece of knowing who the child is. 

The layers of the process include daily, weekly, and monthly teacher assessments and observations that are 

reported periodically to the families as needed through texts, emails, or phone calls. Formal assessments 

are shared with the parents each semester during a parent-teacher conference when the child’s Learning 

Story is shared. The Learning Story includes extensive documentation that is analyzed around The Plans 

(video and analysis), as well as the child’s holistic progress through the lens of the Learner Profile, which 

includes digital photos. During the formal conference the Project Story is shared with families; it includes 

extensive documentation of the pedagogy for the current project work of the learning community in a story 

format. This allows families to see their child’s involvement in the project within a collaborative learning 

community.  

  

The Plans as an assessment is unique to the Reggio-inspired work at Mid-Pacific,and has been used since 

2007. The “planning” process is done in the morning prior to the children beginning their work for the day. 

The Plans—at its conceptual base—allow the teacher to follow a child's growth and thinking over time (a 

duration of two years for those who come to our preschool as three-year-olds) using symbolic literacy. In 

this context, the child’s planning process is revisitable for the child and adult, based upon documentation. 

The Plans support and develop the learning process as it makes the child’s thinking visible. (In Fall 2020, 

a research paper supporting the pedagogy of The Plans was published in Contemporary Issues in Early 

Childhood:, “Children as capable: daily plans in a preschool community,” by Leslie Gleim (pedagogista); 

Dr. Jeanne Marie Iorio, The University of Melbourne, Australia; Catherine Hamm, La Trobe University, 

Australia; and Dr. Kirsten Sadler, Independent Researcher, Australia). 

  

The preschool faculty have recently shifted from learning dispositions to learner traits that align with Mid-

Pacific's K-12 Learner Profile28, as well as the mission and vision of the school. The Learner Profile was 

created as a collaborative school-wide effort between administration, staff, and faculty from preschool 

through grade 12. The Learner Profile traits are woven into each child’s individual Learning Story in a 

https://drive.google.com/file/d/1VeKmx_Y0RqrPHVHb8VRheyXhNTVgTlT3/view?usp=sharing
https://drive.google.com/file/d/1VeKmx_Y0RqrPHVHb8VRheyXhNTVgTlT3/view?usp=sharing
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narrative format, using documentation of ordinary moments as evidence to support the teacher’s 

observations of specific examples that are reflective of each trait. 

   

Assessment of the program 

The quality and developmentally-appropriate nature of the program is determined by assessing the day-to-

day performance of the children based on a wide range of questions: Are they engaged in the learning 

experiences? Do they look forward to interacting with peers, and can they socialize cooperatively? Do the 

children take risks? How do they articulate understanding? What kinds of observations do they make? How 

do children manipulate materials and tools? The level of engagement (duration and intensity) provides 

evidence of the developmental appropriateness of the Reggio-inspired program. Children cannot feign their 

learning at this age, so their performance is a true representation of their learning. The preschool teaching 

team often transcends the NAEYC standards every year by redefining the term “developmentally 

appropriate” according to the specific group of children who make up the community each year. The 

provocations, questions, ideas, and wonder come from the children. There is truly no cap to what the 

children are capable of doing. 

  

Parents are a strong and important component of the program. The quality of the program can be assessed 

through the parents’ engagement in their child’s learning. Parents are invited to provide feedback regarding 

experiences in which they participate and respond electronically (online discussions are often documented). 

Pre-pandemic, parents were asked to help create some of the learning experiences beyond the Mid-Pacific 

campus. Parent participation was very high! Since the pandemic, the preschool team have utilized electronic 

discussions and meetings via Zoom meetings and a “Think Tank Thursday” as an alternative in supporting 

parent involvement. During this time, there is an open exchange of ideas, questions, and thoughts between 

the team and families. This is another opportunity to gauge parent involvement and understanding of the 

program.   

  

Experts in the field of early learning 

Another layer for gauging the quality or developmental appropriateness of the preschool's work is based on 

observations of learning from outside Mid-Pacific. Critical feedback from Reggio-Emilia consultants and 

researchers indicates that children’s learning experiences are thoughtfully planned and driven by teachers’ 

research questions and work, framed through the project work inquiries. One of the preschool’s primary 

consultants, Dr. George Forman, PhD, co-editor of the Hundred Languages of Children, meets with the 

preschool faculty via a webcam conference at least quarterly during the year. Dr. Forman provides feedback 

regarding project plans and challenges the thinking process of the preschool faculty. Dr. Forman has been 

consulting with the preschool faculty for 14 years. 

 

 

 

 

 

 

 

 

 

4. What feedback does the preschool provide to parents regarding their children’s progress? 
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The preschool team communicates children’s progress both informally and formally. Informally, teachers 

communicate progress and challenges through emails, texts, and face-to-face conversations, photo galleries, 

and blogs. These informal progress reports to parents are valued as an ongoing way to keep open lines of 

communication and to build the relationship and trust between teachers and parents.  

  

The formal documents regarding progress are sent to parents as pdf files for their child’s Fall and Spring 

semesters. One file or document is the Learning Story, a comprehensive written narrative about their 

individual child’s progress and growth over time. The second document is the Project Story, a narrative 

compilation of documentation and analysis written by the pedagogista (in the Reggio Approach, the 

curriculum specialist who guides the development of a project) explaining the community’s journey of 

learning and discovery through the project work inquiry happening throughout the year. Both documents 

are presented to the parents before their Fall and Spring conferences. Following the conference, a 

conference summary is composed by the teacher, summarizing the questions and conversation during the 

conference. 

  

The Learning Story 

Based on Margaret Carr’s work, the Learning Story communicates the individual child’s growth over time 

through the lens of the Plans process (development of symbolic literacy) and the school-wide Learner 

Profile. (See response to question 3.) The written analysis on the Plans process includes a description about 

where children are developmentally in their first, second, third, or fourth semester on a continuum of the 

stages of symbolic literacy. The second piece is an analysis of their child’s written Plans using benchmarks 

from Plans that have been documented throughout the semester. The third piece is an analysis of a recent 

video during their child’s check-in about the Plans with a teacher. This videative, based on the work of Dr. 

George Forman, uses text and video to highlight the significance of the child’s critical thinking, cleverness, 

perseverance, confidence, creativity, and specific strategies used in thinking about how the written mark 

conveys meaning. The teacher elaborates on the child’s working theories, which contain a combination of 

their knowledge about the world and their attitudes, skills, and expectations. The teachers also identify the 

learner traits, or habits of mind, evident in the child’s work. 

  

The Learner Profile 

In Fall 2020, The Learner Profile was incorporated into the child’s Learning Story because it gives the 

parents a more holistic view of their child in school through ordinary moments that are supporting evidence 

for each learner trait described. With the inclusion of this piece in the Learning Story, parents have shared 

that they have a better understanding of their child overall in school and are often moved by the revelations-

extraordinary found in the ordinary moments documented by the preschool team. The learner traits also 

help to align the criteria for assessment from preschool through 12th grade. The learner traits embody the 

skills and mindset that a graduate of Mid-Pacific Institute will leave with as they continue on their lifelong 

journey as learners. 

  

 

 

 

The parent-teacher conference 
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The parent-teacher conference itself is seen as the bridge connecting all the different media presented to 

parents regarding their child’s learning and progress. During the half-hour conference, the pedagogista and 

preschool teachers share with parents how their child is doing overall and answer any  questions parents 

may still have regarding their child and project work. Parents may also seek advice for situations and 

behaviors they have noticed at home.  

  

The Project Story 

Our project work is determined by close observation and examination of documentation collected by the 

preschool team. The pedagogista’s analysis in the Project Story is critical in sifting through the 

documentation collected by the preschool team in finding the important concepts that arise in conversations 

throughout the day and in the children’s play. Once the project is determined, further documentation propels 

the group discussions, encounters, provocations, research sites, and experiences throughout the year. The 

parents are kept abreast along the way so they feel as if they were present with us as events occur. 

Transparency of the teachers' intentions to make visible the children’s ideas, paired with reasons for why 

this is important in children’s learning and the pedagogy behind decisions made, offer parents the 

opportunity to become co-constructors along with us in their child’s knowledge- building process.  

  

The parent survey 

A formal parent survey was sent to parents to determine their level of satisfaction regarding the feedback 

and communication received by the preschool team regarding their child’s progress. Parents were very 

satisfied/satisfied with the different forms of feedback communicating their child’s progress. Families also 

attribute “their child’s excitement for learning to the foundation set during this special time [preschool] at 

Mid-Pacific.” Another parent shared, “Preschool teachers work very hard at keeping families informed of 

their child’s growth and development.” Comments were consistently  positive.  

 

 

5. How does the preschool develop productive partnerships with parents regarding such 

considerations as student support and effective parenting? 

Part of the foundation of the Reggio approach is the Bill of Three Rights—the Rights of Children, the 

Rights of Teachers, and the Rights of Parents. All three entities are essential and work in tandem to support 

a learning environment steeped in participation and research. In the Mid-Pacific preschool, the children and 

teachers are immersed in work together daily side-by-side. Even though the parents are not present 

physically in the daily interactions of the classroom, parents are seen as the child’s first teacher. The 

preschool team makes every effort to inform parents about the Reggio-inspired program and philosophy. 

Throughout the year, the preschool team works at finding ways to involve parents so they feel they are 

voyaging with the teachers and children and do not feel left behind. Parent input and collaboration with 

teachers are incorporated through individual feedback or responses through email, parent nights, and Think 

Tank Thursdays, a monthly meeting day for parents who are able to participate in a preschool team meeting.  

All parents of children new to the preschool are invited to an orientation session approximately one week 

prior to the first day of the school year. Additionally, the preschool faculty conducts a parent meeting for 

all preschool families during the first week of school. The Preschool Open House provides a general 

overview of the concepts and theories of learning underpinning the program, an idea about a typical day in 

preschool, and the “nuts and bolts,” such as the procedures for morning drop-off and afternoon pick-up, 
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appropriate food for their child’s mid-morning snack, special events, and other relevant information. 

Throughout the year, parents are involved in an ongoing education of the work happening in the preschool 

through emails, blogs, and parent meetings. 

Home visits 

The preschool team also meets with families through the first week of school in what we call a “home visit.” 

Members of the teaching team conduct home visits for every new student. The purpose of these visits is for 

the new student to meet the teachers in the security of their home. Teachers can gain a better understanding 

about the home environment to assist the child in transitioning to the classroom environment. The home 

visit also gives the child an opportunity to see their parent and teacher developing a working partnership as 

parents share important information about their child with us and we answer any questions the parents may 

have about school. 

 

Bridging home and school 

Making the preschooler’s family visible is an important aspect of a child’s first school experience. Families 

play a major role in their child’s development and early education and can provide insight into their child 

as a learner. There is a continual exchange of information between families and teachers. Teachers share 

anecdotal notes about the children’s work through e-mail and in the classroom so that the important people 

in the child’s life can see what connections the child has made. Families are often asked to participate in 

class events by sending in objects from home. Further, as described above, teachers send parents photos 

capturing the children’s activities throughout the day so that parents are apprised through images about 

what is occurring in the classroom. Parents have commented that these images assist in discussion points 

with their child to form a connection between home and school. Parents become active participants within 

the inquiry process and projects. Parent meetings, along with daily e-mail communications from the head 

teacher, atelierista, and pedagogista provide the parents insights into the project work happening in the 

classroom.  

 

Parents and participation 

Parents play a valued and integral role in the learning community. Parental participation in the education 

process is both expected and required. Parents must understand how the preschool operates and its core 

values, and teachers must view the parents as valuable resources to complement and build upon such values.  

When the pandemic has allowed, the preschool offers many opportunities for meaningful involvement, 

including participating in and supporting daily classroom activities, such as volunteering, nap supervision, 

attending parent meetings and parent-education seminars, serving on school committees, working to 

improve the school’s physical environment, engaging in formal and informal discussions about educational 

goals, attending special events and celebrations, and supporting Mid-Pacific’s fundraising and capital 

campaigns. Parent participation is very high! Sessions to educate parents on Reggio Emilia concepts and 

approaches are ongoing. One of the roles of the pedagogista is to send emails to parents providing a variety 

of articles relevant to early childhood learning and Reggio Emilia concepts. Parents may be asked to share 

their expertise in their own line of work, or parents may be asked to share observations that indicate a 

connection of the work at school to home. Evening parent sessions may include well-known Reggio Emilia 

consultants and speakers, who interact with parents via webcam. Other times, the parent meetings are led 

by the pedagogista, atelierista, and head teacher. 
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When asked if their “image of the child” has changed since going through the preschool program, one 

parent shared that the image of her children did change. She felt that her children were able to do things 

she didn’t experience or question at their age. “The preschool helped my children express their feelings 

more and enjoy the process of learning. They are more independent thinkers as a result and have the ability 

to see things differently. They are more creative and able to express themselves in many ways aside from 

just being vocal.” Parents have a new view of how mature and intellectual their young learners are, and 

how important it is to listen to their ideas about their world. Another parent believes that even though her 

image of children did not change, it did “enhance my view of them.” She saw how the preschool teachers 

knew her children’s strengths and weaknesses within a few weeks, and credits the preschool team for taking 

her children and helping them blossom.  

 

 

6. Evaluate the effectiveness of the communication and collaboration of the preschool staff 

and faculty with the faculty and staff of other divisions. 

 

Mid-Pacific preschool is the beginning of a student’s educational journey. The preschool team participates 

in elementary school faculty discussions on educational philosophy, goal setting, and school policies and 

procedures. The preschool team also attends all school-wide professional learning opportunities. This is 

effective in providing the preschool faculty with ongoing dialogue and insight into how the work in 

preschool is laying the foundational learning for the work that is happening in grades kindergarten through 

high school. All of these efforts have been effective in connecting the foundations of early learning to the 

extensions of learning experienced in elementary school through high school. 

The preschool team also seeks opportunities whenever possible to collaborate with experts in our own 

community whether it be with faculty or other Mid-Pacific students. Collaborations have included working 

with a high school contemporary dance class to translate the elements of a space into dance, creating their 

own hula and chant for Hoʻomaluhia Botanical Gardens with the expertise of Mid-Pacific’s kumu hula and 

collaborating with a technology class to animate the children’s drawings for the different winds found on 

Oʻahu. Each collaboration enriched the learning experiences and strengthened a reciprocal relationship 

between the preschool and the other divisions. 

 

 

 

 

 

 

 

 

 

 

7. What are the most significant strengths of and challenges for the preschool and its program? 

 

Strengths: 
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The preschool team 

The preschool faculty is a team of forward-thinking professionals who put children first and who hold a 

strong image of the child. They are receptive to the theories and practices necessary to support children’s 

learning and the environment in which the learning takes place. The preschool team meets several times a 

week to review documentation, discuss student learning, and determine appropriate provocations to propel 

student learning.  

  

Leadership in the early learning community 

The preschool faculty has taken a leadership role in the early childhood community by presenting on the 

inquiry and project work happening in the Mid-Pacific preschool. The Mid-Pacific preschool faculty have 

also presented on early childhood topics, such as documentation, the environment as the third teacher, the 

hundred languages of children, and the image of the child. The preschool faculty continue to be sought after 

by other schools locally, nationally, and internationally for consultation, presentations, and webinars. Year-

long projects are often the topics of presentations at the National Association for the Education of Young 

Children (NAEYC) in California, the Hawaiʻi Association for the Education of Young Children (HAEYC) 

on Maui, Oʻahu, and Kauaʻi). North American Reggio Emilia Alliance (NAREA), Schools of the Future 

conference (SOTF), and other venues. 

   

Program recognition 

An important strength of the Reggio Emilia-inspired preschool is its recognition by Reggio Emilia experts 

as upholding the concepts and approach that distinguish Reggio Emilia learning centers from other early 

learning approaches.  

  

The preschool faculty has been committed to contributing our research on how children learn best. There 

have been several articles published in the NAREA publication, Innovations. The most recent one was 

published in Summer 2021: “Mystery? It's a long story….” co-authored by Leslie Gleim, pedagogista,  and 

Dr. Edna Hussey, principal 

  

The preschool was also featured in a recent book publication by Dr. Robin Hancock, Global Citizenship 

Education for Young Learners: Tools and Strategies. The preschool team shared how Hawaiian culture is 

interwoven into the curriculum and discussed how the values of Hawaiian culture—respect for the land, 

reciprocity, and stewardship—are incorporated daily into preschool. 

  

Preschool collaborations 

Under normal circumstances, the preschool is a learning site for students attending the University of 

Hawaiʻi-West Oʻahu early childhood program. Each semester, the preschool is a practicum site for two 

students for a three-month period. The university teacher candidates work alongside the preschool faculty. 

The preschool also works in collaboration with the early childhood program at the University of Hawaiʻi 

at Mānoa in providing opportunities for classroom observations. Due to the pandemic, student teachers in 

the preschool have not been possible. We hope to resume this partnership when the circumstances improve.  

  

Through Mid-Pacific’s Kupu Hou Academy, the preschool faculty has partnered with China’s Teach Future 

organization and held a series of webinars on project work and the principles of the Reggio approach for 

teachers from Jade school in Chengdu, China in 2020 and 2021. 

https://docs.google.com/document/d/1qZn4rlMiR0YHTUHxSmcBQhDGLKmfU8E_G6rePikY5B8/edit
https://docs.google.com/document/d/1qZn4rlMiR0YHTUHxSmcBQhDGLKmfU8E_G6rePikY5B8/edit
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A collegial opportunity arose with a group of Head Start teachers in Waiʻanae over the course of two years. 

The Waiʻanae and Mid-Pacific teachers met and observed each other’s classrooms. The discourse provided 

support and discussions around best practices for young children; various perspectives and experiences 

were shared. Educators from centers and programs in Hawaiʻi, Japan, China, Canada, and other states 

throughout North America have visited the preschool. Observers and visitors often engage in collaborative 

dialogue with the preschool leadership team, which includes the atelierista, head teacher, and pedagogista. 

 

The preschool community 

One of the strengths of the Mid-Pacific preschool program is its flexibility and progressive mindset to 

change and evolve over time with the intention to do what is best for the children and families it serves. 

Since the last WASC report in 2015, the preschool transitioned from two separate preschool classrooms to 

one preschool community - a head teacher working in collaboration with the pedagogista, atelierista, 

assistant teachers, and 34 children (ages three to five) and their families. The restructuring allowed for the 

pedagogista and atelierista to work with the entire preschool team as well as all the children every day, 

making it possible to work beside the preschool teachers and children as the work and project work in the 

classroom unfolds. This change has supported larger learning spaces that support large and small group 

collaborative play. As a result, the change unified the preschool community, its project work and 

partnership with families, making the overall preschool program more cohesive.  

  

In 2015, the newly established preschool team became part of a year-long research study on pedagogical 

leadership for a director of an early childhood educator from Laurea University of Applied Sciences, 

Finland. As she observed our team in action over the course of a year, she documented team meetings and 

daily interactions with parents and children, interviewed each team member, and posed questions to us 

about pedagogical leadership and its effect on quality early childhood education. This partnership and 

experience strengthened and raised the bar for our own expectations of ourselves as we actively reflected 

on our own practices and how they are influenced by the way we view ourselves as pedagogical leaders 

and not just educators.  

  

In 2017, the preschool was given an opportunity of another kind that has supported the learning in our own 

community and tended the same opportunity to a public charter school to collaborate with our team. The 

funds to support this experience were made possible by a donation from a preschool parent. This partnership 

included monthly team meetings with both teams from Mid-Pacific and Waialae Charter school, meetings 

to plan and design experiences with two local renowned artists, and a series of shared experiences out in 

the city of Honolulu and at Mid-Pacific with the artists. The culminating event brought together both school 

communities—parents, teachers, and children—over dinner and an evening of connectedness through an 

interactive and immersive art installation, The Mana of Many. The installation incorporated the encounters 

the children had experienced together throughout the year. As a result, subsequent parent donations have 

continued to fund the preschool’s work with local artists, adding another layer to the depth of the project 

and richness of experiences for the preschool community.  

  

Challenges and future aspirations: 

Consistency in the core preschool team members over the past decade has helped to provide continuity 

from one year to the next. As a result, the preschool team is able to build upon strategies accumulated over 
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the years that have proven to be successful at improving their performance and effectiveness in regards to 

these challenges.  

  

Parent education 

The challenge is providing ongoing parent education tailored to each new community as well as the needs 

of each family. Parent education must clearly explain how their children are learning and identify the learner 

characteristics and mindsets essential to a child’s success in school as well as a child’s relationships with 

others. The parent meetings have been an effective way to share with parents the learning and development 

occurring in the classroom, and the staff continues to collaborate on ways to improve, adapt, and frame 

parent education to share the children’s ongoing cognitive and intellectual development.  

  

Time 

Another daunting challenge is the amount of time involved in providing ongoing parent education, 

communications, and assessment to the families. The teaching staff collaborate on ways to meaningfully 

and effectively share information with parents while balancing the time limitations posed by the planning 

and happenings in the classroom. A mechanism that has been effective, and which has been very well 

received by parents, is the sharing of information through images of the day, as described earlier. The 

faculty also informs and educates parents, such as continued parent night meetings, classroom postings and 

displays, blog entries, intranet posts and emails, all of which take extra time beyond regular working hours. 

  

Professional learning 

Another challenge is maintaining ongoing professional learning for the preschool team around the 

principles and practices of Reggio Emilia-inspired work. Utilizing online webinars directly with Reggio 

Children has made continued professional learning directly from the experts of Reggio Emilia possible. 

The school has been one of the leaders in Reggio Emilia-inspired early learning in the state, and we 

continually work to identify cost-effective and accessible sources for further staff training in this area. As 

described above, consultation with experts in this area to provide training and input has been invaluable. 

  

Rising tuition 

A challenge that persists is the rising cost of tuition. A concern is whether the cost of tuition will reach a 

point where the difference between typical preschool tuition and Mid-Pacific’s tuition becomes so great 

that potential families are unable to pay the difference, generally $10,000. An opportunity for growth would 

be for the school to consider providing financial aid to preschool families. Qualifying families have applied 

to the Kamehamehaʻs Keiki Scholars program or to the Department of Human Services Preschool Open 

Doors program for preschool tuition assistance. Another opportunity is to increase visibility both to internal 

and external audiences, highlighting the Reggio approach and what sets us apart from other programs. 

  

A Reggio-inspired toddler program 

An aspiration is to offer a Reggio-inspired toddler program for children aged 2. One advantage to having a 

toddler program is to provide another pool of children and families as potential preschool attendees. We 

would be able to provide the high quality of learning that our preschoolers experience to a toddler-aged 

cohort. Further conversation is necessary to determine age range, size of class, staffing, and facility needs. 

Looking at existing toddler programs as a possibility for conversion is an alternative to starting a toddler 

program from nothing. 
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Section III: Financial Sustainability 

8. Admissions and Enrollment 

 

Standard 8: The school has published, consistently applied admission and financial aid 

policies and procedures that demonstrate a commitment to access and diversity in 

accordance with the school’s mission. The admission process identifies students and 

families who are well matched to the school’s program and values. Admission practices 

are mission-driven and designed to support the financial sustainability of the school. 

 

 

Baseline Requirements Checklist for Standard 8: 

 

 

Admission criteria and information are published and easily accessible to applicant 

families. 

 

Yes ✓  No☐ 

 

School admission and financial aid policies and practices comply with the HAIS 

Standards for Member Schools. 

 

Yes ✓ No☐ 

 

 
Admission policies and practices comply with all applicable federal, state and local non- 

discrimination statutes and regulations. 

 

Yes ✓ No☐ 

 
The school has a published non-discrimination policy. 

 

Yes ✓ No☐ 

 

 

1. Analyze and interpret the school’s dashboard data on admission, enrollment, and financial aid. 

What are the main findings and the chief implications for the school that emerge from examining 

the data? 

 

Admissions and Enrollment:  

● Over the past three years, applications have been increasing and acceptance rates decreasing, 

showing a healthy rebound after the impact of COVID-19.  

● Total yield percentage for grades PS-12 is between 44%-56%. Historically, grade levels with the 

lowest yield have been Kindergarten and 7th grade. However, in the school year 2022-2023, there 

was a significant increase in yield for both these grade levels.  

● Prior to the school year 2019-2020, there was growth in admissions and enrollment for both 

domestic and international applicants. Starting with the school year 2019-2020, the school 

experienced a steep decline in domestic and international enrollment. As enrollment stabilizes, 
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there has been an increase in domestic and international applications, increasing yield in 

international enrollment, a decrease in acceptance rates overall, and an increase in retention rates. 

 

Financial Aid:  

 

● Prior to the school year 2020-2021, financial aid data was not tracked consistently.  

● Of the current school year 2021-2023 data, the percentage of students receiving financial aid has 

remained consistent (within a 1% margin) and the average award increased per year. Mid-Pacific 

remains committed to meeting financial aid goals related to access and affordability, even when 

enrollment decreases. 

● For the school year 2022-2023, 4.5% of total financial aid was awarded to Elementary School, 

27.5% to Middle School, and 68% to High School families. Of all families currently enrolled at 

Mid-Pacific, 9.3%, 28.2%, and 31.8% in the Elementary, Middle, and High School, respectively, 

are receiving financial assistance from the school. Percent of enrollment by division: Preschool & 

Elementary School - 21%, Middle School - 28%, High School - 52%. Included in Aspirations 2035 

is a priority to grow and fund financial aid through endowments to be able sustain financial aid 

starting in the Elementary grade levels. 

 

Moving forward, Mid-Pacific will be centralizing data and its management to increase accuracy and 

reliability. With a consistent and predictable school enrollment, the admissions and enrollment department 

will be able to leverage data and make informed and strategic decisions to improve on and meet admissions 

and enrollment goals. 

 

 

2. What data does the school collect and analyze with respect to such considerations as 

socioeconomic diversity, parental background, ethnic and racial diversity, and other 

factors relevant to the school’s admission objectives and overall mission? Who analyzes 

the data, and what has been learned from that analysis? 

 

When families apply, they have the option to identify race/ethnicity on the admissions application; however, 

this was an optional field. This resulted in the school having incomplete data on race/ethnicity of the student 

body. Beginning with the admission season 2023-2024, the school changed this to be two required fields 

and added the option for families to select “Unsure/Not Reported” to allow families the option to opt out 

of identifying race/ethnicity if they so choose. Another adjustment the school has made to set up consistent 

data collection and analysis is to align the race and ethnicity selections with the external organizations 

(National Association of Independent Schools and Enrollment Management Association) to which the 

school reports its data. Moving forward, the school will be able to use this data to more accurately report 

on the racial/ethnic makeup of the student body and make data-informed decisions toward meeting the 

school’s racial/ethnic diversity goals.   

 

This information is part of the financial aid application process. Financial aid by ethnicity is submitted and 

analyzed. Information from the application and SSAT optimal test scores also provide additional diversity 

data within its student body as it relates directly to the school’s philosophy. A holistic approach to 

admissions takes into consideration the student’s unique, personal qualities, creativity, curiosity, 
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independent thought, compassionate behavior, and collaborative abilities.  Mid-Pacific admits students who 

readily aim to broaden their understanding, accept challenges,  and aim to positively participate in the 

community as responsible citizens.  

 

 

3. Describe the policies and process by which all admission decisions are made. Who 

participates and at what level? Evaluate the effectiveness of this process. 

 

Mid-Pacific does not discriminate on the basis of race, color, religion, creed, sex, age, marital status, 

national origin, mental or physical disability, political belief or affiliation, veteran status, sexual orientation, 

gender identity and expression, genetic information, and any other class of individuals protected from 

discrimination under state or federal law in any aspect of the access to, admission, or treatment of students 

in its programs and activities. The application review and selection process differs slightly for each 

division—Preschool & Elementary School (Preschool-Grade 5), Middle School (Grades 6-8), and High 

School (Grades 9-12). However, each family completes an admissions application, division-specific 

required documents, and students participate in a group assessment/interview.  

  

Preschool Admissions Decision Process: 

● The Preschool Assessment team of preschool teachers and two Admissions Officers come to a 

general consensus about which children/families demonstrate a good fit for the school. 

● Final decisions for acceptances are made by the Admissions and Enrollment Management Team. 

 

Elementary Admissions/Decision Process: (Grades 1-5) 

● The Elementary Assessment Team made up of at least three elementary school teachers, in 

conjunction with the Elementary School Principal, Associate Director of Admissions, and Director 

of Admissions and Enrollment Management meet to discuss each applicant. 

● Final admissions decisions are made by the Admissions and Enrollment Management Team. 

Middle  and High School Admissions/Decision Process: (Grades 6-12) 

● An Admissions Review Committee composed of a grade level dean, a Middle School teacher, the 

Middle School Assistant Principal, and two Admissions representatives review applications and 

make a recommendation to the Director of Admissions and Enrollment Management.  

● For 9th-12th Grade applicants, a team of two High School teachers, the High School Principal 

and/or the High School Assistant Principal, and two Admissions representatives review and 

evaluate applications. 

● The Director of Admissions and Enrollment Management and Associate Director of Admissions 

review the evaluations made by the readers for each applicant. If all evaluations are in agreement, 

the Director and Associate Director issue a decision - Accepted, Waitlisted, or Denied.   

● In the event that the evaluations differ, a discussion occurs with the Admissions Review Committee 

and the Director of Admissions and Enrollment Management makes a final decision.  

 

International and ELD Program Applicants:  

 

● International and ELD Program Applicants follow the same general application and review process.  

A team of two high school teachers and three Admissions Office representatives review and 

evaluate the applications for Grades 7-12.   
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● The Assistant Director of International Enrollment and the Director of Admissions and Enrollment 

Management make final admissions decisions. 

  

The school believes this is an effective decision-making process by which administrators, teachers, and 

admissions representatives are able to provide feedback from the various perspectives about each applicant. 

Decisions are made based on a variety of factors that present each applicant in a holistic manner. 

Admissions decisions lie within the Admissions and Enrollment Management Office after feedback from 

review and assessment teams; however, final decisions are not communicated to review committee 

members. A point of feedback from the preschool, elementary, middle and high school faculty and 

administration admissions review committee members is that there is minimal communication regarding 

the final outcome of admissions decisions. In particular, when students are admitted against the 

recommendation of teachers and administrators who serve on the review committee, there is limited to no 

communication about the admissions decision. The communication gap, in this regard, creates some 

misunderstandings with the admissions decision process and the relevance of the feedback given from those 

teachers and administrators who serve on review committees. Moving forward, the Director of Admissions 

and Enrollment Management will meet with the principals of both school divisions to review final 

admissions decisions for the division and answer any questions. Because these decisions are highly 

confidential, the principals and Director of Admissions and Enrollment Management will determine what 

information is able to be communicated to the review committees. The Admissions and Enrollment 

Management Office continues to work on consistent, equitable, and efficient systems by which to make 

informed admissions decisions.  

 

 

4. Describe the policies and process by which all financial aid decisions are made. Who 

participates and at what level? Evaluate the effectiveness of this process. 

 

Mid-Pacific provides need-based financial aid assistance and does not discriminate based on race, religion, 

sex, or ethnicity when determining need-based financial aid. The school strictly adheres to the NAIS 

Principles of Good Practice - Financial Aid Administration30 and uses the School and Student Services 

(SSS) by Community Brands to help determine eligibility. A specialized set of  policies regarding divorced 

or separated parents is highlighted on the website. The financial aid budget is determined by the Chief 

Operating Officer, President, and approved by the Board of Trustees. 

After the departure of the Vice-President of External Affairs in 2019, the Associate Director of Admissions 

assumed the role and responsibilities of reviewing and assessing all financial aid and scholarship 

applications, which included approximately 600 applications annually. In 2020, the school formed a 

Financial Aid Committee and the Chief Operating Officer (COO) and Director of Admissions and 

Enrollment Management were trained to review and evaluate financial aid files.  

Currently, the Associate Director of Admissions, Director of Admissions and Enrollment Management, and 

COO review financial aid files of returning families with the Associate Director of Admissions also 

reviewing new financial aid applications. Reviewers proposed an award for each file and awards are 

approved by the COO. If there has been no significant change to a family’s financial standings, in general 

families can estimate a financial aid award similar to the prior year award, adjusted for the annual tuition 

increase. There is an appeals process available for families with special circumstances and/or changes in 

https://www.nais.org/learn/principles-of-good-practice/financial-aid-administration/
https://www.nais.org/learn/principles-of-good-practice/financial-aid-administration/
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family situations. Appeals are reviewed and considered by the Associate Director of Admissions in 

consultation with the Financial Aid Committee, when needed. 

The process for scholarship awards varies slightly for each specific scholarship. There is an application 

process with details online for each scholarship and needed information to include for student families that 

are applying for scholarships. Each scholarship has additional review committees to help determine award 

recipients. The school recognizes the need to provide structural support for its financial Aid program. 

Beginning August 1, 2022, the Associate Director of Admissions will also be the Director of Financial Aid 

and the Financial Aid Committee will be formalized with a clear purpose and practice. Financial Aid 

policies and practices will be formally documented, and the school will outsource the evaluation of 

applications to a third-party vendor. Decisions, however, regarding the awarding of financial aid will 

ultimately remain with the Director of Financial Aid in consultation with the Financial Aid Committee 

when needed. 

 

5. Describe and evaluate the financial aid program in terms of adequacy of funding, long-

term sustainability, and how effectively it reflects the school's values and meets near- and 

long-term goals. 

 

In line with our core values of diversity and community, Mid-Pacific’s short- and long-term goals are to 

create a sustainable financial aid program to increase the socioeconomic diversity of the school and to 

continue to provide more families with access to a Mid-Pacific education. 

  

The financial aid budget is set at 11%-13% of gross tuition revenue. There was a temporary increase in aid 

as the tuition increased and enrollment decreased in 2020 due to the COVID-19 outbreak. Within two years 

following the pandemic, families were expected to return to financial stability and financial aid adjusted 

accordingly. The goal of the financial aid program is to increase socioeconomic diversity and access to a 

Mid-Pacific education. The percentage distribution of total financial aid varies among the three divisions. 

Currently, financial aid is not available to preschool and international students. For parents who cannot 

afford the Mid-Pacific preschool tuition, the Kamehameha Schools’ Keiki Pauahi Scholarship program 

offers pre-K financial aid to qualified families.  

  

Because current financial aid funds come directly from tuition revenue, over the next five years, the school 

has set financial aid as a priority for its comprehensive campaign. Increasing our endowment and financial 

aid budget will help the school’s long term goals of access and affordability across all divisions. 

 

Financial Aid Data: 

School Year 2016-2017 2017-2018 2018-2019 2019-2020 2020-2021 2021-2022 2022-2023 

% Students FA 26% 27.00% 29.00% 30% 33% 25% 26% 

Total FA $3,627,650 $3,936,559 $4,471,820 $4,548,970 $5,056,893 $4,069,959 $4,184,870 

Average Award $8,812 $9,252 $10,004 $9,932 $10,579 $11,465 $11,434 

% of Tuition 40% 40% 41.00% 38.86% 39% 42% 40% 

% of Tuition Revenue 10.40% 10.80% 11.90% 11.57% 13% 10.58% 10.45% 
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New Students FA % 19.40% 18.00% 20.00% 17.69% 15.69% 22.25% 21.58% 

Returning Students FA % 80.60% 82.00% 80.00% 80.57% 73.64% 76.06% 74.32% 

6. If international students constitute a significant percentage of the enrollment, describe 

and evaluate the process by which they are evaluated and admitted, brought into the 

school, and acclimated to a new culture. 

Prior to the COVID-19 pandemic, the school maintained its international population at 10% of the student 

body. Currently, there are approximately 60 international students in preschool-grade 12 enrolled at Mid-

Pacific. Currently, the students represent the nations of  Japan, Korea, Taiwan, China, Hong Kong, 

Thailand, Vietnam, and Germany. Not all international students report themselves as such, so the actual 

number might vary.   

The English Language Development program (ELD) begins with grade 7. There are Mid-Pacific liaisons 

in Japan who aid in recruitment. They administer ELL assessments, as well as assist families in obtaining 

F-1 Visas. Additionally, Mid-Pacific relies on internationally connected alumni and current international 

parents to inform interested families about Mid-Pacific. Since most of the international students are from 

Japan, China, Hong Kong, and Korea, brochures have been translated into Japanese, Mandarin, and Korean. 

There is a growing representation of international students in the elementary school despite the absence of 

a formal program to support their language needs.  

International students and their families are encouraged to visit the campus for a language assessment and 

one-to-one interviews with the Director of Admissions and Enrollment Management and the Assistant 

Director of International Enrollment. However, because this is not always possible, Mid-Pacific relies on 

standardized test scores (e.g., iTEP Slate, Duolingo, and TOEFL or TOEFL  Junior), grade reports from 

their current schools, language assessment results, and teacher recommendations. In addition to these 

results, the admissions process for international students is being brought in line with the general admission 

processes for students. All international applicants also participate in the group assessment and one-on-one 

interview for grades 6-12. 

The ELD teachers, Assistant Director of International Enrollment, and the Director of Admissions and 

Enrollment Management meet as a committee to decide on admissions. A helpful part of the admissions 

process has been to have the local Mid-Pacific contact person do an oral and written evaluation to better 

assess applicants. This has helped to verify standardized test scores.  

To support incoming international students, the admissions process requires records that date back to the 

student’s academic experiences taught in their first language. This helps to give a clearer idea of academic 

potential once the language barrier is obsolete. Mid-Pacific is prepared  to accommodate students who are 

not proficient in English by offering basic, intermediate, and  advanced ELD classes. Teachers, ELL 

teachers, deans, and the homestay coordinator are available to meet with international students and host 

parents when problems arise.  Conversations with biological parents involving school staff take place via 

Skype.  

In 2019, Mid-Pacific began using a third party to facilitate homestay arrangements. The third party vendor, 

Study and Stay Hawaiʻi, helps to find host families and match them with an international student. Prior to 
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the use of the third party vendor, arrangements were handled by the International Coordinator. Other 

international students live with relatives or parents who live in Hawai’i on other types of visas. In an effort 

to acclimate international students to America, as well as to the unique local culture, host families are 

encouraged to include the international students in all family activities, such as attending local festivals, 

eating different foods, camping, hiking, and various beach activities. Additionally, Mid-Pacific has 

increased the communication between the homestay coordinator and the ELD Department Head to ensure 

homestay students and families are supported. 

Once admitted into Mid-Pacific, all ELD and international families are required to attend the parent/student 

orientation meeting to meet their ELD teachers and other ELD and international families. This orientation 

helps them work through the logistics of starting school (e.g., school policies, filling out health forms, the 

lunch system, immigration documents) and tips on how to practice English. Select returning students help 

with translation and clarification at the orientation.  

Prior to the start of the school year, when possible, ELD students begin by attending the International Pueo 

Summer Program at Mid-Pacific. While this is not required, it is highly recommended, as it not only helps 

with academics, but also with acclimation and transition to the school. Once at school, ELD students are 

grouped with returning  students in the ELD program to help with the acclimation process. ELD classes are 

kept to 10-15 students. These small class sizes allow the community to practice English frequently. This 

results in faster progress with language proficiency and the acclimation with other core classes. All of these 

practices have  been effective in helping students make a solid start to their Mid-Pacific education. Each 

year, approximately 5-10 ELD students will enter the IB Program for advanced studies. 

International students are encouraged to participate in the many programs offered at Mid-Pacific, such as 

the School of the Arts, technology, athletics, and various clubs. The Globetrotters Club is an international 

interest group open to all high and middle school students. While the officers of the club are international 

students or part of the ELD group, non-international students are members of the club. The presence of the 

international community has also extended into the parent community. The Na Pueo Parent Association 

now has an international parent on the board. The parent’s participation in the association provides 

additional support for the parents of international students. All of these efforts help to connect international 

students with their interests. These opportunities encourage them to branch outside of their friend group 

and connect with others that have a shared interest. The international student population has sustained a 

steady enrollment that has supported a healthy ELD population at all three levels: beginner, intermediate, 

and advanced.  

 

 

7. What are the most challenging issues in admissions and enrollment, and what is being 

considered—or done—to address them? 

 

Creating an Admissions and Enrollment Management System 

Over the past two years the VPAA, who until SY 22-23, oversaw Enrollment Management and the COO, 

began to lay the groundwork to unite Admissions, Enrollment Management and the Business Office in 

order to create a united and strategic Admissions and Enrollment Management department that sees through 

the recruitment, application, matriculation, re-enrollment and eventual graduation or supported exit process.  
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This has included a strategic partnering with the Principals and Deans to ensure that all students are known 

and supported as they enter, matriculate and eventually exit the school as well as the allocation of resources 

to shepard families through the re-enrollment process on an annual basis to ensure that no family exits the 

school without the reason being known and valid.  The past two years has also featured bi-weekly meetings 

of the Admissions Team, Enrollment Management Team, VPAA, COO resulting in a redrafting of the 

enrollment contract; shift to move re-enrollment prior to new enrollment, strategic communications to 

newly admitted families and the movement of the Family Liaison position to the newly created Admissions 

and Enrollment Management team.  While there must be an increase in the types of data collected and 

compared each year, initial steps to at least track withdrawal reasons, timelines and attempted “saves” have 

started over the past two years.  All of these efforts, as well as updating the contract once again, should 

continue under the new Director of Admissions and Enrollment Management. 

 

Data Integration  

Historical admissions and enrollment data has lived in multiple systems and managed by multiple people 

in different departments. This has made it difficult to gather relevant and accurate data and leverage that 

data for data-informed strategic admissions, enrollment, and financial decisions. The Director of 

Admissions and Enrollment Management is charged with creating a centralized data management system 

to collect, monitor, analyze, and report on admissions and enrollment data. The school has contracted a 

consulting firm to build an admissions and enrollment data dashboard to support this work. Additionally, 

an Enrollment Operations Manager has been added to the Admissions and Enrollment team as the data 

manager of the office. 

 

Community Engagement 

Enrollment Management involves the entire school community and necessitates community engagement to 

sustain the recruitment and admission of prospective families, as well the retention of current families. The 

school is in need of community support at all levels to execute admissions and enrollment activities, events, 

and processes.  

 

Access and Affordability 

Lack of financial aid for the preschool and limited financial aid for elementary school families is an 

identified challenge that can lead to the loss of strong applicants whose families are not able to afford the 

tuition. The school has set financial aid as a priority for the comprehensive campaign and the growth of an 

endowment over the next five years. 

 

Marketing  

Another area to consider is the census birth rates over the past decades are declining across the world, even 

in the most family-friendly of nations. The census numbers of school-aged children in that particular year 

have resulted in a smaller pool of student applicants. To increase the application pool, Mid-Pacific 

developed a digital marketing strategy, created two application deadlines to allow a longer period of time 

to court prospective families, and heavily leveraged social media marketing. 
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8. With respect to the admissions and enrollment, what are the school’s areas of greatest strength? 

 

Personalized Admissions Approach  

A strength of the Mid-Pacific admissions approach is the personalized and individualized experience for 

applicants and their families. In line with our educational philosophy and approach, the admissions team 

prioritizes their efforts on the student applicant and family to individualize the admissions experience based 

on their interests and needs. The admissions team conducts individual tours, extends invitations to activities 

and events based on prospective student interests, and tailors the information and experiences for families. 

The team writes handwritten notes, produces personalized acceptance videos, and creates communications 

that speak directly to the interests and needs of prospective local, national, and international families.  

 

Admissions Process Reflects School Values   

The admissions process is intentionally designed to reflect the school’s values—caring, community, 

diversity, innovation, and creativity. Mid-Pacific’s admissions and enrollment efforts rely on the positive 

relationships, cooperation, collaboration of the school community. The team partners with all departments 

and stakeholders of the school to execute on admissions and enrollment operations. Diversity, inclusion, 

and equity is always at the forefront of conversations, and the team continually works towards improving 

equitable and inclusive processes and experiences for students and families (optional SSAT, 

implementation of CSS, accommodations for differences in time zones, translated documents).  

 

Strength of the Team 

The admissions and enrollment team has been and will continue to be a strength for the school. With the 

recent restructuring of the department and the addition of two new personnel, each individual brings the 

knowledge, expertise, and experience that will enhance the overall performance of the department and 

success of the school. Additionally, the admissions and enrollment team members are engaged in ongoing 

professional development and participate in networks that will strengthen the practices of the department. 

For example, the Director of Admissions and Enrollment Management is a faculty member of the NAIS 

Diversity Leadership Institute, the Associate Director of Admissions holds a leadership position as the chair 

of the HAIS Admissions Directors group, and the Assistant Director of International Enrollment serves on 

the board of Study Hawaiʻi, an educational organization promoting study opportunities in Hawaiʻi to 

international audiences. The team is committed to professional learning and growth and will continue to 

leverage their knowledge and skills to support school. 
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Section III: Financial Sustainability 

9. Finance 
 

Standard 9: The school has an operating budget sufficient to carry out the school’s 

mission with designated sources of funds to support the school program, plant, 

operations, and personnel. The school’s finances ensure the long-term sustainability of 

the institution, and they are regularly reviewed by the Board of Trustees, well managed 

by a qualified staff, appropriately documented, and compliant with all applicable 

regulatory and legal financial requirements. 

 

 

Baseline Requirements Checklist for Standard 9:  

 

 
The school has an annual audit or review, and an audit in the fiscal year that ends 

immediately before the year during which the school is to be visited by an accreditation 

team. Copies of all audits, reviews, and IRS Form 990s are kept on file at the school. 

 

Yes ✓ No☐ 

 

The school’s financial policies and practices comply with all applicable state and federal 

laws and regulations. 

 

Yes ✓ No☐ 

 

 

Within the school’s business operations there is a clear segregation of responsibilities 

that is understood and consistently followed. 

 

Yes ✓ No☐ 

 

Financial records, whether digital or paper, are secured against fire or other potential 

loss. 

 

Yes ✓ No☐ 

 

The school has written policies for the management and oversight of investments. Yes ✓ No☐ 
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1. Analyze and interpret the school’s dashboard data that pertains to finance. What are the 

main findings and the chief implications, concerning the school’s current financial 

stability and future sustainability, that emerge from examining the data? 
 

Mid-Pacific continues to identify four basic funds that work together to support its financial health: 

Operating/Capital Fund, Annuity, Endowment, and Scholarship (long term investments and planned giving 

are included). These four basic funds determine how tuition is established and debt is managed. In addition, 

the Comprehensive Campaign Fund was added effective August 1, 2021, to report on campaign expenses 

and revenue. 

  

Interviews with the former chief financial officer, current chief operating officer, and senior administrative 

team reveal that the financial condition of Mid-Pacific is strong. Evidence of this can be found in annual 

third-party audit reports. The data reveal that Mid-Pacific continues to meet all financial obligations with 

positive cash flow every year, an indicator of financial health. 

  

Financial viability and sustainability continues to be a focus of Mid-Pacific as it works towards its long-

term aspiration to increase endowment to $75 million. In 2015, personnel were hired to change the 

landscape of fundraising from hosting events to person-to-person ask. The cost to raise a dollar via events 

is double or more compared to straight cultivation, solicitation, and stewardship. This has resulted in fewer 

fundraising events and more direct asking and targeted, deliberate campaign structures. 

  

Under the direction of Institutional Advancement, the comprehensive campaign aims to raise funds for 

endowment, capital projects, and special projects. The priorities include endowment (financial aid and 

financial sustainability), capital projects (Bingham Hall and track and field complex), and the Center for 

Advancing Education. The ultimate goal of the comprehensive campaign is to raise $50 million. This 

endeavor is anticipated to take up to five years.  

  

Mid-Pacific has received over $16 million in pledges that are payable over the next five years with an 

additional $1 million in the Mid-Pacific fund for a total of over $21.5 million in pledges and gifts in fiscal 

year  2021. In addition, Mid-Pacific has received a generous commitment of $10 million from an 

anonymous donor, which marks the largest gift in the school’s history. This transformational gift will 

provide a significant endowment to support the financial sustainability of the school. The funds will also 

support capital improvement projects and more scholarship opportunities for students. 

 

 

2. What other financial data, including comparative data from other schools, has the school 

identified as useful in its financial management? Who analyzes the data, and what has 

been learned from that analysis? 
 

Mid-Pacific uses financial data from other institutions and organizations, including the National 

Association of Independent Schools (NAIS) and the Hawai‘i Association of Independent Schools (HAIS) 

to support its financial management. Information such as payroll, tuition, enrollment, and benefits help to 

provide insight into where Mid-Pacific stands as it competes with other organizations for faculty and staff. 

Mid-Pacific seeks out teachers of high quality and therefore uses this information to design competitive 

compensation packages. 
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Upon review of financial documents, one observation is that the largest factors are payroll and tuition. 

Enrollment information from HAIS provides Mid-Pacific insight into how to plan for expectations in 

enrollment. Data from other schools may show an increase or decrease in enrollment, which may prompt 

conservative decisions based on those expectations. In terms of finances, Mid-Pacific is primarily a tuition-

driven school. Unlike other independent schools, tuition accounts for 80% of Mid-Pacific’s operating 

budget. 

  

In the past two years, the business office has provided leadership and the Board of Trustees with additional 

metrics to monitor the enrollment and finances. This has emerged as a priority due to the COVID-19 

pandemic. Metrics on student enrollment applications, retention, re-enrollment, and delinquency have 

supported the budget process. 

 

 

3. Describe the process for the preparation of the annual operating budget. To what 

extent does the operating budget reflect the school’s mission, policies, values, and 

strategic priorities? What tensions, if any, does the school experience in constructing 

the budget? 
 

As tuition accounts for 80% of Mid-Pacific’s operating budget, much of the budgeting process revolves 

around the approval of tuition by the Board of Trustees. Traditionally, tuition changes are approved by the 

Board of Trustees in November/December. Ideally, tuition would increase to meet the needs of program 

changes. Recently, the changes in the local economy have affected our ability to increase tuition. With a 

challenged economy and changes in enrollment, there is an expectation that there will be a decrease in 

revenue. 

  

Enrollment changes also affect the budgeting process. As the economy changes, enrollment is affected, 

which in turn affects revenue. Another factor impacting revenue is the number of requests for financial aid. 

There has been an increase in requests, and the requests are anticipated to continue to increase due to the 

economic impact of the COVID-19 pandemic. 

  

Mid-Pacific traditionally starts its budgeting process with the previous year’s budget as a guideline. Budget 

planning with senior administration includes answering questions about how the upcoming school year may 

be different, and deciding whether or not program changes will impact the budget. The COO meets with 

senior administration and individual managers to review their budgets and ensure that sound financial 

decisions are being made.   

  

After enrollment contracts are complete, there is a better understanding of what can be expected for revenue 

totals. Decisions can then be made about what things are important for Mid-Pacific to maintain, 

programmatically, while also maintaining a positive bottom line. New initiatives such as Kupuhou and 

GlobalX are financial growth areas and these programs may help to increase revenue overall. Ultimately, 

the budget supports expenditures that bring Mid-Pacific’s mission, policies, values, and strategic priorities 

to life. 

  

The school performs an annual financial audit by an independent accounting firm to verify that all 

documented expenses and revenue are recorded and reported in accordance with Generally Accepted 
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Accounting Procedures and within the regulations for Mid-Pacific’s 501(c)(3) status as a non-profit 

organization. There are challenges that arise in this process because the budget is based on student 

enrollment. The revenue budget must be able to cover the academic programs and support the maintenance 

of a large campus. Limited resources imply that prioritizing the expenditures must happen, which means 

that spending priorities need to be determined, so some projects may get deferred to a future period. Some 

examples of items that compete for resources include salaries, financial aid, increasing costs of technology 

and utilities, facility maintenance, capital improvements, and program additions. 

 

 

4. Describe and evaluate the types of insurance and coverage limits that the school now 

carries. In looking to the future, what changes may be necessary? 
 

Currently, Mid-Pacific has expanded its insurance coverage by increasing the limits. When activities and 

the amount of assets increase, the coverage also increases. This is reviewed on a regular basis and insurance 

needs are evaluated in conjunction with risk assessments (Risk Assessment Matrix32) . A number of 

resources are allotted (time, personnel, and effort) to analyze risk issues for the campus and its programs. 

Since 2015, there has been a significant need for Mid-Pacific to increase its liability insurance. Currently, 

efforts to determine additional cyber security are underway, and a third-party analysis of our security 

systems is being conducted to identify any technology vulnerabilities.   

  

The school carries a range of employee insurance that includes medical, dental, disability, 

Worker’s Compensation, and general liability. Benefits such as group life insurance above $50K, medical 

coverage for non-employees, section 125 pre-tax medical reimbursement, and TIAA-CREF 403(b) 

retirement plans are also available. After two years of employment, employees are eligible for matching 

based on their contributions to the plan. Mid-Pacific has a very generous benefit plan compared to other 

organizations and companies. 

  

In addition, Mid-Pacific continues to carry the following policies to cover a range of liabilities: General 

Liability, Educator's Legal, Excess Liability, and Automobile and Worker’s Compensation. These 

combinations of policies and coverages are adequate to cover the school and its employees for any 

foreseeable situation or crisis. 

  

Property coverage is handled by First Indemnity Insurance. This coverage includes blanket building and 

business personal property limit of insurance, automatic increase coverage percentage, blanket business 

income and extra expense limit, business income, and extra expense, including rental value including co-

insurance percentage. 

  

Mid-Pacific reviews its insurance coverage, policies, and claims and meets with its insurance agents on a 

quarterly basis. The Board of Trustees reviews the insurance policies on a regular basis for details of 

coverage and premiums. Fortunately, some of the Mid-Pacific board members are experts in the field of 

business, have experience with risk management, and are able to assist in the assessment of policies and 

coverages. As a whole, Mid-Pacific has increased the insurance coverage and continues to review the 

policies frequently to determine any necessary changes. 

 

 

https://drive.google.com/file/d/1cJWWptmYovvd4EiyJq-OTN0r5DfjvIDW/view?usp=sharing
https://drive.google.com/file/d/1cJWWptmYovvd4EiyJq-OTN0r5DfjvIDW/view?usp=sharing


 

93 

5. Who reviews and evaluates the school’s financial, investment, and endowment spending 

policies, and how often does this occur? 
 

Mid-Pacific’s Board of Trustees receives and reviews financial information in terms of projections, 

budgets, and actuals on a quarterly basis for all of these areas: finance, investments, and endowments.   

  

There is an investment sub-committee on the Board of Trustees. The current investment advisor, Graystone 

Consulting, a division of Morgan Stanley, provides updated reports on the endowment investments 

quarterly. While there is an investment committee on the board, the board has adjusted how they are 

involved in the process. 

  

After 2015, the investment policy was updated and approved by the Board of Trustees. The policy is 

reviewed annually to ensure that Mid-Pacific is in compliance with the policy and to identify if any revisions 

to the policy are needed. The goal is to use the income from the endowment to fund future growth by 

reinvesting the income back in the endowment. The aim is to use the income from the endowment to support 

financial aid for students.   

  

Mid-Pacific’s annual independent financial audit report is provided to First Hawaiian Bank and Bank of 

New York as part of the leasing and debt covenant. Standard and Poor’s conducts an annual review of Mid-

Pacific, which includes a review of the annual audit report, budget, forecasts, and upcoming large projects 

as well as discussions with management. Mid-Pacific’s tax return is also available online for interested 

parties. 

  

Internally, financial performance is reviewed monthly by the senior administration and is critical in 

decision-making, especially during the periods of volatility we have seen during the COVID-19 pandemic. 

Having current financial information helps the organization be flexible when looking at available options 

and scenarios that can be run to forecast the impact of different decisions.   

  

The issuance of a tax-exempt bond is a big accomplishment for the school. It is an arduous process, but has 

financial benefits for the school, including a lower fixed interest rate. The bond requires that the school 

complete an independent financial audit annually and meet certain covenants in order to be in compliance 

with the bond. Since the bonds are sold publicly, the bond company will publish the school’s financial 

information so bond holders can review the financial statements and information. The bond also requires a 

credit rating to be maintained so purchasers of the bond can see how the credit rating bureau determines 

Mid-Pacific’s ability to fund the payments from the bond payout. 

 

 

6. Assess the effectiveness of the school’s financial management policies and procedures, 

including the use of technology and staffing levels in the business office. What is being 

done to correct inadequacies, if any exist? 
 

The latest iteration of Mid-Pacific’s Business Office Policies and Procedures document was revised on 

November 16, 2021, and approved by the Board of Trustees on November 30, 2021. This document is 

available to all employees via the intranet and includes information about the procurement policy, 

purchasing policy, purchase order procedures, procedures for handling cash receipts, and business travel 
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policy. Oversight of the effectiveness of Mid-Pacific’s financial management policies and procedures is 

provided by the Board of Trustees and third-party auditors. The audit verifies the numbers and processes 

by testing the systems and examining variances. The annual audit can also reveal if Mid-Pacific’s policies 

are not being followed. Based on this third-party assessment, Mid-Pacific’s audit consistently shows no 

significant defects. 

  

Anytime a new program is created, Mid-Pacific develops the process to record and verify necessary 

financial information so it can be audited. Mid-Pacific also ensures that there is an appropriate level of 

accuracy, approval, and oversight to align with the foundational components of accounting that information 

is accurate, timely, and has proper approvals. More information regarding the organizational structure, 

staffing, and checks-and-balances can be found in response to question seven. 

  

While the business office maintains sound policies and procedures that align with industry standards and 

best practices, more can be done regarding the successful implementation of these policies and procedures 

as it pertains to staff outside the business office. Again, the policies and procedures are available to all 

employees, but there appears to be a lack of clarity around what these policies and procedures look like in 

practice. Feedback from staff note this disconnect and desire for more clarity and information including 

access to department operating budgets, budget planning procedures, and procurement procedures. Efforts 

to address this gap may include greater communication and collaboration between departments (business 

office, academic programs, etc.) and consistent and frequent training for appropriate staff members 

(department coordinators, administrative assistants, etc.)   

  

Efforts are underway to leverage technology in a way that allows the business office to reduce the amount 

of paperwork and to work more efficiently while continuing to meet the components that yield satisfactory 

audit reports. There is a desire from the program perspective to explore efficient systems and the business 

office is looking for the right processes from a technology standpoint to meet those needs.  

The business office is examining processes from different angles including purchasing, cash receipts, and 

payroll. Mid-Pacific endeavors to implement more efficient systems while also providing the appropriate 

level of accuracy and approvals. 

  

As an example of one such system, human resources (HR) is currently implementing Automatic Data 

Processing, Inc. (ADP), which is a human resources management software. ADP allows candidates to apply 

for positions online and submit their application through the ADP applicant tracking module. This 

streamlines the recruiting process and has created efficiencies for both HR and the recruiting department. 

In addition, the business office and payroll are in the process of implementing the time and attendance 

module in ADP. This will allow the hourly employees to have online timesheets and give managers the 

ability to approve timesheets online, eliminate math errors, and speed up the process of uploading 

information into the payroll system. The business office and payroll are also in the process of implementing 

a time off module in ADP. This will allow employees to view their accrued vacation and sick time and 

request time off through the APD application. Supervisors will be able to approve requests online and the 

time off request will be processed to the payroll timesheet.  

  

As a result of the COVID-19 pandemic, Mid-Pacific created an electronic purchase order (EPO) process to 

assist with expediting purchasing requests from academic departments. The EPO form was created in 
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Google and is now part of a transition to a permanent electronic application. Currently, the academic 

departments are utilizing the new EPO process and the non-academic departments are utilizing the existing 

paper purchase order forms. While the EPO Google forms make it easier for the academic departments, it 

does not increase efficiency in the business office since the Google documents cannot be integrated into 

any of the financial applications. An additional challenge is presented in that the academic departments 

utilize the Apple platform and the business office and support offices are predominantly on the PC platform, 

which do not easily integrate with each other. A permanent solution is being explored. 

 

 

7. How is the segregation of duties and responsibilities of Business Office personnel 

supervised and ensured? 
 

The organizational structure is designed in a way that the Chief Operating Officer (COO) oversees the 

Director of Campus Planning, Director of Compliance and Risk Management, Director of Safety and 

Security, Director of Facilities and Maintenance, and Controller. The business office falls within the 

purview of the COO. 

  

The controller and accounting manager work together to ensure the seamless operation of the business 

office and provide a system of checks-and-balances. The controller oversees payroll, financial status, tax 

returns, and provides status updates and reports to the COO. The accounting manager oversees daily 

operations including accounts payable, the general ledger, reconciliation, and client support. Staff members 

are also cross-trained and are able to adjust and adapt to meet the overall needs of the business office. 

  

In addition to checks-and-balances built into the organizational structure, the business office also follows 

processes and procedures that align with industry standards and best practices. The review process is as 

follows: the accounting manager reviews the accounts payable entries and monthly entries prepared by 

accounts receivable; the controller reviews the account manager’s entries; the controller and account 

manager review the payroll processing work; the controller reviews the payroll entries; the COO reviews 

the controller’s entries; and the COO, controller, and accounting manager review the general ledger for 

propriety and budget compliance. 

  

The processes and procedures implemented by business office staff are also evaluated annually through a 

third-party audit. Mid-Pacific’s annual audit consistently reveals no significant defects. 

 

 

8. How does the school ensure transparency in its financial operations, and how are school 

constituencies made aware of and educated about the financial condition of the school? 
 

Mid-Pacific ensures transparency in its financial operations by making the minutes of each quarterly 

financial committee meeting available for review at each Board of Trustees’ quarterly meeting. All board 

members are given the minutes in advance of the trustees’ meeting to ensure time for review, thus allowing 

an opportunity for members to ask questions as needed. Senior administration communicates, both 

internally and externally, where and how monies are currently being prioritized and allocated. Included in 

this relay of information is the status of the budget planning process for the upcoming year. The Board of 
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Trustees approves a proposed budget at the end of May. The budget is tracked and evaluated at checkpoints 

throughout the year and adjusted as needed.  

This information is openly shared with constituencies that require and request the information. Mid-Pacific 

ensures transparency in its financial operations by making the annual 990 tax return available to anyone, 

with good reason, who requests the document. The school’s financial operations, via the business office, 

are annually audited by accredited financial institutions, such as the Internal Revenue Service (IRS). As 

noted in response to question 5, paragraph 6, Mid-Pacific’s financial information is also published so that 

bondholders can review the financial statements and information. 

Annual fundraising efforts and outcomes are made available to school constituencies and the general public 

in the annual report, which is usually published in the Fall/Winter issue of the school’s publication, Mid-

Pacific Today. The annual report lists every donor in all levels of giving and gives budgetary and 

endowment information. The basic inclusion of numerical percentages of the allocation of funds for tuition, 

gifts, grants, annual fund, etc., benefits all constituencies with a greater understanding or sense of 

responsibility and ownership within the school community. 

The president provides faculty and staff with updates on financial operations and the financial condition of 

Mid-Pacific through meetings, email correspondence, and publications. This information includes topics 

such as enrollment updates, financial sustainability, advancement updates, and special announcements. In 

an effort to increase transparency around salaries and benefits, Human Resources recently provided each 

employee with a summary of benefits. The business office also employs a client support specialist who 

provides all faculty and staff with weekly updates and reminders via email correspondence regarding 

policies, procedures, timesheet deadlines, etc. 

 

 

9. What is the school’s overall assessment of its financial condition, including the school’s 

current debt? What are the school’s greatest financial strengths & challenges and what 

plans are in place to ensure the school’s future sustainability? 

 

Standard & Poor’s (S&P) annual assessment in 2022 reflects that Mid-Pacific’s outlook is stable. As noted 

in response to question 5, S&P issued Mid-Pacific a credit rating of BBB+, which was consistent with the 

rating issued in 2021. About 98% of the other independent schools rated by S&P are classified with a stable 

outlook, similar to Mid-Pacific. The school is in good financial standing, as indicated by the S&P evaluation 

and independent audit report. These indicators reflect that Mid-Pacific’s leadership has managed the 

finances of the school appropriately. In addition, bond debt is favorable over commercial debt, as the bond 

has a fixed interest rate that is lower than the commercial interest rate and is fixed for the duration of the 

bond repayment. It also provided a principal payment holiday (interest only payments for the first  years 

until 2024). 

  

In terms of challenges, the upkeep of a large campus with historic buildings has been difficult. In addition, 

fundraising for renovation and maintenance of existing buildings is difficult as donors prefer to donate for 

new projects. Mid-Pacific is fortunate to have purchased adjacent property in the past that has increased in 

value. Liquidating the property could be an option to support deferred maintenance projects on campus if 

needed. 
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Managing the operational budget is critical for the financial sustainability of Mid-Pacific. Leadership is 

working with the Board of Trustees to create a long-term facility maintenance plan for large campus 

projects. The school has also embarked on a comprehensive capital campaign, which is focusing on 

sustainability, capital projects, and endowments. The comprehensive capital campaign has identified two 

capital projects that will be supported by donations: a new middle school building and a track and field 

facility. 

  

As a result of the COVID-19 pandemic, there is a shortage of building materials for projects and, thus, an 

escalation of construction costs. This will impact the financial cost of projects in the future. Locally, the 

city building permit process was in turmoil and, with new leadership in the department, building permits 

are now taking six to 12 months to issue. The process has slowed down significantly, which may impact 

Mid-Pacific’s ability to schedule projects during the summer when the facilities are available for 

maintenance and repair work. This, coupled with the increase in material and labor shortages, will result in 

higher costs over a longer time for completion of projects. 

 

 
10. With respect to the school finance, what are the school’s areas of greatest strength, and 

in what areas would the school like to improve? 
 

With respect to school finance, Mid-Pacific’s areas of greatest strengths are its consistent annual audit 

reports, ability to evaluate internal processes, and endeavors to develop other sources of non-tuition 

revenue. Mid-Pacific conducts annual third-party reviews and regularly undergoes financial audits. Audit 

information is shared with First Hawaiian Bank regularly, and Standard and Poor’s does a review of Mid-

Pacific’s financial situation annually. Tax information about Mid-Pacific is also available online for 

interested parties, and managers are able to view financial information. The audits conducted at Mid-Pacific 

consistently reveal no significant defects, which is an indicator of financial health. 

  

Mid-Pacific also has the ability to evaluate and adjust internal processes as needed. Internally, Mid-Pacific’s 

business office analyzes whether or not it is meeting the board’s expectations by consistently and frequently 

providing the board with necessary reports. In addition, the audit verifies the numbers and processes by 

testing the financial systems for accuracy. The audit reveals variances, which can indicate if something has 

gone wrong in the process; this can include general processing errors, lack of appropriate level of oversight 

or sign-off, or missing documentation. This process allows the business office to make appropriate changes 

and adjustments. Business office staff are experienced and knowledgeable, and have the ability to be 

proactive and adaptable to be able to address changes. 

  

As tuition covers 80% of the schools’ operational costs, Mid-Pacific endeavors to develop other sources of 

non-tuition revenue. This is a necessity for a school with a small endowment. New programs and initiatives 

such as Kupu Hou and GlobalX are poised to generate revenue to grow the endowment. The comprehensive 

campaign launched in 2021 was also created to support the endowment, capital projects, and special 

projects. This initiative is anticipated to last five years. Additional revenue can support deferred 

maintenance projects and compensation and benefits for Mid-Pacific employees. 

  

With respect to school finance, Mid-Pacific is looking to grow in the areas of endowment, leveraging 

technology to ensure accuracy and efficiency, and financial reporting and budget. Mid-Pacific has a goal 
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to grow its endowment to $75 million. Institutional Advancement is off to a great start on this path, but it 

will take continued time and effort. Because of the small endowment and limited resources, Mid-Pacific 

must prioritize expenditures. Ultimately, this means that some items will be funded over others. Some 

examples of items that compete for resources include salaries, financial aid, increasing costs of technology 

and utilities, capital improvements, and program additions.  

  

The ability to leverage technology to ensure accuracy and efficiency is another growth area for Mid-Pacific. 

Financial information must be accurate, timely, and have proper approvals. These are attributes that should 

be included in everything Mid-Pacific does in dealing with its financial resources. Currently, there is a 

focus to employ technology to reduce the amount of paperwork and work more efficiently while continuing 

to provide all of the components that yield a favorable audit report. Examining the right process, from a 

technology standpoint, will allow the school to do that. There is a desire from various programs to explore 

the most efficient ways to do things, including the purchase process, cash receipts process, and payroll 

process. The goal is to provide the appropriate level of accuracy and approvals, while also working more 

efficiently to reduce the amount of time and paperwork. The implementation of the Automatic Data 

Processing, Inc. (ADP) program is one example of these efforts. 

  

Mid-Pacific is also looking to grow in the area of financial reporting and budget. Currently, monthly actual 

financial reports are being provided to the senior administrative team and all department heads for their 

review. A budget process involving the senior administrative team has started and will be extended to 

department heads over time. For the 2022-2023 school year, department budgets will be given to the 

principals and department heads. The education of budgets and analysis of actual spending will evolve over 

the next several years through greater communication, collaboration, and training. A commitment to share 

financials with employees has started to occur. Leadership will share results with MPTA and employees 

quarterly. These efforts will ensure the successful implementation of financial policies and procedures and 

will provide greater understanding and clarity. 
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Section III: Financial Sustainability 

10. Advancement 
 

Standard 10: Consistent with its mission and proportional to its needs and resources, 

the school engages in fundraising, marketing, communications, constituency support, 

and community relations to attain its goals and ensure its future viability. 

 

Baseline Requirements Checklist for Standard 10:  

 

 

The school consistently and accurately documents all gifts to the school and monitors the 

designated use of restricted contributions to operations and endowment. 

 

Yes ✓ No☐ 

 

 

1. Analyze and interpret the school’s dashboard data that pertains to fundraising. What 

are the main findings and the chief implications for the school that emerge from 

examining the data? 
 

Annual Giving Program and Goals  

The Mid-Pacific annual giving program, known as the Mid-Pacific Fund (previously known as the Annual 

Fund), has seen steady growth. From fiscal year 2013-2014 to 2021-2022, annual fund goals have been 

exceeded.  Mid-Pacific Fund contributions totaled $881,009 in fiscal year 2013-2014, and have increased 

36% to almost $1.2 million in fiscal year 2019-2020. The Board of Trustees have increased their giving to 

the Mid-Pacific Fund. In 2013-2014 their combined contributions totaled  $151,844; those have gradually 

grown, totaling $229,120 in 2018-2019, a 51% increase.  

  

Current parent and alumni giving has also increased. These two groups continue to be the two largest 

contributing groups to the Mid-Pacific Fund. Parent contributions were a little over $150,000 in fiscal year 

2013-2014 and have increased each year, totaling more than $386,000 in fiscal year 2018-2019, a 

remarkable 150% increase. The alumni giving total of $150,000 in 2013-2014 increased 38% to $208,000 

in the same time period. 

  

Endowment Giving 

Gifts to Mid-Pacific’s endowment grew from $1,622,293 to $3.4 million in fiscal year 2016-2017. A single 

$1 million gift toward the endowment in fiscal year 2016-17 made it a significant year. Endowment for 

Financial Aid and Endowment for Financial Sustainability are two of the priorities for the Comprehensive 

Campaign.  The Comprehensive Campaign, approved by the Board of Trustees in July 2021, consists of an 

array of fundraising initiatives beyond capital projects. At Mid-Pacific, those priorities consist of: 

Endowment for Financial Assistance, Endowment for Financial Sustainability and capital projects 

(Bingham Hall,  the Track & Field Complex, and The Center for Advancing Education). Over $12M of 

unrestricted pledges to the campaign have been recorded in fiscal year 2021-22 to date. These funds, if not 

needed for capital completion, will go to endowment. 
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Implications for the School 

Mid-Pacific’s advancement program continues to reach its strategic goals and has grown its fundraising 

capacity as the needs of the school evolve. Initiatives and campaigns are growing our donor base in key 

constituencies, such as alumni and parents. An intentional shift in strategies and programming initiated 

since the last WASC report have had positive returns. This is true especially in school leadership. 

Fundraising leadership from the Board of Trustees and school administrators, or leading from the front, has 

been crucial to moving the school forward into its next phase of fundraising and advancement work. The 

HAIS dashboard indicates that Trustee and Senior Leadership has prioritized advancements efforts, 

allowing the school to begin the initial phases of a comprehensive campaign. 

 

 

2. How does the school evaluate and, if necessary, change the “culture of giving” 

among trustees, current parents, alumni/ae, alumni/ae parents, and employees of 

the school? 
 

Since the last WASC report, efforts to modify fundraising strategies at Mid-Pacific to grow a stronger 

culture of giving and motivate the Mid-Pacific community to support the school’s philanthropic efforts 

have been intentional and successful. The strategic cultivation of strong relationships with each constituent 

group in the school community has been key and is continuously evaluated and adjusted. 

  

A vital first step began with school leadership. Analysis of giving levels and participation metrics of the 

Board of Trustees resulted in focusing on increasing these levels. Since fiscal year 2013-2014, through 

strategic planning, clear communication of goals, and steady cultivation by the vice president of 

Institutional Advancement and the president, trustee participation metrics have been maintained each year 

at 100%. In addition, giving levels have increased steadily. 

  

In 2014-2015, Institutional Advancement created the new position of Director of Annual Fund and Parent 

Relations, with the dual purpose of building a strong annual giving program and maximizing parent 

engagement into the philanthropic fabric of the school. Also at this time, Institutional Advancement began 

an intentional shift from past fundraising models that focused heavily on events and direct mail to more 

peer-to-peer fundraising. Through data analysis of return on investment (ROI), giving and participation 

levels, new fundraising best practices were implemented to increase ROI as well as strengthen the school’s 

philanthropic culture.  

  

One strategy involved turning all of its marketing and communication focus toward the Annual Fund 

initiative with the goal of increasing unrestricted giving to the school and building a stronger culture of 

philanthropy. The Mid-Pacific Today magazine fall issue is dedicated each year to the school’s fundraising 

efforts and showcases our Honor Roll of Donors, celebrating giving successes in the prior fiscal year. In 

this fall publication, Institutional Advancement has more of a presence through ads and messages about 

giving, and every issue has one major feature story highlighting a major philanthropic contributor to Mid-

Pacific or a school-giving initiative.  

  

The director of Annual Giving and Parent Relations initiated a program to recruit volunteer parents, faculty, 

staff, and alumni reunion class representatives as ambassadors to the annual giving initiative. They 

supported Institutional Advancement team efforts with phone calls and personal outreach to our community 
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as well as with the identification of prospective parent donors or leaders. The creation of a parent association 

effectively engaged parents in the school, helping to create awareness of the school’s vision, successes, and 

needs, and provide an organized way for parents to participate in these successes and address specific needs. 

Each year, parent co-chairs are selected for the Mid-Pacific Fund initiative. These chairs have successfully 

rallied parent support and have greatly contributed to the steady growth of the program. Digital forms of 

outreach (email, website, social media) were added to complement traditional direct mail tactics. Strategic 

programming with the support of our constituents has resulted in successful initiatives, such as annual 

giving with alumni and parent and participation challenges among K-12 classes, Teacher Appreciation 

Week, and Grandparents’ Day giving outreach in the preschool/elementary school. 

 

Another key strategy has been the recruitment of gift representatives for alumni classes celebrating reunion 

cycles. The director of Alumni Relations developed annual giving training programs and has worked 

closely with volunteer giving representatives on strategies to increase class giving and participation. In 

addition, the director of Alumni Relations and the Alumni Board (MPIAA) hold off on soliciting funds for 

the alumni association’s fundraising programs until January, allowing the annual fund to have front and 

center marketing attention as it pushes messaging and marketing strongly in the Fall to capitalize on year-

end gifts.  

  

Other strategies have focused on encouraging the culture of giving with current students and alumni. 

Programs such as the 10-for-10 young alumni program, initiated when students are in their senior year, 

foster a long-term philanthropic relationship with their alma mater. Each class is given the option to create 

an endowment to support financial aid scholarships for current students or unrestricted funds for the school 

to use for priority purposes. Alumni are encouraged to contribute to their class endowment annually. A 

recently created initiative, Pueo Pride Challenge, for grades K-12 aims to develop awareness at an early 

age of the importance of giving back to Mid-Pacific.  

  

Due to the exponential growth of both the annual giving and parent relations programs, in 2016 a new 

position, Parent Relations Coordinator, was created to allow the Director of Annual Giving to focus on the 

expanding program. In 2019, another position was created, Director of Development and Strategic 

Partnerships, that includes the parent relations coordination role with an added role of overseeing grants, 

foundations, and other important community relationships. This position oversees a medium-size portfolio 

of major gift prospects.  

 

Signs of a growing culture of giving were no more evident than during the COVID-19 pandemic. 

Undeterred, generous donors contributed a record-setting $1.3 million to the Mid-Pacific Fund in fiscal 

year 2020-2021. Institutional advancement also supported the 21STRONG initiative that provided support 

for the financial aid needs of families of the senior class affected by the pandemic. Jump-started by a senior 

parent who seeded the campaign with a matching $20,000, the $40,000 goal was surpassed, and the final 

total of $53,490 supported 17 Class of 2021 seniors who were then able to graduate with their classmates.  

 

 

 

 
3. Identify the roles that the administration, faculty, and trustees see themselves as having in 

the cultivation of potential support for the school. What education and support are provided 
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to each group to ensure their engagement and effectiveness in these roles? Are any changes 

necessary? 
 

School administrators see themselves as having a key role in the cultivation of potential support for the 

school. In April 2021, the academic affairs team—composed of the preschool/elementary school principal, 

middle school/high school principal, vice president of Academic Affairs, and president—attended the 

CASE (Council for Advancement and Support of Education) Advancement for Academic Leads Workshop 

with the vice president of Institutional Advancement. This week-long workshop focused on the role of 

academic leaders in advancement, aiming to integrate the efforts of institutional advancement with 

academic advancement. The academic affairs team, along with the director of Athletics, meets with the vice 

president of Institutional Advancement, director of Development, Major Gifts officer, and Prospect 

Research coordinator monthly to partner in identifying, cultivating, and stewarding relationships with 

prospective donors.  

  

The Board of Trustees’ vision of their role in the cultivation of potential support for the school has 

progressed since the addition in 2015 of a full time Prospect Research coordinator. The goal at the time was 

to encourage the Board of Trustees and the president to become more focused on philanthropy. The culture 

of giving at the board level subsequently underwent a shift—where previously there was no expected gifting 

level, the current expected gifting level for incoming board members is $10,000, which is communicated 

by the president. The board members also are expected to use their peer-to-peer connections to solicit gifts 

for the school. The board’s effectiveness in leading the school’s fundraising efforts through their own 

contribution of major and other gifts, and through their involvement in the cultivation and solicitation of 

other donors, has been significant. Their 100% participation in the 2020-2021 Mid-Pacific Fund places the 

Mid-Pacific Board of Trustees in the top philanthropic percentile according to the National Association of 

Independent Schools’ Data and Analysis for School Leadership tool. The board’s show of commitment to 

the school through their gifting encourages support from the rest of the Mid-Pacific community.   

  

The faculty’s view of their role in the cultivation of potential support for the school is developing. There is 

a school-wide education plan for continual education on the importance of philanthropy, and there is 

ongoing internal education scheduled three times a year focusing on financial transparency and insight into 

the work of the Institutional Advancement team.  In addition, during new employee orientation, the 

Institutional Advancement team is allotted time to discuss the culture of philanthropy at Mid-Pacific and 

the importance of supporting the Mid-Pacific Fund.  

  

An area for growth would be to continue to foster relationships between the Institutional Advancement 

team and the rest of the Mid-Pacific faculty and staff community. Continued education on the type of work 

that is being done by the Institutional Advancement team—including communication of the overall 

strategies and plans for fundraising—would help to keep the faculty and staff informed and would reinforce 

that the efforts of the entire Mid-Pacific community are needed to advance the school. Another area to 

invest in would be the education of faculty and staff who have connections with potential donors on 

cultivating a relationship with and eventually securing a gift from these possible prospects. This would 

allow faculty and staff to feel further involved with and connected to the work of the Institutional 

Advancement team.  

 

4. Assess the ways in which the school maintains contact and builds relationships with 
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alumni/ae, engages them with regard to the advancement objectives of the school, 

and cultivates them as potential future donors. 
 

The mission of Mid-Pacific’s Alumni Relations department is to engage alumni and build their connections 

to contemporary Mid-Pacific and the vision for its future. The goal is to re-engage alumni with the academic 

and culture of Mid-Pacific. Class reunions, alumni events, volunteer opportunities, and the MPIAA form 

the foundation for developing and maintaining alumni relationships while cultivating financial support for 

the school.  

 

Led by its vice president, the Institutional Advancement department has reorganized to include a director 

of Development and Strategic Partnerships, and the communications and community outreach team. The 

notable change brings together operations staff of Institutional Advancement, and communications 

resulting in strategic alignment and consistency across enrollment, retention, and philanthropic support. 

Guided by the Independent School Management (ISM) model, communications is the foundation of the 

two main revenue sources for schools: admission/enrollment management and philanthropy. It is paramount 

to have strong and aligned messaging for both of these areas—both internally and externally—to build a 

financially healthy organization. 

 

The Mid-Pacific website alumni page promotes alumni news, events, class social media pages, alumni 

businesses, the MPIAA, Mid-Pacific publications, and ways to financially support the school. The director 

of Alumni Relations is the point of contact for alumni who volunteer at events and as speakers to students, 

serve as the class reunion and gift representatives, golf tournament committee members, and MPIAA Board 

members. Alumni initiatives and events involving fundraising, such as the 10-for-10 Challenge and the 

Pueo Pride Challenge, are aligned with the fundraising strategies of the Institutional Advancement 

department.  

  

A constant priority for Mid-Pacific is an up-to-date alumni database to ensure current information about 

Mid-Pacific reaches its targeted audience through the Mid-Pacific Today magazine, the annual fund request, 

and networking opportunities.  For example, the director invites young alumni to regional gatherings to 

network with fellow graduates from respective regions. These events bring generations of alumni together 

to reflect on their experiences and present opportunities for alumni relations to track graduates after Mid-

Pacific. Subsequent events, such as class reunions, the annual Pa'ina, the biennial Las Vegas reunion, 

MPIAA's Legacy Dinner, and scholarship golf tournament advance the mission of the alumni relations 

department.   

  

In addition to alumni-sponsored gatherings, alumni are encouraged to participate in the life of the school. 

Whether a theater performance, helping at a campus community service project, or graduation activities, 

interactions with current students and faculty reinforce understanding Mid-Pacific's curriculum and 

programs. 

  

Alumni are integral to the school's fundraising program; therefore, Mid-Pacific's graduating seniors are 

encouraged to give back to the school by participating in the 10-for-10 Challenge. This initiative strives to 

establish a habit of giving monetary donations to the school, a pledge of $10 a year for ten years, and an 

expression of pride for their alma mater. For the past 11 years of the program, before the COVID-19 

pandemic, participation ranged between 43% and 94%, for an average of 64%. The Class of 2021 was the 
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first virtual challenge, resulting in 45% participation. More students paid the lump sum of $100 instead of 

annual pledge payments, which is appreciated but not the intent. For continuity in giving, the director 

solicits all alumni via e-mail blasts for the Mid-Pacific Fund annual campaign, meets with reunion class 

giving representatives, and incorporates Giving Tuesday to promote healthy competition between reunion 

classes. 

  

The director is the liaison between the school and the MPIAA. The MPIAA raises $60,000 a year for 

scholarships for current legacy students and Owls for Owls Grants that support student academic, athletic, 

and extracurricular programs at Mid-Pacific. MPIAA events are publicized on its website page, email 

blasts, mail, social media, and communications from class representatives and MPIAA board members. To 

maximize the efforts of the alumni leadership, it would be ideal for MPIAA's board members to actively 

solicit support for the annual fund and future capital campaigns.  

  

The COVID-19 pandemic reinforced that employing relevant media and online platforms for 

communication is crucial for staying connected with alumni, especially young alumni. Graduating seniors 

prepare for their transition to alumni by joining the Owl Strong Network, an online platform that serves as 

a networking platform for all alumni. The school's magazine, Mid-Pacific Today, is published twice a year. 

The Fall issue is printed and mailed, the Spring issue is electronic and sent via email. In addition to 

traditional mail services, Mid-Pacific uses email, Facebook, Instagram, Twitter, and YouTube to share the 

latest news and events with the Mid-Pacific community and its followers.  

  

Because of pandemic health and safety concerns, Mid-Pacific's engagement and fundraising events were 

canceled or redesigned in 2020-21 and 2021-22. There was a pivot to digital/virtual, such as the "Coming 

Home" video in place of the annual Pa'ina event honoring the 50th reunion year and community members 

and a family race day to support the Pueo Pride Challenge. It wasn't easy to engage with people without in-

person events. However, our Mid-Pacific community responded to COVID-19-related needs with concern, 

compassion, and generous financial support.  

 

 

5. Assess the Board’s effectiveness in leading the school’s fundraising efforts through their 

own contributions of major and other gifts and through their involvement in the 

cultivation and solicitation of other donors. 
 

The Mid-Pacific Board of Trustees continues to be actively engaged in the fundraising efforts of the school. 

The board recognizes the importance of building a comprehensive culture of giving as part of its fiduciary 

responsibilities. This is reflected in their growing support of the annual fund and major gifts programs. The 

board has a vested interest in the growth and performance of the school as is evident in their participation 

and personal contributions. 

  

For the past seven years, 100% of the Board of Trustees have contributed to the annual fund. During the 

2020-2021 fiscal year, the Board of Trustees contributed $273,765, which made up 18% of the total amount 

raised. Overall, the board’s contribution to the annual fund has increased over the past five fiscal years, to 

an average of $13,036 per board member in the 2020-2021 fiscal year. This far exceeds the NAIS 

benchmark of trustee giving, which was $2,399 in 2019-2020.   
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In 2012, the Board of Trustees initiated a collaboration with Marts and Lundy for recommendations on 

ways to effectively raise capital for Mid-Pacific. This collaboration has led to many successful fundraising 

campaigns. For example, $881,009 was raised during the 2013-2014 fiscal year, while the 2014-2015 fiscal 

year showed an increase of 47% for a total of $1,292,828. Since this time, Mid-Pacific has consistently 

raised over $1,000,000 a year for each of its annual fund campaigns.   

The Board of Trustees’ biggest challenge in regard to fundraising is training. To help overcome this 

challenge, Mid-Pacific and the Board of Trustees continue to meet with Marts and Lundy for ongoing 

recommendations and observations. A subcommittee of the Board of Trustees was formed in 2021 to work 

directly on raising funds for an upcoming comprehensive campaign. This committee is directly involved 

with peer-to-peer solicitations, cultivation, and stewardship, and also participates in ongoing training in 

how to be effective in these areas.  

 

 
6. What steps has the school taken to identify, research, cultivate, and solicit donors with the 

capacity to make gifts of such magnitude that the school’s plans, facilities, programs, 

financial aid resources, or endowment could be transformed? 
 

Mid-Pacific has taken a number of steps to identify, research, cultivate, and solicit donors with the capacity 

to make transformative gifts. In 2015, Institutional Advancement added a full-time Prospect Research 

Coordinator position. The coordinator is responsible for systematic screening of all of the school’s 

constituents to identify prospective donors, conducting research to qualify prospects, and managing 

prospect portfolios and cultivation moves for Institutional Advancement’s’s fundraisers, school leaders, 

and the Board of Trustees.  

  

The work of the Institutional Advancement team has continued to progress. The previous vice president of 

Institutional Advancement’s aim was to create a culture of philanthropy from the top down. With this 

successfully implemented, the current vice president of Institutional Advancement has continued the 

forward momentum, focusing on increased gifts to the Mid-Pacific Fund, endowment, comprehensive 

campaign, and planned giving program. The team continues to work with the president on portfolios of six- 

and seven-figure prospects, while the Major Gifts officer concentrates on prospects with gifting potential 

of $25,000 plus.  

  

The school has also invested in sophisticated research tools, databases, and services to assess current Mid-

Pacific families for major gift capacity, as well as for affinity and propensity for major donation giving. 

New parent prospects are also discussed with admissions. A very intentional process is executed on a 

regular, ongoing basis to move high-end prospects through the pipeline from cultivation to solicitation. 

Qualified prospects are assigned to gift officers who further assess qualification through various touch 

points.  

  

Recent investments in technology include Gravyty and Overture. Gravyty is a tool which creates timelines 

to manage the cycle of cultivation and securing a gift, including pings for contact frequency and alerts when 

gifts are received. The vice president of Institutional Advancement has been invited to be on the advisory 

board of Gravyty and Graduway. Overture is a stewardship tool that allows us to share customized 

cultivation and stewardship microsites with our top 35 campaign prospects. This allows us to display giving 

history, demonstrate donor impact, and create ongoing conversations with donors.   
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The above steps resulted in having 2020-2021 as the most successful Mid-Pacific Fund program in the 

school’s history; a record $1.3 million was raised for the Mid-Pacific Fund. In addition, more than $2.1 

million was raised toward endowments, capital and restricted projects, and planned gifts. Furthermore, in 

fiscal year 2021-2022, Mid-Pacific exceeded the total fundraising over the past collective 10 years, securing 

over $20 million in gifts and pledges. 

 

 

7. Describe and analyze the scope and effectiveness of the school’s marketing and 

communications efforts. What conclusions can be drawn and what do these conclusions 

suggest should be the school’s future priorities in this area? 
 

Since the last WASC visit, Mid-Pacific has hired a new vice president of Institutional Advancement and 

has undergone a reorganization that has made the Communications department a part of the Institutional 

Advancement office. This reorganization serves as a step in addressing an area of focus for Institutional 

Advancement, which is the alignment of messaging to harness all areas that impact the school’s financial 

stability. As the areas that impact this are primarily philanthropy and tuition, it is paramount that marketing 

and communications efforts align between admissions and advancement.  

  

Recently, Mid-Pacific has shifted many of its marketing and communication efforts to meet the needs of 

current and prospective families. Digital marketing has replaced much, but not all, of the more traditional 

marketing methods, as digital communications has been shown to be the most effective advertising method 

for millennial parents and Generation Z students. Also, digital marketing provides data that can be analyzed, 

such as page views, click-throughs, total number of leads, open rate, etc. To that end, current marketing 

strategies involve the use of various social media platforms (Facebook, Twitter, Instagram, YouTube, 

LinkedIn, Google ads), email marketing, Hawaiʻi Public Radio underwriting, Mid-Pacific Today magazine, 

advertisements in Honolulu Magazine, direct mailings and print collateral. Discontinued marketing 

methods include advertisements on KGMB-TV and in the Honolulu Star-Advertiser, playbills, Mililani 

Town Association newsletter, and Summit magazine. Since this shift began, the number of admissions 

applications has increased significantly, and the Mid-Pacific Fund goals have been met.  

  

Marketing and communication efforts within the Mid-Pacific community (alumni, families of current 

students, faculty and staff) have improved since the last WASC visit. One recent initiative is the Pueo Pride 

class challenge, in which the grade levels of each campus (elementary, middle and high schools) compete 

to win a pizza party by having the highest level of participation, not the highest amount of monetary 

donations, during a two-week period. Another is the #OwlStrong e-newsletter that was sent while access to 

the campus was restricted due to the COVID-19 pandemic. This e-newsletter highlighted the efforts of 

faculty and students in adapting to the disruption to school life, praised the work done by students, faculty, 

and alumni in addressing needs caused by the pandemic (making masks, providing meals, etc), and 

recognized businesses with connections to Mid-Pacific alumni or families. Institutional Advancement has 

also taken advantage of events of which the public is already aware, like Giving Tuesday or Teacher 

Appreciation Week, to optimize their marketing and communication efforts. The Communications office 

uses myPueo (the school’s learning management system) to celebrate accomplishments of students, alumni, 

and others connected to Mid-Pacific on a regular basis. Such efforts are helpful in maintaining school pride, 

cultivating a positive relationship with families, and encouraging them to stay involved with the school. 
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Other marketing and communication efforts include a concerted effort to engage with alumni. The director 

of Alumni Relations has been cultivating relationships with alumni and building up the contact information 

database through a variety of means, such as meetings with alumni representatives during class reunion 

years, sending care packages to alumni during their first year of college, etc. During  

conversations with faculty and staff on professional learning days, faculty and staff who are alumni have 

reported that there has been more communication from the Institutional Advancement regarding 

opportunities to support and be actively involved with Mid-Pacific.   

  

The conversations on professional learning days have also provided feedback on opportunities for growth 

in terms of marketing and communication amongst the faculty. The first major opportunity would be the 

maintenance of a relationship between the advancement office and faculty, especially since there are many 

new staff members in the advancement office. The slide show introduction on the February 2022 

professional learning day was a good start, and could be followed by directors visiting department meetings. 

Conversations about departments’ wish lists or information about grants that might be available for certain 

departments would also be appreciated. Faculty have also expressed an interest in knowing how they can 

support Institutional Advancement (besides making monetary donations).  

  

A second major opportunity voiced during conversations with faculty on professional learning days is the 

inclusion of faculty and staff members during the process of cultivating a relationship with a potential 

donor. Some teachers have personal connections with potential donors and have expressed a wish to take 

part in the communication with the potential donor in order to strengthen the alliance. 

  

Other opportunities for growth would include identifying specific methods for assessing the effectiveness 

of marketing and communication efforts through the lens of advancement, and gathering data on the cost-

effectiveness of each marketing medium employed. 

 

 

8. Describe and evaluate the school’s community relations activities with respect to such 

entities as other schools, neighborhood associations, and governmental officials (e.g., 

planning commissioners, city council members, city staff, etc.). 
 

Since the last accreditation, Mid-Pacific has continued to develop and expand its community relationships 

as the school recognizes that this is an important and integral aspect to its program. The school fosters these 

relationships at many different levels from the Board of Trustees to administration to faculty.   

  

At the programmatic level, there are two examples of community relations. One of the largest community 

relations programs is the Kupu Hou Academy. Their website (https://kupuhou.midpac.edu),  states, “We 

create workshops that respond to the needs of Hawaiʻi-based educators from charter, independent, and 

public schools. But, we don’t stop there. We partner with schools across the country and overseas to develop 

human-centered professional development design, working with educators at every grade level.” The 

program was developed in response to help educators in Hawaiʻi and around the world develop deeper-

learning practices in their curriculum. 
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It is estimated that Kupu Hou has had a total attendee count of 1,500 teachers over the past 10 years.  The 

graph below shows the increasing engagement of the most recent years. 

 

 
 

The second programmatic example launched in Fall of 2021 is the Global Exchange Academy (GlobalX). 

Its website (https://globalx.midpac.edu) states “Learning from Anywhere.” The objective of this program 

is to offer courses and micro-courses, both credit and non-credit, to the larger student community in the 

state, country, and possibly the world. The program has had a good start and will continue to grow its course 

offerings to all ages, even adults. 

  

Also under the GlobalX umbrella is the already well-established Extended Learning Program. This program 

is responsible for the after-school course offerings and summer school. Both course offerings are available 

to students throughout Oʻahu, not just Mid-Pacific students.   

  

At the course level, much is happening. Community partnerships are seen as an integral part of Mid-

Pacific’s growing focus on deeper learning practices. The Mid-Pacific Exploratory Academy (MPX) also 

continues to deepen its community partnerships. Tenth-grade Humanities worked with Senator Glenn 

Wakai.The students learned the legislative process, proposed bills into legislation, and took part in live 

testimony to advance their bills. MPX partnered with the Honolulu Zoo, and students created education 

podcasts for the zoo’s website and also designed and created non-permanent banners to be displayed 

throughout the zoo. For the past four years, MPX has partnered with Paepae o Heʻeia, where students 

performed service work, learned the importance of conservation, and produced a 2021 calendar, which 

Paepae o Heʻeia was able to sell as a fundraiser for their program. MPX has developed other projects 

stemming from its partnership with Paepae o Heʻeia.  

  

The Historical Preservation class relied on many community partnerships to be successful. For example, 

the class partnered with Historic Hawaiʻi Foundation, which was very supportive of the class's efforts to 

preserve historic sites, often making recommendations as well as bridging relationships with other 

organizations. One successful endeavor was the creation of an Arc Gis map for the Capitol District tour, 

https://globalx.midpac.edu/
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which was organized by Cultural Surveys and Historic Hawaiʻi Foundation. Another valuable partnership 

was with Mānoa Heritage Center. During the COVID-19 pandemic, students were still able to go on a 

virtual field trip, engage with special speakers who were organized by MHH, and create podcasts that are 

hosted on the MHH website. 

  

The Museum Studies class also regularly partners with community entities. Students have an ongoing, 

multi-year exhibit-building project with the Bishop Museum on Hawaiian sea snails and completed a 

Japanese-American oral history project in the fall of 2021 with the Mānoa Heritage Center. Most recently, 

the class spent time curating archival resources and artifacts from the Hawaiian Mission Houses Historic 

Site & Archives on a family of historic significance to the school and has created 3-D scans of the museum’s 

re-creation of an 18th-century printing press and an 1850 replica of downtown Honolulu. Guest speakers 

from the community have been invited to share information with students working on various research 

projects.  

  

The school also routinely works with the American Red Cross. The Red Cross Club is supported by the 

ARC and helps the students work on disaster preparedness and CPR training. The school is also an 

Authorized Service Provider in which certain teachers on campus are certified as CPR/AED/Lifeguard 

trainers.   

  

Various student clubs in the middle and high school regularly partner with community organizations or 

participate in community service projects as part of their club activities. 

 

 

9. Based on the responses to the questions above, what would the school identify as the 

two or three biggest issues that it currently faces with respect to advancement and what 

are the school’s greatest areas of strength? 
 

The culture of philanthropy is both a strength and area of opportunity for the school. Over the past several 

years, the school has made the philanthropic goals of Institution Advancement a priority of focus and has 

made significant progress in developing the school culture of philanthropy. An increase in marketing and 

advertisements have improved engagement in the community. The school is bringing back alumni, 

developing meaningful relationships, and reconnecting them with the school. The Institutional 

Advancement office is well staffed and has invested in sophisticated tools, databases, and services that 

enable them to identify potential philanthropic relationships to pursue. Institutional Advancement has 

developed a solid foundation that makes it well poised to move forward with success. The need for 

continued development of the school’s culture of philanthropy remains. The committee found that, 

especially within the school, there needs to be better understanding of the function and structure of the 

Institutional Advancement office. In fiscal year 2021-2022, the vice president of Institutional Advancement 

initiated, along with the COO, an initiative to provide transparency to each member’s role on the team. This 

was presented at an all-school professional learning day in February 2022. Also identified is the need to 

involve and engage the faculty and staff in becoming an integral part of the culture of philanthropy, not 

necessarily for donations but as key players in developing and fostering ongoing relationships with families 

and community members.   
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Another area that is both a strength and an area of opportunity is total funds raised. Over the past decade, 

there has been a steady increase in donations to the annual fund and also to endowment. Through the hard 

work and dedication of Institutional Advancement, the dashboard shows a steady increase of the annual 

fund since 2013. In addition, the school was recently given a generous donation of $10 million, the largest 

single donation in the school’s history. This accomplishment clearly reflects the increased efforts of 

Institutional Advancement. While fundraising has improved, there is much opportunity for fundraising 

capacity, especially with the recent improvements the office has made. A larger endowment would increase 

opportunity, especially in the areas of capital improvements, financial aid for students, and help to ensure 

the long-term sustainability of the school. 

  

Another opportunity for growth includes the identification of specific methods for assessing the 

effectiveness of marketing and communication efforts through the lens of advancement and the gathering 

of data on the cost-effectiveness of each marketing medium employed. Having this data would help the 

school in planning future campaigns.   

  

The Board of Trustees are a clear strength for the school. They are active within the community and are 

staunch supporters of the school and everything Mid-Pacific. They actively seek to develop relationships 

within our community. The board’s donations make up 18% of the school’s total fundraised revenue and 

their average donation per Board member far exceeds the national average.
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Section IV: Operations 

11. Human Resources 
 

Standard 11: The school maintains positive working conditions, fair and consistent 

personnel policies—including hiring and evaluation practices—and appropriate 

compensation. A collaborative culture with open communication is fostered to create an 

optimal environment for the community of the school. 

 

Baseline Requirements Checklist for Standard 11:  

 

 
The school maintains an organizational chart or some other written document that clearly 

delineates reporting relationships at the school. 

 

Yes ✓ 

 

No☐ 

 

The school has written job descriptions that clearly delineate the responsibilities for each 

position. 

 

Yes ✓ 

 

No☐ 

 

Fully consistent with the HAIS Standards for Member Schools, the school has appropriate 

guidelines to assure non-discrimination in hiring, and it publishes its non-discrimination 

policy. 

 

Yes ✓ 

 

No☐ 

 

The school undertakes and documents a process of performance evaluation of all 

employees. 

 

Yes ✓ 

 

No☐ 

 

The school complies with applicable local, state, and federal labor laws and regulations. 

 

Yes ✓ 

 

No☐ 

 

Personnel records for all employees are securely maintained. Yes ✓ No☐ 

 

 

1. Analyze and interpret the school’s dashboard data that pertains to personnel. What 

are the main findings, and what conclusions does the school draw about its 

personnel practices, compensation program, and staffing structure? What are the 

chief implications for the school that emerge from examining the data? 
 

An analysis of the personnel-related dashboard data reveals that there are slightly more teaching faculty 

than non-teaching administrative support staff (147 to 142). The approximate balance between the numbers 

of faculty and staff suggests that teachers do not bear the sole responsibility for ensuring that a school is 

operationally sound; a successful educational system requires the support from about the same number of 

staff in the different departments that comprise a systemwide network. The 1:1 ratio of teachers to staff 
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demonstrates the school’s strong commitment to its educational mission of “nurturing and challenging 

students…to become responsible lifelong learners and global citizens.” The data also reveal that the 

majority of the Mid-Pacific faculty is composed of experienced teachers—116 (78%), with more than 10 

years of teaching experience and 31 (22%), with one to nine years of teaching experience. Further analysis 

of the data also indicates that 110 (74%), of the teaching faculty have advanced degrees. Students benefit 

from the skills, experience, and expertise of a well-experienced and knowledgeable faculty.  

  

Mid-Pacific’s commitment to reopen safely for its students, faculty, and staff during the COVID-19 

pandemic is also revealed in the data. Mid-Pacific’s COVID-19 guidelines and dedication to maintaining a 

safe, on-campus, in-person learning community required the hiring of additional employees (24 faculty 

positions and 17 non-teaching staff) who were in classrooms and throughout the school supporting students 

and teachers. Proctors were hired to oversee classroom supervision for teachers with remote-work 

accommodations under the Americans with Disability Act (ADA); additional classroom teachers were hired 

due to 6-feet social distancing requirements, which resulted in fewer students per classroom and an increase 

in the number of teachers, supervisors, and proctors; and additional staff were hired to supervise students 

during recesses at the elementary grades. Mid-Pacific’s non-teaching staff who support administration, 

student services, facilities, information technology, and advancement have remained stable since the last 

accreditation study, although there have been changes within the organizational structure which the answer 

to Question #2 will address further.  

  

As a result of the COVID-19 pandemic, compensation for both faculty and staff has not increased since 

2019. Mid-Pacific has a plan to ensure its future, and a key aspect of this plan is securing the school’s 

financial health. The school is promoting services, both tangible and intangible, that are important and can 

enhance the community members' health and well-being with limited costs expended. Examples include 

providing daily morning coffee service, adding more paid holidays throughout the year, increasing 

communication and connections from the Human Resources department, and ensuring that all community 

members know of their employment benefits through hosting retirement and investment seminars and 

educating all members on other important benefits, such as mental health services. Mid-Pacific remains 

competitive in its salary structure with its median faculty compensation of $74,184.00. This figure is above 

the median compensation range of $62.658.00 for private independent schools in Hawaiʻi, according to The 

Hawaiʻi Employers Council, 2020-21 HAIS Faculty and Staff Survey, December 2020, page 19. 

  

Regarding departing faculty, the 2013-14 Accreditation Report raised concerns over the potential number 

of upcoming retirements. Attrition data collected from 2015 to July 2022 does not reflect a large number 

of retirements, with 15 (13%) of departing faculty retiring.  At Mid-Pacific, many teachers have decided 

not to retire at the typical retirement age but instead continue to work. Mid-Pacific supports this decision 

and strives to create a comfortable, caring environment in which to support its faculty and staff. 

 

 

 

 

 

 

 

2. Since the last accreditation team visit, what new needs have come into focus, and what 
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changes have occurred to the school’s personnel organizational structure? What factors 

have led to these changes? What impact have these changes had on the school? 
 

Mid-Pacific has identified a few new needs since the last accreditation team visit and has taken steps to 

address them. These needs include revisiting the goal of becoming “one school,” an increase in safety 

awareness and compliance, and financial sustainability. 

  

In the years between 2005 and 2018, becoming “one school” referred to the coalescence of the preschool, 

elementary, middle and high schools and providing a seamless learning experience between grade-levels. 

As this notion of “one school” at the educational level was being addressed, administrative leaders 

recognized that this concept of one school would be more effectively addressed as a cohesive system, which 

prompted several significant changes in Mid-Pacific’s organizational structure. New departments have 

since been developed, while others have been realigned to improve the workflow and communication 

between them. To support these departmental changes, positions have been created, closed, or restructured 

to make better use of employees’ talents. 

  

The most significant organizational change was the development of the Office of Academic Affairs and the 

hiring of a VPAA as its leader. Academic Affairs brings together several departments, including the high 

school, middle school, elementary school, and preschool, athletics, educational technology, informational 

technology, enrollment management, records/database management, extended learning, summer programs 

and the CAE. Several of these departments work closely with each other, so it was important to unify them 

to allow more seamless interdepartmental transitions.   

  

Within Academic Affairs, several other changes were necessary to further cultivate the “one school” 

initiative. These included combining the middle school and high school principal roles into one principal 

position, reducing the high school assistant principal position from two to one, and creating the middle 

school assistant principal position. At the start of school year 2022-2023, the middle and high school 

assistant principal roles became two assistant principals for grades 6 through 12, one for student life and 

one for academics. The CAE was established to increase Mid-Pacific’s revenue stream and unify Kupu 

Hou Academy, Extended Learning, and the newly created Global Exchange Academy under which the 

previously existing summer program, extended learning program and after-school care now reside. 

  

The former External Affairs department, which was led by the office of the vice president of External 

Affairs and Enrollment Management, also oversaw Admissions, Extended Learning, Communications, and 

Database Management. Admissions now reports to the president of the school, while Communications has 

been transferred to Institutional Advancement, and Database Management and Extended Learning now 

resides within Academic Affairs. 

  

Safety, which has always been important for Mid-Pacific’s students and employees when learning and 

working at the school, was scrutinized following the drowning accident of a student and a staff volunteer 

during a spring break program offered by Mid-Pacific in March 2019. The increased need for safety 

awareness prompted Mid-Pacific to create the Director of Compliance and Risk Management (DCRM) 

position. This director position is responsible for implementing policies and procedures to reduce the risk 

of injury, provide proper training, and ensure compliance with safety protocols. Other positions were 
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created to support this initiative, including additional lifeguards and the addition of class proctors, 

supervisors, and a health aide during the global COVID-19  pandemic. These extra measures were crucial 

to maintaining Mid-Pacific’s safety standards. The DCRM works closely with the COO and VPAA to 

ensure that policies and procedures are well documented, understood, and implemented across all areas of 

the campus. 

  

Declining birth rates, reduced enrollment, and higher expenses have made Mid-Pacific more mindful of its 

budget. To reduce spending, vacated positions such as the Chief Innovation Officer and other staff and 

faculty positions have not been filled. Demand for specialized elective classes has decreased, which resulted 

in the elimination of some faculty positions. To address the financial concerns of the school, Mid-Pacific 

reinstated the Major Gifts officer position and created the Donor Relations specialist position in Institutional 

Advancement. These two positions will help Institutional Advancement reach its financial goals and 

cultivate lasting relationships with donors. The CAE is also dedicated to exploring new revenue streams to 

support Mid-Pacific’s financial stability. 

  

Mid-Pacific remains focused on its goals and has taken the opportunities to foster financial health and 

initiate organizational changes to support its “one school” initiative. The organizational changes described 

are positive and have allowed for greater efficiency, improved communication, collaboration between 

departments promoting increased workflow in operations and academics, and a stronger sense of the 

interdependence within the Mid-Pacific system. These changes will enable Mid-Pacific to succeed. 
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3. What are the benefits policies that are in place to attract, retain, develop, and support 

employees (e.g., sick leave, sabbaticals, innovation grants, etc.)? Assess the effectiveness 

of current policies in meeting the objectives of the school in this area. 
 

Mid-Pacific offers a comprehensive and competitive benefits package to attract and retain high-quality 

employees. Standard benefits continue to be offered to eligible employees, such as medical, dental, vision, 

and prescription drug insurance, retirement plan with employer match, long-term disability, life insurance, 

tuition waiver, paid holidays, vacation or personal leave, and sick leave. Optional benefits include flexible 

spending accounts, additional life insurance for employees, their spouses, and children, and Aflac 

supplemental insurance plans. 

  

Mid-Pacific’s commitment to offer generous benefits attracts top talent and allows the school to be 

competitive when compared to other independent schools and private organizations. Human Resources has 

taken a lead in utilizing data to improve upon the employee experience, and offers services and training 

that speak to the needs of employees. One improvement based upon feedback received from faculty and 

staff was moving time-off requests and time cards to an automated ADP system. The utilization of ADP 

for hiring has also increased the efficiency of the communications and onboarding process.  

 

In a recent October 2021 faculty and staff survey sent by Human Resources to all employees, the top three 

most valuable benefits were the full tuition waiver, one-to-one retirement matching contribution, and 

medical and dental insurance. A full tuition waiver allows full-time regular employees to enroll one child 

at Mid-Pacific at no cost; this waiver is prorated for part-time employees. Mid-Pacific also offers a summer 

school stipend. For retirement, eligible employees may contribute up to five percent of their gross salary to 

receive a 100% immediate matching contribution from the school. A recent survey of the school’s health 

insurance providers demonstrated that the coverage levels offered to Mid-Pacific employees are above 

average in the state. 

 

The above-mentioned survey also collected employee feedback on the competitiveness of the school’s total 

benefits package. Of the 118 employees who responded, 33% felt their benefits to be extremely competitive 

and 50% felt their benefits to be moderately completive. Additionally, when asked how valuable the 

benefits package is in their decision to remain at Mid-Pacific, 60% responded with extremely valuable and 

30% responded with moderately valuable. These results demonstrate that Mid-Pacific is successful in 

retaining and supporting its employees with its competitive benefits package. 

  

Mid-Pacific also reviewed the exit-interview data and historical employment records, which indicate that 

employees who leave Mid-Pacific are leaving for reasons other than benefits. In the last five years, 17% of 

employees resigned for other employment opportunities with relocation, personal circumstances, and 

retirement among the top reasons for separation.  

  

Mid-Pacific strives to support its employees' personal and professional development. Human Resources 

has implemented various training programs to support these goals. The school encourages faculty to pursue 

advanced degrees by providing stipends of $7,000 for a master’s degree and $10,000 for a doctorate. 

Furthermore, grants and awards are given to faculty members to support professional development and 

allow for specialized training in areas of interest. Sabbatical leave is also available, depending on financial 
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availability. However at the time of this report, it has been temporarily suspended. Investing in the 

development of its employees increases retention and engagement in the community. 

  

The Human Resources department educates employees on their benefits during new-hire orientation as well 

as annually with the goal of empowering them to make informed healthcare decisions. During Open 

Enrollment and throughout the school year, speakers from various benefits carriers are invited to share plan 

details and answer any questions employees may have regarding their benefits plans. By providing a 

comprehensive benefits package, the school supports employees in all aspects of their life personally, 

professionally, and financially, and in turn attracts top talent, improves retention, and increases 

productivity. 

 

 

4. How does the school assess its effectiveness in identifying and hiring qualified candidates 

from diverse backgrounds? What are the findings from this assessment, and what 

changes, if any, does the school want to implement in this area in the future? 
 

Recruiting diverse talent is extremely important to Mid-Pacific. The school’s hiring process is focused on 

attracting and hiring top-quality candidates with the right set of skills and values. Mid-Pacific seeks 

candidates who share similar values to the school’s five core values: Caring, `Ohana, Creativity, 

Innovation, and Diversity. These five core values chosen by employees in 2019 describe the school’s 

culture and guide decision-making.  

 

Recruiting diverse talent is extremely important to Mid-Pacific. The school’s hiring process is focused on 

attracting and hiring top-quality candidates with the right set of skills and values. Mid-Pacific seeks 

candidates who share similar values to the school’s five core values: Caring, ̒ Ohana, Creativity, Innovation, 

and Diversity. These five core values, chosen by employees in 2019, describe the school’s culture and guide 

decision-making.  

  

The leadership team and hiring managers attended diversity training sessions this school year to uncover 

unconscious biases and cultivate a culture that is aware and accepting of different identities and 

backgrounds. Although Mid-Pacific does not have a formal process in place to assess diversity in hiring, 

Hawaiʻi’s melting pot of many different cultures and ethnicities, along with the school’s intentional hiring 

practices, helps attract and identify diverse candidates. 

  

According to the employer information reports submitted to the Equal Employment Opportunity 

Commission, Mid-Pacific’s faculty and staff population includes a mix of ethnic backgrounds and its 

population continues to be more diverse each year. In 2018, approximately 73% of employees identified as 

persons of color or from a background of two or more races. In 2019, this number increased to 75%, and 

increased once again, in 2020, to 79%. When looking at faculty members only, Mid-Pacific’s percentage 

of faculty of color in the school year 2021-2022 was 56%, far exceeding the country's average of 18% based 

on the data provided by our school’s National Association of Independent Schools (NAIS) Data and 

Analysis for School Leadership (DASL) diversity dashboard. According to this data, the average percentage 

of faculty of color in the United States in 2021-2022 was 38%, only 15% in NAIS member schools. 
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In addition to ethnic diversity, Mid-Pacific’s faculty and staff are diverse in skills and experiences. In the 

last two years, the school hired 36 regular employees. Of the 36 new hires, 28 lived in Hawai`i, and eight  

relocated to Hawaiʻi from other states. Hiring out-of-state employees has helped the school reach a wider 

talent pool and increase cultural diversity on campus. In addition to cultural diversity, this group of new 

hires were diverse in age, and consisted of baby boomers, Generation X, millennials, and Generation Z. 

Each generation offers unique skill sets that are valuable for the success of the school.  

  

Mid-Pacific embraces the value of diversity - ethnic, cultural, intellectual, religious, social, political, and 

economic differences in order to strengthen its community. From as early as 1908, this notion of diversity 

has been embedded in Mid-Pacific's unique history of bringing together learners from diverse backgrounds. 

A workforce that is inclusive of diverse skills, talents, experiences, and backgrounds inspires the creativity 

and innovation that the school community values. The school’s data over the years prove that its hiring 

practices continue to support diversity and inclusivity. 

 

 

5. In what ways does the current employee performance and evaluation processes work to 

promote positive change and growth? Where might current policies and practices benefit 

from improvement? 

 

Mid-Pacific is striving for a fair, consistent, and equitable process to promote the highest levels of growth 

and change in the employee evaluation process. In 2020, the school consolidated the high school and middle 

school leadership under one principal. This principal’s goal is to continue implementing and refreshing the 

Danielson Framework's evaluation model for faculty, which is an industry standard in identifying criteria 

for good teachers. Danielson Framework utilizes four domains. To implement the framework at a palatable 

level for the teachers, one domain is introduced per academic year, starting in August 2021. Several teachers 

were selected to train the other teachers, which allows for friendly dialog between peers. So far, the response 

from the faculty has been positive; however, because of a few scheduling disruptions, the school has not 

been able to meet the outlined timeline. With the usage of this comprehensive framework, the school is 

effectively promoting positive change and growth in its faculty members.  

  

On an ongoing basis, the high school and middle school principal and assistant principals have plans to 

conduct impromptu classroom assessments, with a goal of three times per academic year per teacher. 

Although these visits have been suspended due to the COVID-19 pandemic and limited administrative 

staffing, the goal is to provide an opportunity for immediate feedback, in which the principal and teacher 

meet to document progress on their good teaching practices, as well as focus on any concerns.  A "Question 

of my Practice" is focused on teacher-driven goal setting and professional growth. This is typically a 3-year 

process with meetings occurring two times per year to discuss progress. In-classroom evaluations allow the 

principal to coach the teachers and allow the teachers to use self-reflection to grow and create positive 

change. Teachers are also asked to create and evaluate their professional goals on an ongoing basis. 

  

The preschool/elementary school principal is aligned with the high school and middle school approaches 

to performance evaluations. The principalʻs philosophy is that teachers are learners, and the evaluation 

process is to support the strengths of the teachers. Like the questions of practice that middle and high school 
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faculty develop, the elementary and preschool faculty have a Google portfolio where they keep a sample 

of the students' work, which is evidence of the work in the classroom.  

  

Along with the faculty, Mid-Pacific also employs administration, staff, and part-time employees. All of 

these employees are evaluated yearly during the month of July by their respective leader. Recently, Mid-

Pacific has revised the evaluation to include eEssential eExpectations, which support the school’s mission 

and values. Once the leader has completed the in-person review, the review is then kept in the employee’s 

HR file.  

  

With the disruption to the school during the COVID-19 pandemic, the employee review process was not as 

high on the priority level as in previous years. However, with the recent rollout of the Danielson Framework 

for the faculty and the revised Administration and Staff Essential Expectations evaluation, Mid-Pacific 

believes that all leaders have effective tools to promote positive change and growth in each employee. 

 

Mid-Pacific has taken the initiative to review and revise its employee evaluation process. Being consistent 

and making sure all employees are included in the process is important to its success in promoting positive 

change and growth in each employee. 

 

 

6. What are the school’s greatest challenges in the area of human resources, and how 

will the school attempt to address them? Conversely, what are the school’s areas of 

greatest strength? 
 

One of the greatest challenges in the area of Human Resources is keeping employees engaged on the vast 

43-acre campus. Although people consider Mid-Pacific’s large campus in Mānoa Valley the most beautiful 

campus on Oʻahu, it can be challenging to socialize and collaborate across different departments. During 

the COVID-19 pandemic, these challenges were heightened as the school transitioned to virtual learning 

and practiced social distancing. To adapt to the virtual space, the school introduced Zoom video 

conferencing in place of in-person meetings. Surprisingly, the convenience of virtual communication has 

increased the frequency between interdepartmental meetings and enhanced collaboration across campus. 

The school will continue to use Zoom and other technology to strengthen connections and improve cross-

functional collaboration. 

  

Over the last few years, employee engagement initiatives, such as surprise monthly treats, complimentary 

coffee and sandwiches in the lounge, holiday gatherings, and other in-person events could no longer take 

place, so the Human Resources department had to design new creative ways to engage employees. 

Examples of employee engagement activities Human Resources implemented include personalized 

birthday and holiday e-cards in lieu of in-person celebrations, Zoom “lunch and learns” with guest speakers 

to educate employees on topics of interest, weekly thoughts-of-happiness emails for encouragement, and 

other fun activities to promote engagement through words of gratitude. These initiatives were well received 

by employees, and Human Resources plans to continue some of these activities going forward to enhance 

engagement across campus. 

  

Declining birth rates, reduced enrollment, and higher expenses have made Mid-Pacific more mindful of its 

budget and reduced spending in many areas, including payroll and benefits. Although Mid-Pacific remains 
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highly competitive in compensation and benefits as explained in the answer to Question 1, the decision to 

reduce spending in these areas is still a disappointment for some employees. The Human Resources 

department saw this as an opportunity to educate its employees on the richness of Mid-Pacific’s benefits 

package. During open enrollment, benefit vendors were invited to share the school’s current plan offerings 

so employees could maximize their benefits. Human Resources also distributed a personalized benefits 

statement for each employee, which outlined the employee’s total compensation package, including Mid-

Pacific’s cost for providing these benefits. Most employees appreciated the transparency and found this 

information to be highly valuable. According to the 2021 US Department of Labor Bureau of Labor 

Statistics, the total average value of compensation for private industries is 29.2% more than an individual's 

annual salary. Mid-Pacific’s average value of compensation is approximately 60% more than an 

individual's annual salary, far exceeding the country average. 

  

Another challenging area for Human Resources is leadership training. The school’s leaders are in different 

phases of leadership development and require a more customized approach to training.  Human Resources 

has been partnering with academic leaders to provide training on a monthly basis to leaders in the 

community. This, along with recent training on essential expectations of employees, has had a significant 

impact on the Mid-Pacific community. Employees now have clarity on behaviors and outcomes that are in 

alignment with the school’s mission and values and those that are not. 

  

Conversely, strength in the area of Human Resources was the addition of recruiting and electronic 

onboarding modules to Mid-Pacific’s payroll system. These new systems streamlined hiring processes and 

allow for convenient virtual onboarding and self-service of payroll needs with 24/7 access. Employees were 

trained by Human Resources on both desktop and mobile devices to access their accounts, view 

information, and make changes. The use of this new and exciting technology has empowered employees. 

  

Mid-Pacific’s greatest strength in the area of Human Resources is the school’s employees. Through the 

COVID-19 pandemic, employees have exercised resilience, flexibility, positivity, character, work ethic, 

care, and support. What the school witnessed was the very best of humanity on campus despite the 

challenges that were endured. Colleagues were consistently checking in with each other, people were taking 

on more challenges without a need to ask for financial consideration, colleagues were passing each other 

in the hallways with greetings and supportive comments, but, most importantly, everyone displayed a can-

do attitude. This energy was infectious and permeated throughout campus. Mid-Pacific’s people have 

proved to be the backbone of the school and have delivered the very best service with heart.
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Section IV: Operations 

12. Facilities: Buildings and Grounds 

 
Standard 12: The physical plant supports and enhances the mission of the school and 

enables the school to implement its program effectively. The physical plant is a safe, well 

maintained, secure, and healthful environment for students and adults. The school is 

regularly attentive to the physical plant, creating and executing plans for the current 

maintenance and future development of the facilities in support of the mission and 

programs. 

 

Baseline Requirements Checklist for Standard 12:  

 

 

The school complies with applicable local, state, and federal codes and 

regulations with respect to health, building, and safety considerations, 

including access for persons with disabilities. 

 

Yes ✓ No☐ 

 

 

 

The school maintains records of all relevant inspection reports from local 

authorities (e.g., fire department, health department, etc.). 

 

Yes ✓ No☐ 

 

 
1. What are the school’s overall strengths with regard to the physical plant, and how has the school 

made efficient and creative use of space in meeting its needs?     

Set against the dramatic and lush backdrop of Mānoa Valley, the campus is beautiful, spacious, well 

landscaped, well maintained, and there is great community pride in the aesthetic, natural beauty of the 

campus. Mid-Pacific’s growth and development since its founding in 1908 is architecturally represented 

from Kawaiahaˈo Building (built in the early 1900s) to Atherton (built in the 1940s) to contemporary 

buildings constructed within the past 15 years, such as the state-of-the-art technology centers and the 

innovative preschool and elementary school campus.                                                            

The school and some of its buildings are over 100 years old, and adapting old buildings to new philosophies 

and programs has been a creative challenge. For example, with Mid-Pacific’s long tradition in the arts, the 

school has keenly felt the need for quality exhibition space respectful of the students. Mid-Pacific continues 

to use the walls of Scudder Dining Hall, Scudder Teacher’s Lounge, Weinberg Technology Center, and 

Kawaiahaˈo as display spaces for student works of art, such as photographs and paintings. During the annual 

film program, in which student film productions are premiered, the outside walls of Bakken Auditorium 

function as movie screens in the evening hours. In addition, shelving space in the newly renovated library 
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is used to display 3-D works of art, such as ceramics. In 2021, Hopwood Hall was designated as an 

additional display space for various artworks and projects. 

Many classrooms in the older buildings are small and were designed to accommodate a teacher working at 

a board in front of students seated in rows, reflective of a traditional, outdated education paradigm. New 

initiatives that were born during the COVID-19 pandemic included adapting outdoor spaces for classroom 

activities. This provided unique places for students to work and learn together, effectively increasing 

classroom work space without actually enlarging the classrooms.  

The ice plant infrastructure is placed in formerly underutilized spaces, such as between Atherton Hall and 

the hillside and between the maintenance building and the back fence. Rooftops in all three areas of campus 

(preschool and elementary school, middle school, and high school) have solar photovoltaic panels to aid in 

the generation of electrical power or have future plans for panels.  

 

 

2. What are the school’s needs and challenges regarding the physical plant in terms of the stated 

mission of the school and its programs, and how are those needs and challenges currently 

managed? 

       

Mid-Pacific is a beautiful campus, but the school recognizes the need for campus improvements. The 

COVID-19 pandemic delayed the rollout of the master plan. However, moving forward, Wailele  Spring 

and Ka Uʻi O Mānoa, the sacred rock next to the natural spring, will see improvements as the piko, or 

spiritual center, of the campus. It is an important cultural feature of Mānoa Valley. Recently, donated funds 

will be allocated to restoring and enhancing Wailele and Ka Uʻi O Mānoa as part of the current master plan.                                                 

The Visual Arts department has expanded its exhibition space. Indoor areas have been redesigned to 

function as exhibition spaces, such as Scudder, Bakken, Weinberg, and Kawaiahaʻo. In addition, a 

classroom in Hopwood Hall has been designated as an exhibition space as well as the outdoor space next 

to Weinberg Tech Plaza. All these areas could be modified to accommodate sculptures and other 3-D art 

forms.                         

Parking continues to be a challenge for parents, faculty, students, alumni, and board members. Faculty who 

arrive shortly before the school day begins have difficulty finding parking. Students are sometimes late to 

class because of the need to find parking off campus. Traffic during the morning and afternoon hours is 

also a chronic problem, partly due to traffic from the adjoining university. The school has met with city 

representatives to study traffic patterns. Further assessment is still required. The student bell schedule has 

also been modified to address traffic flow by staggering start and end times for each school campus.  

Currently, some parking is provided by the neighboring church, and the school uses the football field when 

there are events on campus that require expanded parking areas. Although the school’s parking situation is 

within code, any extracurricular activity during the school day presents parking challenges. Better planning 

and better control/security of the existing parking would alleviate many of the problems that the school has 

been experiencing for several years. Mid-Pacific has paved areas that are currently used as parking to meet 

the terms of its Conditional Use Permit.  
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The campus is secure during the school day and night due to front-gate security personnel as well as 

perimeter fencing and locked exit gates. There is some concern about inadequate lighting and safety at 

night. Security has improved with the addition of security cameras on campus and the addition of LED 

lighting around campus. The school has implemented 24/7 security to monitor the campus.  

 

 

3. Are there any current plans for the further development of the campus? If so, describe the school’s 

vision, and describe the factors that might affect the implementation of these plans. 

 

The current master plan has been updated to include the construction of a new track surrounding the current 

soccer field, improvements to the Wailele Spring area, and swing classrooms to house middle school 

science classrooms while the new grades 7 and 8 buildings are being constructed.  

The new center of campus, Wailele Spring, connects multiple paths, reemerges as an environmental and 

cultural learning resource, and will serve as a visual center for Mid-Pacific. The name piko is a metaphor 

for the procreation of knowledge. Ka Piko, in the Hawaiian language, literally translates as the center and 

also refers to the umbilical cord of a newborn. This image relates to the nurturing and purpose that Wailele 

will provide for the school community as a sacred space of serenity, spiritual groundedness, and the center 

from which relationships to each other, the past, present, and future of the school and its place in Mānoa 

are connected.  
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4. Evaluate the adequacy of plant maintenance, including such factors as the custodial care, 

staffing, and financial resources allocated to it. 

      

Mid-Pacific’s Facilities and Maintenance Services department consistently receives accolades from visitors 

and from all sectors of the community it serves. The landscaping is impeccable. Custodial crews are busy 

throughout the day and into the night cleaning and maintaining the buildings. COVID-19 protocols were 

implemented without increasing staffing. The facilities and maintenance department is fully staffed in all 

budgeted positions, and the level of staffing is adequate to meet the needs of the school.  

  

The school has an online maintenance request web service called FSDirect. All faculty and administration 

have access to this program. Requests are made online, and the work is scheduled usually within 24-48 

hours of the request. Work progress and completion information are automatically emailed to the person 

who filed the request. When logging onto the service, an employee can see their request history, notes, and 

progress on each request. It is an open and transparent system. 

                         

The Board of Trustees reviews and approves the annual Facility and Maintenance Services department 

budget at the finance committee meeting and subsequently the Board of Directors meeting.  The budget is 

prepared and presented to the board by the chief operations officer. To ensure that expenses are approved, 

the Board of Directors adopted and approved a procurement policy (most recent revision dated 11/16/21) 

that sets forth the approval process with thresholds of authority. 

  

The Facility and Maintenance Services department currently has 45 employees who support the entire 

campus of 44 acres. The department is composed of building technicians, custodians, landscapers, 

supervisors, and administration.  The department staffing is adequate to meet the school's needs given that 

specialized maintenance work or large projects can be outsourced to outside vendors as needed.   

  

The Facilities and Maintenance Services department, along with the director of Campus Planning and 

Renewal, maintains a running plan and inventory of all deferred maintenance issues on campus. This plan 

is provided to the Board of Trustees’ building committee each quarter in a formal meeting. Additionally, 

the director of the Facilities and Maintenance Services department conducts weekly meetings with 

department supervisors to review immediate requirements and work requests received from the campus 

community via FSDirect. Priority is given to all health, safety, and welfare issues. This process of 

accountability is working effectively. 

 

 
5. What approach has the school taken to address environmental sustainability with regard to 

buildings and grounds? What specific measures have been implemented, and what additional 

initiatives, if any, are contemplated? 

 

Environmental sustainability is being addressed at Mid-Pacific through phase one of a two-phase 

installation of solar photovoltaic panels around campus that has reduced energy consumption. (See Phase 

1 table for total savings and kWh production.) Phase two is scheduled to begin when the new campus master 

plan is finalized. In addition, possible options for installation of photovoltaic panels on existing buildings 

are being discussed with private contractors. A majority of the classrooms have been converted to LED 

lights to conserve energy. In addition, exterior lighting for campus roads and walkways have been converted 
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to LED lights. Plans continue to be in place to convert the remaining light fixtures on campus to LED 

lighting. 

  

Thermal ice storage, another initiative, involves using off-peak energy (at night) to create ice to use in the 

air-conditioning system that cools the buildings during the day. On campus are two storage plants, one of 

which has the ability to incorporate new buildings to the campus plan. Using off-peak energy enables the 

school to benefit in the reduction of the cost per kWh. 

  

In addition to the thermal ice storage plants, some areas of the campus (College Counseling, Institutional 

Advancement, the president’s office, and the preschool and elementary school cottages) use a split air-

conditioning system. The theater located in Kawaiahaˈo has a hybrid system (split air conditioning and 

cooling from the thermal ice storage plant) to assist cooling when at maximum capacity. This system is 

four-star energy efficient, which enables the campus to use fewer kWh and reduce the campus electricity 

bill. Using an energy audit analysis, the facilities staff is working with consultants to evaluate the current 

thermal ice storage cooling system to determine if the system is still efficient. 

  

Changing from a manual to an automated irrigation system is another initiative in progress to improve GPM 

(gallons per minute) consumption. A landscape architect was consulted to best implement this change in 

irrigation on campus. Currently, two-thirds of the campus grounds are using the automated irrigation 

system, and there is a plan to include the rest of the campus in the future. Equally important to note are the 

exceptional landscaping practices in place on campus. Grounds are well maintained by the grounds staff 

through a scheduled plan of lawn maintenance. Also, tree trimming is scheduled on a regular basis for 

safety, tree health, and aesthetics. 

        

 

 
*based on rates at the time of study.  The Facilities group is still working with rates based on its 

2015 study. 

 

 

6. Based on the responses to the questions above, what does the school envision as the two or three 

most important areas that it should address with respect to the physical plant? 

 

The planned remodeling of Bingham Hall is already underway and will greatly improve the most needy 

area of campus. Not only will it breathe new life into this area of the campus, but it will also create a facility 

that better supports 21st-century teaching and learning. The new Grade 7/8 House will set a high standard 
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for transforming antiquated structures into meaningful and desirable places on campus. The landscaped and 

hardscaped areas within the confines of the Quad will also be completely redesigned to be in consonance 

with the buildings. 

  

With all of the best practices in place, facilities and grounds staff is always trying to improve current 

systems in place. Using an energy audit analysis, the facilities staff is working with consultants to evaluate 

the current thermal ice storage cooling system compared with a conventional chilled water system to 

determine if the current ice system is still efficient. Due to the change in electricity rates, off-peak hour 

rates may not be as beneficial or cost-saving as previously calculated. With the advancement in technology, 

newer systems may be more efficient. 

  

The current master plan has been updated to include the construction of a new track surrounding the current 

soccer field and improvements to the Wailele Spring area. This addition will continue to enhance Mid-

Pacific’s natural beauty and further develop our connection to the campus’s rich historical significance in 

Mānoa Valley.
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Section IV: Operations 

13. Health, Safety, and Wellness 
 

 

Standard 13: The school has established and effectively implemented policies and 

procedures that promote the health and ensure the safety of students and adults on campus 

and at school events. The school complies with all relevant legal and regulatory 

requirements in this regard, and it takes responsibility for educating community members 

and for promoting policies, habits, and practices that encourage and sustain individual and 

community wellness. 

 

Baseline Requirements Checklist for Standard 13:

 

 

The school has staff who maintain current cardiopulmonary resuscitation (CPR) and first 

aid certifications, and up-to-date records of these certifications are kept on file at the 

school. 

 

Yes ✓ No☐ 

 

All students have been fully immunized for diphtheria, haemophilus influenzae type b, 

measles, mumps and pertussis, poliomyelitis, rubella, tetanus and any other disease 

deemed appropriate by the State Department of Health Services. 

 

Yes☐ No ✓ * 

    * this response represents those students who hold vaccination exemptions

 

 

The school has policies and procedures in place concerning the release of children to the 

correct legally designated adults. 

 

Yes ✓ No☐ 

 

Food services, if available, are licensed. 

 

Yes ✓ No☐ 

 

For schools with food service employees, there are written policies—provided to 

appropriate staff—governing the handling, preparation, and distribution of food. 
Yes ✓ No☐ 

 

There are adequate provisions for the health, care, and safety of students while involved in 

off-campus school activities. 

 

Yes ✓ No☐ 

 

The school has documented policies and procedures for dispensing medications and 

prescription medicines to students. 

 

Yes ✓ No☐ 
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County health department kitchen inspection permit (if applicable) Yes ✓ No☐ 

 

CPR certifications Yes ✓ No☐ 

 

Immunization records Yes ✓ No☐ 

 

Student emergency authorization forms Yes ✓ No☐ 

 

List of student health concerns Yes ✓ No☐ 

 

First aid procedures Yes ✓ No☐ 

 

Medical release forms (for athletics and other physical activities) Yes ✓ No☐ 

 

Parent authorization forms (for field trips and school activities) Yes ✓ No☐ 

 

 

Bloodborne pathogens plan Yes ✓ No☐ 

 

Student and adult accident report forms Yes ✓ No☐ 

 

Sexual abuse policy Yes ✓ No☐ 

 

Harassment policy Yes ✓ No☐ 

 

Child Safety Standards Yes ✓ No☐ 

 

Concussion Management Protocol Yes ✓ No☐ 

 

 

 
 

 

1. In light of the legal and regulatory considerations raised in the Baseline Requirements 
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Checklist for Standard 13, what has the school learned about itself with regard to health, 

safety, and wellness policies and practices? What possibilities or priorities for change 

come out of this review? 
 

Since the last accreditation team visit, under the guidance and leadership of the director of 

Risk/Compliance, the VPAA, and the director of Security, Mid-Pacific completed a thorough review of all 

its health, safety, and wellness policies. While the review found that the majority of policies are sound, a 

strong effort was made to digitize forms to ensure an easier completion process as well as easier form 

access. Overall, the digitized field-trip authorization form, and student accident report forms have been well 

received, and faculty and staff have appreciated easier access to the school’s emergency planning 

procedures and guidelines.  

 

The recent creation of the Emergency Response Guide that hangs in each classroom provides clear 

directions for handling medical emergencies and responses to natural disasters, hazardous materials, and 

off-campus evacuation policies and procedures. While some teachers continue to feel the need for 

additional training, this detailed emergency guide provides easy access to procedures. 

  

Mid-Pacific strives to be in compliance with Department of Health (DOH) immunization guidelines. 

Currently, all students are current with their age-required immunizations or have received exemption 

approval. Mid-Pacific has a procedure in place to accept religious and medical exemptions to honor 

students’ health and religious beliefs. There are currently 56 students with an exemption, although the 

majority have received some or most vaccinations. 

 

 

2. What steps has the school taken to establish and effectively implement policies and 

procedures that promote and ensure the safety of, respect for, and inclusion of students 

and adults on campus? What data does the school have to support its conclusions about 

the extent to which students and adults feel physically and emotionally safe in the school? 

 

Mid-Pacific strives to keep its campus and community safe. Safety measures such as completely fencing 

the campus perimeter; employing security guards 24 hours per day each day of the week; effectively using 

and monitoring security cameras; actively monitoring each person who enters and leaves the campus; and 

the issuance and expectation of wearing ID cards by all staff, teachers, and students while on campus, are 

in place. Fire drills are regularly scheduled, and emergency response guides are posted in each classroom. 

Active-shooter drills have been practiced though not as often during the COVID-19 pandemic. All coaches 

and preschool and elementary school teachers are CPR-certified. All middle and high school faculty receive 

an annual CPR/First Aid training, although it does not result in certification.  

  

In March 2019, a fatal accident occurred during an Extended Learning spring-break excursion, which 

directly impacted the school community, operations, and all aspects of safety. Mid-Pacific took full 

responsibility for the accident and restructured its Extended Learning program and senior leadership team 

while examining and addressing safety concerns. One outcome was the increased need for safety awareness; 

this prompted Mid-Pacific to create the director of Compliance and Risk Management position. This 

director is responsible for creating and implementing policies and procedures to reduce the risk of injury, 

provide proper training, ensure compliance with safety protocols, and mitigate risk. All activities, other 
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than the typical classroom activities, undergo a risk assessment procedure to consider the likelihood of risk 

occurrence and the level of seriousness.  

  

In addition to physical safety, faculty and staff work hard to promote students; social and emotional health. 

A full-time counselor services the preschool and elementary school. A character education curriculum, 

taught by a full-time teacher, specifically addresses the social and emotional development of all students. 

How to make and keep friendships, understand and manage emotions and feelings, resolve disagreements, 

function positively as a community member, and provide support to a community, are some of the curricular 

topics. The middle and high school use the Character Strong curriculum, with its themes of respect and 

inclusion to teach perspective-taking, social belonging, and relationship-building lessons. Many faculty 

facilitate the development of classroom behavior rules and guidelines with active student involvement to 

create an inclusive, respectful classroom setting. These programs also utilize a collaborative team approach 

with teachers, grade-level deans,  students, and sometimes parents to address, problem solve, and support 

students. Student support plans may include counseling, disciplinary action, and student behavioral plans.  

  

In 2016, the elementary school created a learning specialist position to support neurodiverse learners. With 

approximately 10% of elementary school students having documented learning differences, the learning 

specialist develops individualized learning plans to support these students while facilitating classroom 

inclusion by educating teachers on methods and/or supports to help diverse learners be more successful in 

the classroom.   

  

The recommendation of the 2015 WASC report advocated for Mid-Pacific’s partnership with the HCCF to 

provide psychological services and counseling to middle and high School students. HCCF’s trained 

counselors are available to provide individual counseling and support to students with emotional or 

academic struggles. Approximately 10% of our middle and high school students receive services from 

HCCF. The elementary school also consults with the HCCF team on special cases. 

  

The 2021 Fall YouthTruth Student Survey indicated that 80% of the students feel safe at Mid-Pacific and 

that 82% of the students feel that the adults treat the students with respect. Parent-collected data revealed 

that 87% of parents feel that Mid-Pacific is a safe place to learn, and 93% of parents feel that teachers treat 

families with respect. 

 

 

3. How effective are the school’s policies and procedures with regard to such issues as harassment, 

bullying, racial and cultural prejudice, gender bias, and discrimination based on sexual 

orientation? 
 

Mid-Pacific strives to foster a student-focused learning community free of harassment, bullying, racial and 

cultural prejudice, gender bias, and discrimination based on sexual orientation, while greatly valuing 

empathy and understanding among its diverse population. The school’s policies and procedures on bullying, 

discrimination, harassment, religion, and diversity are reviewed and revised annually and communicated to 

parents, students, and faculty in the divisional student and parent handbooks, which are distributed to 

parents through the myPueo LMS.  
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In analyzing the effectiveness of these policies and procedures, the middle and high school deans 

commented that policies are well written and clearly support their work with the students, faculty, and 

families in resolving issues that arise. It should be noted that the school has a limited number of students 

who are suspended, expelled, or are repeat offenders. In most disciplinary cases, the deans and faculty see 

improved student performance and demeanor as a result of counseling with the deans or counselors and 

parent communication. At the core, the focus is on supporting students first, with disciplinary action used 

as needed.  

  

At the elementary level, the classroom teachers and the character education program teach the values of 

respect and empathy. Prejudice, bullying, discrimination, and harassment are discussed in age-appropriate 

ways through literature and activities, especially as issues arise. Discipline is handled by the principal after 

the classroom teachers have initially handled the conflict. However, any situation that entails physical harm 

or threat or reaches a level of emotional concern is directly addressed by the Principal,who works together 

with the student’s parents and the school counselor. 

  

Quantitatively, the effectiveness of the school’s policies was measured through the administration of the 

baseline YouthTruth Survey to students and parents in 2020. In 2022, the survey was administered again 

to provide comparison data. The inserted chart below illustrates the collected quantitative data documenting 

the elementary, middle, and high school parent and student responses. 

 

 

 

Mid-Pacific Parent Data collected from Youth Truth survey  

Elementary 

School Parents 

● 99% reported that teachers treat students with respect 

● 88% reported that the school respects people of different races/ethnicities 

and countries of origin 

● 76% reported that the school respects people of different gender identities 

● 71% reported that the school respects people of different sexual origins 

Middle School 

Parents 

● 93% reported that teachers treat students with respect 

● 80% reported that the school respects people of different races/ethnicities 

and countries of origin 

● 85% reported that the school respects people of different gender identities 

● 78% reported that the school respects people of different sexual 

orientations 

High School 

Parents  

● 86% of families reported that teachers treat students with respect 

● 79% reported that the school respects people of races/ethnicities and 

countries of origin 

● 76% feel the school respects people of different sexual orientations 

● 76% reported that the school respects people of different gender identities 
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Mid-Pacific Student Data collected from Youth Truth survey  

*survey had limited sexual identity and orientation questions  

Elementary 

School Students  

● 86% of students reported that adults respect students from different 

backgrounds. (skin color, gender, nationality) 

● 60% of students who reported being bullied said it was because  they 

‘physically can’t do what other kids can do’ 

● 47% of students who reported being bullied said it was because they 

‘learn differently than other students’ 

Middle School 

Students 

● 81% of students reported that adults treat students with respect 

● 90% reported that the school respects people of races/ethnicities and 

countries of origin 

● 72% feel the school respects people of different sexual orientations 

● 75% reported that the school respects people of different gender identities 

High School 

Students  

● 75% of students reported that adults treat students with respect 

● 82% reported that the school respects people of races/ethnicities and 

countries of origin 

● 78% feel the school respects people of different sexual orientations 

● 74% reported that the school respects people of different gender identities 

Mid-Pacific “Bullying” Data collected from Youth Truth survey  

*includes parent and student data 

Elementary 

School 

● 73% of parents felt their child was safe from bullying at school. 

● 26% of students reported being bullied at school in some form in the past 

year 

Middle School  ● 88% of parents felt their child was safe from bullying at school.  

● 13% of students reported being bullied in some form over the past year 

High School  ● 72% of parents felt their child was safe from bullying at school.  

● 9% of students reported being bullied in some form over the past year 

● 58% of students who reported being bullied said it was because  of the 

way they look 

● 31% of students who reported being bullied said it was because people 

think they are gay 

 

Although there is always room to improve a learning community, the YouthTruth Survey data demonstrate 

that students feel safer and more respected at Mid-Pacific compared to national averages. While the policies 

regarding bullying may be effective, there is a need for greater education and awareness in regard to sexual 

orientation and gender identity. Recognizing the values of diversity, equity, and inclusion are being 

considered in committee discussions related to the school mission.  
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4. Describe and evaluate the effectiveness of the school’s efforts to educate constituents on 

practices that promote physical and emotional health and wellness of the students, as well as of 

the adults who work on their behalf. 
 

Mid-Pacific has a wide array of programs and opportunities for the development of student health and 

wellness. All Mid-Pacific students are involved in physical activity on a regular basis. Preschool and 

elementary school students participate in physical education for 45 minutes, two times per week. In addition 

to physical education classes, students also enjoy two daily half-hour recess periods, mid-morning and at 

lunch. Each middle-school student attends physical education classes for 75 minutes, two-three times a 

week depending on the schedule rotation. In high school, students must earn a minimum of 1.5 physical 

education credits (1.5 semesters). Physical education credits are earned for the completion of classes taught 

in the physical education department or by successfully competing on interscholastic athletic teams. 

Students in the dance program may also earn P.E. credits for their participation in that. In P.E. class, aside 

from exercise and sports, students learn about a variety of health-related topics, including healthy eating 

habits, meditation, the benefits of lifelong exercise, and the importance of maintaining 

cardiovascular/muscular fitness. At the high-school level, in addition to P.E., Mid-Pacific requires students 

to take one semester of health education. Health education includes a variety of topics, such as infectious 

and noninfectious diseases, nutrition, drug education, human reproduction, and the benefits of exercise. 

Mid-Pacific has a broad and extensive interscholastic athletics program. Data from the pre-pandemic years 

indicate that 60% to 70% of middle and high school students voluntarily participated in the athletic program. 

Many of the athletics programs require off-season conditioning and weight training with a strength and 

conditioning coach. Mid-Pacific currently hosts nearly 100 interscholastic athletic teams throughout the 

year.  Since the last accreditation visit, the number of school-sponsored teams has increased to include 

water polo, swimming, diving, wrestling, and judo. Students in grades 4-6 can participate in boys’ and girls’ 

volleyball and basketball through the Christian Schools Athletic League (CSAL) to compete against other 

area schools. 

  

The curricular and extra-curricular programs provide students many opportunities to participate in physical 

fitness and understand the benefits of a healthy lifestyle. Administering a survey to pinpoint specific areas 

of improvement related to these topics is an area for growth. An opportunity for growth is promoting health 

and wellness among the adult employees. There is currently no organized program for adults on campus. 

However, the Human Resources department has a number of initiatives aimed at supporting the overall 

health and well-being of adult employees on campus. They have partnered with HCCF to offer counseling 

services for adult employees on campus. Human Resources has introduced the premium version of the 

Headspace meditation app, and regularly sends emails to employees with tips and reminders regarding 

mental health. They also send “Thoughts of Happiness”’ emails weekly, provide a monthly employee treat 

where employees can pick up a treat during lunchtime and see the Human Resources representatives face 

to face, and send out personalized emails on employee birthdays. Finally, employees have free access to 

the Stone Fitness Center when not in use for athletic teams, as well as discount gym memberships through 

the Active&Fit Direct™ program. 
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5. Describe and evaluate the programs that are offered to help students understand issues of peer 

relationships, including sexuality if older students are enrolled. 
 

Socio-emotional learning is an integral part of the Mid-Pacific education program. Throughout each 

division of the school, programs are in place for students to develop empathy, grow their communication 

skills, develop healthy identities, and establish healthy peer relationships. Counselors are available daily to 

address students' needs. 

 

At the elementary level, all students attend a character education program weekly. This program is intended 

to teach students a variety of skills to develop their intrapersonal and interpersonal intelligences. The 

curriculum is developmentally appropriate and addresses topics such as learning to identify their various 

emotions (anger, happiness, and disappointment) and bodily feelings (fatigue, hunger, or pain).  They learn 

that their emotions can physically affect their body, and vice versa.  This is an introduction to self-awareness 

and self-management, which aids in relationships. Students practice empathy, consider what makes others 

happy, whether friends, parents, or a houseless child in our community. Students in grades 3 and 4 learn 

additional skills to become peer mediators by becoming more familiar with the principles of mediation. 

The preschool and elementary school have one full-time qualified counselor on staff who meets with 

individual students on demand or with small groups. Teachers and parents can make referrals. All 

intervention is done with a focus on student development. 

   

Data collected from the most recent YouthTruth survey demonstrated that the overall climate of the 

elementary school and the effectiveness of these programs appears strong (see survey data in the response 

to question 3).      

In the middle and high schools, students learn about essential skills for healthy relationships through a 

variety of programs and resources. Beginning in the school year 2020-2021, students began working 

through the Character Strong program approximately once every other week in their homeroom.  This 

program focuses on the values of patience, kindness, humility, respect, selflessness, forgiveness, honesty, 

and commitment. Lessons from Character Strong help students look at ways to better their communication 

with others and students practice during these homeroom sessions. 

Each grade-level dean in middle and high school works with each student. The dean partners with faculty 

and the HCCF team to determine the best ways to support students who seek help. When issues arise, deans 

speak with all involved, gather data, and develop a plan to help support students. Parents may be called, 

and students may be referred to an HCCF counselor. Just as in the elementary school, the primary focus is 

on supporting the student, although disciplinary measures are taken when appropriate. Data collected from 

the most recent YouthTruth survey demonstrate that these systems seem to be working well. (See survey 

data in response to question 3.)  

The topic of sexuality is addressed in science class in the middle school and in the high school health class. 

Specific topics may include human anatomy, contraception, and the risks and prevention of sexually-

transmitted infections. The Gay-Straight Alliance (GSA) fosters appreciation and respect for individual 

differences through its hosting of chapels to educate students about different aspects of human sexuality. 
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The school recognizes the need to modernize our health program through a diversity lens to reflect 

situations that our students may encounter. (See survey data in response to question 3.) Going forward, it 

would be ideal to ask more questions related to this topic for more insight.  

 

 

6. What is the process for developing, updating, and communicating procedures, policies, and 

plans for routine safety issues at arrival and dismissal times, including carpool procedures? 
 

During the summer prior to the new school year, the administration discusses the traffic patterns and issues 

related to campus ingress and egress with the director of Security and other security personnel. The impact 

of traffic on the surrounding neighborhood is considered as daily class schedules for the preschool, 

elementary school, middle school, and high school are established. When the school year schedule is set, 

administrators meet  to review updates to handbooks, maps, and communication plans.  

  

At the beginning of every year, during the orientation program for new parents, the principals educate 

parents on the on-campus traffic patterns. In addition, new families receive a traffic-flow map in their school 

packets, and all maps are available in several places in the myPueo system. All school levels are assigned 

specific drop-off areas so that parents know where and when to drop off or pick up their children.  

  

During the school year, the vice president of Academic Affairs meets weekly with the building and grounds 

team and the security team. They discuss traffic patterns and flows, including any issues with the University 

of Hawaiʻi, neighborhood residents, or road construction. They also discuss changes in schedule for any 

special events on campus, such as PSAT days or early release, and ensure that there are plans and 

communication strategies in place. They work closely with the Hawaiʻi Department of Transportation  and 

local police about stoplight timing and area traffic flow. When they receive phone-call complaints about 

traffic from parents or community neighbors, either the director of Security, COO, or VPAA follows up 

with a phone call within 24 hours.   

  

On a typical school day, security guards manage and ensure safe and constant flow in the traffic. On days 

when there are special events or activities, guards are stationed at key checkpoints around the campus to 

direct traffic flow. The director of Facilities and Maintenance meets weekly with the security staff to assess 

any special traffic or parking needs for the upcoming week. At these meetings, the school calendar is 

reviewed in order to evaluate parking, staff, and traffic support. 

                                                             

As new issues arise, the senior administration team, representing all areas across campus, meets to discuss 

solutions, and each will mobilize their teams to make fast changes, if necessary. For example, with the 

onset of the COVID-19 pandemic, tracking student movement on and off campus became a high priority. 

In those high-level meetings, it was determined that many of the school’s current manual processes needed 

to be digitized. To address safety issues, new digital tracking mechanisms were developed. Parents now 

complete an online form to report absences and tardies and early releases for their children. High school 

and middle school students are granted digitized campus passes, which they show to the security guards on 

their iPads or phones upon leaving campus. This has significantly improved the schools tracking process. 

High school juniors and seniors may qualify for “off campus” passes based on academic and behavioral 

criteria. Qualifying students and their parents fill out digital permission forms. Digitized passes issued by 
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the respective deans are shown to security guards at the gate upon students’ arrival and departure during 

the school day.  

 

A continuing area of concern is the school’s relaxed enforcement of some policies, such as unsupervised 

students on the campus before the school day starts and after the last school activity. Although there is a 

developed and written policy on drop-off and pick-up times, students are often dropped off outside of those 

set hours. There is 24-hour security, and the campus is surrounded by fences on all sides, with security at 

the only entry and exit point during the day, which creates an overall safe atmosphere. However, the school 

needs to go further in evaluating the effectiveness of, and adherence to, their policies after they are 

developed and implemented. 

 

 

7. What are the school’s supervision and safety policies and procedures concerning the 

transportation of students by the school or by contracted transportation providers? 
 

All group travel proposals and transportation must be approved via an activity proposal by the director of 

Student Activities, principal, and vice-president prior to departure. The activity proposal form for events 

and transportation is submitted no later than 10 days prior to the event date. All participants are required to 

travel in vehicles reserved for the explicit purpose of travel related to the school event. As a general rule, 

the adult-to-student ratio is less than a normal class size of about 20. However, additional adult chaperones 

may be required, depending upon the type of activity and age or maturity of the students. At the preschool 

and elementary school, the number of chaperones would be highest; 1:8 at preschool and 1:12 at the 

elementary school on average. During the COVID-19 pandemic, riders socially distance at one rider per 

two seats via a seating chart. Students may never travel in a vehicle without at least one chaperone. 

Chaperones have emergency contact information and medical and insurance information for all participants 

housed in the Magnus Health Application. Faculty and staff providing transportation in their personal 

vehicles is disallowed except in extreme circumstances with an administrator's approval.  

 

All off-campus field trips sanctioned by the school are led by Mid-Pacific teachers or staff. All students 

must complete a digital field-trip form with pertinent health care information and medical authorization 

forms that includes COVID-19 policies and procedures. These forms list health information, including 

allergies, medical conditions, and medication that the students are allowed to take. Emergency telephone 

numbers of parents and contacts are listed, as well as the family’s health insurance information. These 

forms are kept confidential and secure. A group must take a first aid kit and medications for students; a 

medical form allowing dispensation of medication must be signed by the student’s physician. If there is a 

child with special health concerns, such as allergies, diabetes, or seizures, the nurse discusses the plan of 

emergency care with the teacher or chaperone. Students with special health conditions are responsible for 

carrying and administering their own EpiPens, with the exception of elementary school students, whose 

teachers are responsible for carrying and administering the EpiPen. Mid-Pacific does not have contracted 

transportation providers for morning and afternoon pick-up and drop-off.  
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8. If the school has programs that take students away from campus for one or more nights, what 

risk management policies and procedures are in place for such trips? Evaluate their adequacy 

and effectiveness. 
 

Since the last accreditation, Mid-Pacific has been through a kayaking tragedy in the spring of 2019, 

followed by the COVID-19 pandemic in 2020. These significant events have been the catalyst for the school 

to thoroughly scrutinize every policy, as it relates to safety. Not only has the school adapted some of its 

practices in the aftermath of the kayaking event, it also continues to modify all safety policies throughout 

the COVID-19 pandemic.  

  

One of the changes that the school has made in recent years is converting many required “paper” documents 

into online digital requests. This has contributed to a faster, more efficient approval process. Currently, all 

field trips (regardless of the length of time away from campus) use the same request google doc form33.  

While the ratio of students to chaperones for the elementary school is 12:1 and for preschool is 6:1, there 

is no specific ratio that is being used for middle school and high school. Each field trip is evaluated 

separately, and the criteria for each trip is considered on a case-by-case basis. The decision to allow, deny, 

or set safety criteria for each trip is made by the school’s safety and compliance officer with input from the 

divisional principal, director, and/or others who may be able to speak on behalf of the trip. Since the start 

of the COVID-19 pandemic (as of the writing of the report), the school has only allowed overnight trips for 

state athletic competitions, and the ratio of students to chaperones/coaches has been no greater than 6:1. 

  

One of the changes that the school addressed in the last few years was to ensure that a certified lifeguard 

was present at any activity that involved the students being in or around water. The school will mandate 

this for all field trips, regardless of the length. 

  

Transporting students safely is important to Mid-Pacific, and the school has reviewed all transportation 

policies in recent years. The state governing body for independent schools, HAIS, as well as federal 

guidelines, have policies in place that are followed closely. HAIS requires that all transportation be 

provided by a licensed yellow bus/commercial company. While this is the ideal and safest form of 

transportation, they also understand that it is not always possible for a school to secure a yellow/commercial 

bus for all trips, so has adopted the following Transportation Exemption Form34 for schools when they 

cannot provide the required transportation. These policies are new to Mid-Pacific since around the start of 

the COVID-19 pandemic, and since the school is now reinstating field trips, this is a form that the school 

will require when transportation cannot be secured. There is, however, a severe lack of yellow bus drivers 

in the state of Hawaiʻi, including on Oʻahu, and it is very difficult and often impossible to find a bus that 

can be arranged for some field trips, including for regular after school athletic practices and games. It is 

possible that the school will need to use parent drivers more frequently. If that is the case, then the school 

will use the following documents to guide and serve as a roadmap for safety. If parents/guardians need to 

be used, the school will follow the Use of parents/guardians guidelines and procedures35. This outlines the 

process that must be followed to secure qualified drivers. The lead chaperone or director will provide the 

names (and required information) to the executive assistant to the vice president for Operations and CFO, 

who will review the driver’s abstract before any driver can be approved. Each participant for the field trip 

must also have the Permission to Participate form36 signed by the parent or guardian. Lastly, each driver 

https://docs.google.com/forms/d/e/1FAIpQLSdJGRcgRvxV2YDhvMz7R3pR6wMN6vH84cGE9VKsW47WGHa17g/viewform
https://drive.google.com/file/d/1LNfOTZwu72akNfDAXW_C10-3b3yhLe6Y/view?usp=sharing
https://drive.google.com/file/d/1VedKcENkybsXFjw1iWf0mLXylgptzk3b/view?usp=sharing
https://drive.google.com/file/d/1c9JuYrXnbEL1QeXePzDOUzqpOdkxSMng/view?usp=sharing
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for the field trip must complete and submit the Application to Drive37 before they are allowed to transport 

students. This process will be in place for all overnight trips when yellow buses cannot be procured. 

  

It is highly encouraged that the lead chaperone or director lead a parent meeting prior to the trip, but it is 

not mandatory at this time. Every chaperone for overnight trips must go through the same process with 

Human Resources as all employees, including: a federal background check, sexual misconduct training, 

mandatory reporting training, references on file, etc., and be cleared by the Human Resources department. 

  

The lead chaperone is ultimately responsible for the safety of everyone on the trip. They are required to 

carry a cell phone, and the number must be shared with the families prior to the trip. In the last WASC 

report, it was suggested that the school consider implementing a travel handbook. While this is not 

something that the school has completed at this time, it still remains an item that is encouraged so that there 

is an easy-to-follow process that will guarantee that all overnight trips are consistent in regard to safety 

policies and procedures. 

  

The conditions that Mid-Pacific has had to operate under for the past several years has led to cleaner, 

updated, and well-documented procedures. However, since the COVID-19 pandemic, there have been 

limited overnight trips so the effectiveness of the changes cannot yet be quantitatively analyzed. 

 

 

9. Describe and assess the adequacy of the school’s policies, procedures, and practices designed to 

prepare for and respond to major emergencies, including prompt response to students or staff 

with contagious illnesses while maintaining confidentiality. Please consider natural disasters 

(e.g., fires, earthquakes, floods, etc.), as well as “man-made” emergencies (e.g., campus 

intruders, weapons on campus, neighborhood crises, etc.). 
 

Since the last accreditation visit, the school created an Emergency Response Guide that is hung in every 

classroom, office, building, and room. It is easy for anyone to identify the crisis and follow the procedures 

for that particular event. All employees are trained annually or semi-annually on the school’s Crisis 

Management Plan (CMP). In the last few years the school has also developed an Emergency 

Communications team, and all of the key people in this group have been trained and attend annual training 

sessions for review and updates. The school has regularly scheduled fire drills and lockdown drills 

(although the frequency was reduced during the COVID-19 pandemic, when social distancing became 

paramount). The school utilizes a text/email alert system (e2campus) that sends both drill and emergency 

information to the entire community.  

In the 2015 WASC report, it was suggested that a safety committee be formed. While conversations on this 

are ongoing, there has been significant turnover in many of the critical positions that should serve on the 

committee. During the COVID-19 pandemic, the COVID-19 Command Team (VPAA, DCRM, and the 

school nurses) have served as the school’s informal safety committee. Schools have been reinvented over 

the last couple of years, and the COVID-19 team has been instrumental in discussing and planning for any 

and every possible safety measure to keep the community safe. In addition, the president, COO, VPAA, 

DCRM, and director of Security are in frequent contact through texts and emails concerning possible and 

actual events. 

https://drive.google.com/file/d/1Ks6SdMnDNCeyVeUlESZTJ6rEcDx4d1Oa/view?usp=sharing
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In 2021, a small fire ignited in a science lab, and that experience proved to be valuable for the school to 

learn how to plan and respond to on-campus emergencies in a safer, more efficient way. One helpful 

suggestion from the local fire department was not to practice an all-school fire drill, as there would not be 

a need for all students to evacuate from all classrooms if there was no risk to their specific location. The 

incident also triggered alarms that are not part of the practiced fire drills, so that when the fire started, only 

a portion of the school was alerted of the emergency. There was confusion when employees and students 

heard the unfamiliar alarm and also among those who were not alerted at all. The evacuation of the building 

with the fire went well, and there were no injuries; however, the school needs to reevaluate the 

communication of the new procedure to prevent confusion and possible accidents resulting from the 

confusion. Drills should be practiced following the recommendation from the fire department. 

For small injuries and illness, the school’s nurses are properly equipped, and the school has first aid kits 

and AEDs throughout the campus. The nurses are creating a master list and map of all of the first aid kits 

that are on campus so that they can stock them regularly. Upon checking, the nurses found that some of the 

kits were understocked. The AEDs are checked monthly by the nurses or athletic staff, who report the check 

to the nurses. 

Since the 2015 accreditation, the school has hired a full-time lifeguard who oversees all physical education 

classes, athletic practices, and any other events in the pool. The school has reviewed and updated pool 

safety procedures, and ensured that all PE teachers who hold classes in the pool are properly certified. There 

is a minimum of two certified lifeguards on the pool deck for all classes. For the swim and water polo 

teams, there are multiple coaches on each team who are lifeguard-certified. Any water-based sports that 

practice off campus (kayaking, canoe paddling, sailing) have at least one lifeguard at all practices and 

competitions. Lifeguards must also be present for any field trip that is in, or adjacent to, water. 

The world has been through a pandemic since 2020, and Mid-Pacific was thorough and thoughtful when 

coming up with the policies and procedures that pertained to the COVID-19 virus. Medical professionals 

were consulted throughout the process, and the school regularly consulted with peer schools to ensure that 

the schools’ responses were similar in the ways they protected their communities. As the Center for Disease 

Control (CDC) and Department of Health changed their recommendations, so did Mid-Pacific. The school 

proceeded with caution while adhering to the CDC recommendations. Weekly meetings were scheduled 

for every aspect of the school, from facilities to athletics to academics—so the school, unified and on the 

same page, could effectively communicate a strategic safety plan. The school leveraged technology and 

innovation to adapt to the rapidly changing school and work environment. Due to previously existing 

technology initiatives pre-pandemic, virtual learning was implemented with relative ease, daily health 

checks were easily implemented through a mobile app, and internal communications were easily adapted 

to offer virtual meetings, class assemblies, chapel, or other formal and informal gatherings.   

A quarantine tent was set up outside of the health office so on-campus students could be isolated quickly if 

needed. Also, protocols were put in place to be able to contact trace and respond promptly to possible 

infections. Confidentiality and anonymity were maintained at the highest level. The school reported only 

the number of daily/weekly cases and the grade level of the students to the Mid-Pacific community. Only 

students who were possibly exposed were notified of the possible contact. 
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From the beginning of the COVID-19 pandemic, the COVID-19 Command Team (comprising key 

administrators, nurses, and the risk management team) met weekly to oversee policy and procedural 

changes, investigate all positive cases as well as contact trace for each incident, and evaluate the school’s 

position in reference to any changes from the Department of Health, the Center for Disease Control, the 

World Health Organization, Hawaiʻi Association of Independent Schools, peer institutions, as well as the 

City/County of Honolulu and State of Hawaiʻi. Any changes to policies were only approved with a 

consensus from the COVID-19 Command Team, in consultation with school physicians and the entire 

senior team. The process has been conservative, has maintained privacy for all employees, students, and 

families, and has kept the community safe. 

 

 

10. What procedures are in place to support and care for children who are / become ill or injured 

during the school day? 
 

There is a registered nurse and health room for the high school and middle school and a registered nurse 

and health room for the preschool/elementary school.  A change was made in 2019 to have the 

preschool/elementary school health room staffed by a registered nurse rather than a nurse’s aide. The school 

nurse also provides first aid kits for all off-campus activities and provides a list of all students with 

appropriate treatments for high-risk ailments, such as diabetes, seizures, asthma or allergies that require an 

Epi-pen. Additionally, the school nurse attends as many large events or field trips, such as Senior Camp or 

the elementary school Field Day, as possible. In these cases, a CPR/First Aid-certified health aide remains 

in the nurse’s office.  

 

The standard procedure, in the event of an injury/illness, is for the school nurse to be notified, depending 

on which school division the student is in. Security will assist in bringing the injured/ill student to the health 

room, or will bring the nurse to the injured or ill student if they are unable to be moved. The student’s parent 

or guardian is notified. An accident/injury report, on a Google Form, is completed and sent to the nurse and 

principal, and copies of the report are also sent to the school’s vice president, the Health and Safety Officer, 

and the class deans. 

  

Prior to the beginning of school, parents/guardians must complete a Medication Storage Form for all 

scheduled medications. No medications are administered without this form being completed and current. 

All students with allergies, asthma, seizures, diabetes, or other conditions that require medication or 

possible medical intervention must have an action plan on file that provides detailed instructions on the best 

management practices and what to do in case of an emergency. A new form is collected each year to ensure 

it is up to date. Additionally, the form or information may be updated throughout the year. 

  

Mid-Pacific has increased CPR training for staff. Prior to the beginning of the school year, faculty and staff 

are required to complete reminder courses in CPR, First Aid, and AED usage. Key staff including preschool 

and elementary teachers, nurses, key administrators, security, and FMS staff receive First Aid and CPR 

training bi-annually that results in certification.  

  

Faculty and staff are made aware of the locations and types of the AEDs on campus, although this hasn’t 

been done during COVID due to time restraints. There are emergency response guides in every classroom 
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as well as a quick response button with a direct feed to the security house. All security staff have been 

trained in assistance and protocol execution.  

  

Prior to the pandemic, the school implemented the use of the Magnus Health Program, which includes 

Magnus911. If a student is injured and requires an ambulance, an emergency alert can be triggered to go to 

essential personnel (parents, Health and Safety director, administrators, Security, Athletics director, and 

principals). Magnus911 also allows immediate access to the student’s health information in the Magnus 

Health database for emergency personnel, such as EMTs, doctors, and nurses. 

  

For mental health issues—deans, faculty, and HCCF personnel prioritize early identification of anxiety, 

stress, and depression. Support services are provided through class deans, HCCF, and school nurses. There 

is a behavioral health re-admit checklist that the school follows to ensure the student’s safe transition back 

into school and an authorization for disclosure form that allows HCCF personnel to work collaboratively 

with outside mental health care providers.  

 

 

11. As the school considers the health, safety, and well-being of its community members, what are 

the greatest challenges that it faces? What possible steps might be contemplated to address 

these challenges? Likewise, what can the school be most proud of as its greatest strengths in 

the areas of health, safety, and well-being of its community? 

 

In the 2015 WASC Report, Mid-Pacific identified a greater need to support learners with learning 

differences. Much work has been done in this area. In addition, while the pandemic has created many 

challenges, it has also allowed Mid-Pacific to create a more robust and reactive system for monitoring the 

health and safety of the community. There are many successes to report but also room for growth.  

The school has made great strides since its last report in supporting the needs of neurodiverse students and 

supporting students’ social and emotional health. Since the implementation of the HCCF, hundreds of 

students have received individualized counseling and/or assistance with learning differences. In the school 

year 2020-2021, 137 students received assistance. Teachers reported great comfort in knowing there are 

more trained professionals on campus to assist students. In addition, the new learning specialist position in 

the elementary school has allowed many students to receive individualized support and action plans and 

fostered their success.  

However, as knowledge of learning differences grows, and more students are diagnosed with learning 

differences, there is a greater need for individualized support. Just as the elementary school has a learning 

specialist who can follow a student through the elementary grades, it would be ideal to have a middle and 

high school learning specialist who can continue following the student. HCCF staff have been very busy, 

and there is not enough staffing to provide as much individualized support as is needed, despite their great 

effort and work. Additionally, Mid-Pacific, like schools across the country, has seen an increase in the need 

for counseling throughout the pandemic. Increasing the size of the HCCF staff would allow them to give 

the attention to all of the students who need it.  

Knowledge of emergency policies and procedures is both a strength and a weakness. Every classroom on 

campus now has an Emergency Response Guide, with clear instructions for what to do in natural disasters, 
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fires, medical emergencies, bomb threats, or other situations. While the policies and steps to take are very 

clear, some staff still worry they need more training on how to handle emergencies. More training or 

practice sessions would be ideal. However, the pandemic has made it hard to implement these sessions, as 

so much time and effort has been put into keeping everyone studying safely on campus over the past two 

years. The excellent safety record through the pandemic has allowed us to spend much  more time learning 

in person than many schools throughout the country.   

Mid-Pacific has a beautiful and large campus. However, there are access issues for people with injuries or 

in wheelchairs. The school is identifying and addressing accessibility issues on campus for mobility-

impaired individuals. There is a lack of wheelchair-accessible restrooms on campus, which impacts not 

only students, but also parents and other guests on campus attending events in the gym or in the auditorium. 

There are only three restrooms on campus that wheelchair users or individuals using knee scooters can 

access, none of which have automated door-opening switch plates. Also, these restrooms are not available 

after school hours. Currently, security makes great efforts to assist mobility-impaired individuals on golf 

carts.  

  

Additional steps that could enhance the processes in an emergency have been identified. The new phone 

system does not have ready/easy access to a school directory so users don’t have easy access to numbers 

for security, the school nurse, or administration. There needs to be in-service training for use of the new 

phones. Additionally, emergency kits need to be updated in each room, and it would be ideal for there to 

be a visual map showing where AEDs are located on campus for teachers to use in an emergency.  

  

Finally, Mid-Pacific prides itself on being a place where students can both be safe and feel supported in the 

community. Quantitative data back up the informal reports about how caring and safe the Mid-Pacific 

campus is. In the most recent YouthTruth survey, 87% of families and 80% of students across all three 

divisions reported feeling safe at Mid-Pacific. Eighty-six percent of families and 70% of students reported 

that the relationships present at Mid-Pacific were positive, far exceeding national averages.  

  

Despite the positive results, there is room for improvement regarding relationships. The percentage of 

students reporting positive relationships drops through the years. At the elementary level, it was 88%. In 

middle school, it was 72%, and in high school, it was 50%. This trend is reflected in national averages and 

could have many causes. The school began the Character Strong program to help students learn more about 

empathy and relationship building. Additionally, the Assistant Principal has recently started a Diversity, 

Equity and Inclusion group to explore ways to improve DEI on campus.  

 

 

12. Does the school’s policy for international students (not housed at the school) effectively 

consider student safety and school liability concerns? 

Mid-Pacific has a long history of welcoming and working with international students. Currently, there are 

approximately 60 international students studying at Mid-Pacific, primarily from East Asia. The health and 

safety of these students is paramount, and due to many of them being away from their families and the 

possibility of being unfamiliar with safety and American culture, extra work goes into ensuring their safety. 

That being said, there is room for improvement. 
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Many of Mid-Pacific’s international students are living with one or both of their biological parents. In these 

cases, the parents are primarily responsible for the students’ safety outside of school. However, the ELD 

department head and the assistant director of International Enrollment regularly check in with students to 

make sure they are doing well and conduct surveys each semester to gauge overall well-being and offer 

support.  

International students who do not live with their biological parents most commonly are placed in a homestay 

through Mid-Pacific’s homestay provider, Study and Stay Hawaiʻi. Beginning in the school year 2020-

2021, Mid-Pacific ceased managing its own homestay program and began working with Study and Stay 

Hawaiʻi to take advantage of their 10 years of experience. Study and Stay conducts background checks on 

all host families and collects legal and medical guardianship forms from families and homestay guardians. 

After placement, Study and Stay Hawaiʻi is in regular contact with the ELD department head and the 

assistant director of International Enrollment regarding any issues in the homestay.  

Aside from students placed with Study and Stay, and those students who are with their biological parents, 

some students are staying with guardians or extended family as requested by the students’ parents. In these 

cases, families are required to submit all the appropriate documentation to the school, including legal and 

medical guardianship forms.  

All new international students  are required to attend orientation, during which they receive safety training 

regarding off-campus living in Honolulu. Families are also required to sign the student handbook, which 

includes expectations for off-campus behavior. Mid-Pacific’s nurses are diligent in collecting required 

health and safety forms. In addition, when homesickness or other emotional stresses are noticed or reported, 

the ELD department head, assistant director of International Enrollment, and deans coordinate to help. In 

more serious cases, the counseling team, HCCF, works with the student. 

A suggested improvement for this process is to require all students who are not living with their biological 

parents to be placed through Study and Stay Hawaiʻi, as it allows for greater oversight of their off-campus 

living arrangements. However, as many students have extended family in Hawaiʻi and other guardianship 

arrangements might be cheaper than Study and Stay Hawaiʻi, this may be difficult to enforce. 
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Section V: Institutional Stewardship and Leadership 

14. Governance 
 

Standard 14: The school has an active, engaged, and committed governing Board 

comprised of members whose collective and individual strengths support and advance the 

school. The Board of Trustees clearly understands and acts on its responsibilities, 

ensuring that its size, composition, and practices enable it to be effective. The Board of 

Trustees sets and safeguards the mission, and it hires, evaluates, and supports the Head of 

School. The Board also holds fiduciary responsibility for the institution, and it 

strategically plans for the school’s future. 

 

Baseline Requirements Checklist for Standard 14:  

 

 

The Board operates in compliance with a set of written, formally adopted bylaws. Yes ✓ No☐ 

 

The Board reviews the completed IRS Form 990. Yes ✓ No☐ 

 

Board policies are documented and current. Yes ✓ No☐ 

 
Minutes of all Board meetings are kept on file at the school. Yes ✓ No☐ 

 
Board fiduciary responsibilities are clear and documented, and the Board formally adopts 

the school’s annual operating budget. 
Yes ✓ No☐ 

 

The Board regularly conducts a performance evaluation of the Head of School. Yes ✓ No☐ 

 

The Board regularly conducts an evaluation of its own performance. Yes ✓ No☐ 

 

 

1. What kinds of data and information are provided to the Board of Trustees during a 

typical school year, and how is that data and information used both to address the 

school’s progress in achieving its stated goals and mission and to inform Board 

decision-making? 
 

As Mid-Pacific’s Board of Trustees primary responsibilities include setting school policy and fiduciary 

sustainability, their decisions are data-driven based in accordance with the aspirational goals of the school. 

The board is furnished with data and information relevant to all school operations, which is shared in board 

committee packets and meetings. In recent years, staff has worked on the balance of narrative and data to 

better inform the board on both the state of the school and assist with policy and decision-making. The 
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board has expanded the standing committees from four to six committees since the last accreditation cycle. 

Added to building, development, education, and finance are executive and governance.  

  

Each committee has standard sets of data that are presented and analyzed regularly. The education 

committee focuses primarily on enrollment data (inclusive of retention and yield); college acceptances and 

matriculation; DEI opportunities; YouthTruth survey results; and a narrative on deeper learning and the 

academic programs as it relates to each division. The building committee data includes campus plan 

approach and focus; deferred maintenance; campus development plan; infrastructure master plan; and 

support of capital projects within the comprehensive campaign, as well as projects, timelines and cost 

estimates. The development committee is also joined by the parents’ association, Nā ‘Ohana Pueo, and 

MPIAA. In addition to the parent and alumni portions, the development committee metrics include the 

comprehensive campaign; fundraising goals and year-over-year comparisons on performances of the Mid-

Pacific Fund; endowments; and restricted operating funds. The Governance Committee concentrates efforts 

and analysis as they relate to the composition of the board; trustee composition; terms and committee 

assignments; and the annual board survey. Financial reports are at the core of each finance committee 

meeting and include dashboards of all funds; year-over-year comparisons; cash flow; investment committee 

activity; and the auditor’s report. In addition, the finance committee also reviews and makes decisions on 

funding requests and the campus plan approach and focus using the data provided. 

 

 

2. Assess the effectiveness of the Board’s composition, organization, committee or task 

force structure, and use of meeting time. 
 

Composed of 20 members as of August 2022, board members are identified, cultivated, and selected to 

ensure an array of expertise that supports the school in relation to the Aspirations 2035 framework, capacity 

and inclination to financially contribute, and strategic partnerships in the Mid-Pacific community and 

beyond. Currently, the members are from Hawai‘i, the east coast, the west coast, and Japan. Consideration 

for representation across constituencies while working cohesively toward achieving goals is a priority. The 

current structure and organization are efficient in fulfilling the school’s goals.  

  

In addition to the president meeting with the board chair and vice chair monthly, the executive committee 

meets on a regular board-meeting cycle or as needed. The board meetings are conducted three times a year, 

with committees meeting approximately a month prior. The committee meetings are attended by staff as 

they relate to each committee, as is displayed in the charts below. 
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3. How do the Board and its members evaluate their own effectiveness—both individually 
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and collectively? How productive is this process? What procedures are in place to address 

ineffective or problematic Board members? 
 

The board conducts an annual survey after each fiscal year to measure effectiveness. The survey was created 

based on the recommendations of NAIS and measures board responsibilities, effectiveness of board 

meetings, individual trustee responsibilities, and the dynamic teamwork between the board and 

administration.  

  

Sixty-eight percent of the board completed the survey in school years 2021-2022, while 74% completed it 

in the school year 2020-2021. The results of the survey are reviewed by the chair, the president of the 

school, and the executive committee, and a summary is shared with the board in order to assess areas of 

effectiveness and areas for improvement. 

  

To address ineffective or problematic board members, the governance committee is very deliberate in 

vetting potential board members in advance and sets clear expectations. Should a board member become 

ineffective due to lack of participation and attendance, the chair and president discuss an exit strategy, with 

the intention of keeping the relationship strong.  

 

 

4. How does the Board develop and implement a thoughtful and thorough process for the 

selection of the head, using consulting resources as needed, while taking into account the 

schools’ mission, its challenges and opportunities, and input from the school community 

about effective leadership for the future?  
 

As stated in the last WASC report, Mid-Pacific underwent a national search in 2013 for the current 

president. The board established a search committee with representatives from across constituencies 

(school, board of trustees, and parents). Guided by the search consultants, a protocol of interview questions 

is developed. The school’s mission, vision, strategic plan, and school culture are at the forefront of 

deliberations Two finalists are selected, and the school community has an opportunity to meet the finalists 

and engage in meetings with different constituent groups. The final decision is made by the trustees. Since 

the last self-study report, this process has not been revisited because the trustees have been satisfied with 

the current process, last implemented with the search for Mid-Pacificʻs current head of school. However, 

should circumstances and conditions change, the board is willing to revise the process for the selection of 

the Head. 

 

 

 

5. How are the work and role of the Board, including its work in setting strategic 

priorities and addressing debt, and ensuring financial stability, communicated to the 

constituents of the school? 
 

Making the work of the board visible to the constituents of the school has been an area of growth during 

COVID-19, and possibly prior. The president primarily conveys the strategic priorities, newly worked on 

Aspirations 2035, to the greater school community in meetings and group settings and presentations. 

Minutes for all board meetings are kept and are being digitized. The president, vice-presidents, and COO 

attend board meetings and also share board priorities and strategies with their respective departments. Mid-



 

147 

Pacific Today and the website are also used as communications tools. In the school year 2021-2022, an 

annual report was published in the Fall issue of Mid-Pacific Today as evidence of financial stability. The 

president prepares a quarterly address to all employees during the school year, either in person or a recorded 

video, usually at the beginning of the school year at the convocation with school employees.  

  

During the COVID-19 pandemic, the board attended graduation ceremonies when they were in person. 

However, board members have not had a chance to engage personally until the start of the current 2022-

2023 school year. The current chair made it a point to be on campus for opening convocation and to join 

the full employee breakfast earlier to start the day. 

6. Using a recent significant Board-adopted school policy, explain its origin and the process 

by which it became a policy. How does it support and strengthen the school? How do its 

adoption and implementation demonstrate the separate roles of the Board and 

administration? 

 
In 2020, the Mid-Pacific Board of Trustees amended the school by-laws to include adult education within 

its approved purpose. The change occurred after several discussions in the education committee and 

executive committee meetings, and after the full board had the opportunity to review the proposed 

amendment. The committee-meeting discussions were guided by a proposal from a board ad hoc committee 

that was charged with developing a business plan that would expand a Mid-Pacific professional learning 

program (Kupu Hou Academy) and its reach throughout the greater community. 

  

The amended by-law language reads: "The primary purpose of the corporation is to operate as an 

independent, college preparatory educational organization, which shall offer elementary, middle and high 

school instruction, as well as educational development for adult educators, without regard to a person’s 

race, color, religion or national origin."  

  

The ad hoc committee was developed because Kupu Hou Academy had grown in size and scope over the 

previous five years, ultimately positioning itself to annually train hundreds of public, charter, and private 

school teachers in the curricular design aspects of deeper learning. There was concern that the potential 

growth of Kupu Hou Academy, while an excellent resource for the educational community, also signaled 

a departure from the school's intended purpose as written in the by-laws. The ad hoc committee ultimately 

proposed the change in by-law language because the work of Kupu Hou Academy was seen by the board 

as an integral component of Mid-Pacific’s mission to align with deeper-learning principles, and to act as a 

leader in the broader educational community, providing a crucial service to teachers throughout Hawaiʻi.  

  

As a result of the by-law amendment, Kupu Hou Academy was able to provide timely support for Mid-

Pacific teachers and teachers throughout the educational community during the COVID-19 pandemic. Kupu 

Hou Academy offered free workshops to help teachers move their curriculum online, followed by paid 

workshops for teachers who wanted to increase their skills when schools transitioned back to in-person 

learning. Additionally, all new teachers to Mid-Pacific participate in Kupu Hou curricular design 

workshops prior to the first day of school. 

 

 

7. Briefly describe how the Board has undertaken strategic planning. Using a recent 

example, describe the Board's effectiveness with regard to identifying strategic issues, 
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formulating strategic priorities, and implementing productive initiatives. 
 
The board works very closely and collaboratively with the president as it relates to the strategic planning 

process. 

  

In February 2021, the vice president of Institutional Advancement embarked upon a feasibility study for a 

comprehensive campaign. The board formed an ad hoc committee that met every other week throughout 

the subsequent six months with the vice president of Institutional Advancement (VPIA)  and president to 

ensure that the priorities for Mid-Pacific’s fundraising were strategically aligned and achievable. 

The culmination of that study resulted in a recommendation for the board to approve and move forward 

with a $50 million goal for a comprehensive campaign. The board reviewed the data as it relates to both 

wealth analytics and philanthropic inclination toward Mid-Pacific, and the priorities of those who had both 

capacity and inclination.  

  

At the July 2021 board meeting, the comprehensive campaign was approved in alignment with the strategic 

fiduciary responsibility of the board. Since the board approved that goal in 2021, the board led by example 

and has 100% participation in the campaign that has currently raised over $20 million in the nucleus phase 

of the first year. 

 

 

8. For schools with a religious affiliation: What is the relationship of the Board of 

Trustees of the school to the governing Board of the religious institution or 

sponsoring organization, and how effective is this relationship in serving the mission 

and supporting the independence of school operations? 
 

A merger between Mills Institute for Boys and Kawaiahaʽo for girls in 1908 resulted in what is now Mid-

Pacific Institute. Kawaiahaʽo has strong evangelical roots, and the Christian values remain in the mission 

statement as it stands today. Mid-Pacific currently, and for the past century, resides on land that was 

conveyed to Mid-Pacific by the UCC.  While there is no board representation by the church as there once 

was, the relationship remains. Weekly chapel services are offered as part of the school program, and these 

services continued virtually throughout the pandemic. Senior baccalaureate ceremony continues to be 

hosted at Central Union Church. While there is no formal relationship between Mid-Pacific and the UCC, 

the expectation to maintain an attitude of respect for the Christian values still remains. The board continues 

to be appreciative of the relationship and their support of the mission and independence of the schools 

operations. 

 

 

9. Assess the clarity and effectiveness of the separation of the Board’s role, purview, 

and scope of authority from those of the administration. 
 
The board is highly effective as it relates to the separation of governance and management. The cultivation, 

nomination, and onboarding process for new board members is thoughtful in many ways, especially as it 

relates to clear articulation of the line between administration carrying out the day-to-day operations and 

the scope of authority as it relates to policy, legal,  and fiduciary responsibility. 
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The visionary direction of the school also lies within the purview of the board. There are two annual retreats 

where the board explores the past, assesses the current, and ideates with the president, vice-presidents, and 

COO on the vision for Mid-Pacific. With the aforementioned statement, there is clear delineation as it 

relates to the chain of command. Board communication is direct to the president, and the president has clear 

oversight of the operations of the school and the school administration.  

  

Mid-Pacific’s board is highly effective in relation to meeting and exceeding philanthropic expectations and 

is in the top percentile of philanthropic boards not only in Hawaiʻi, but also in the nation when it comes to 

average gift to the Mid-Pacific Fund, the school’s annual giving program. Beyond visionary, strategic, and 

philanthropic leadership, the board is continually cultivating and recruiting new members to enhance the 

board and the Mid-Pacific community. 

 

 

10. Based on the responses to the questions above, what are the two or three most important 

areas that the Board of Trustees should address with respect to strengthening governance 

and meeting major needs of the school? 

 
The board has worked diligently since the last accreditation to strengthen expectations as it relates to both 

governance and supporting the school to ensure financial sustainability. Areas that continue to be 

strengthened will address building a strong pipeline of prospects composed of mixed areas of expertise and 

backgrounds, continued focus on improving the financial status of the school, and ensuring that policies are 

up-to-date.  

  

The board has used its own internal survey, informed by the NAIS model for the last three years to achieve 

a trend-based analysis. The survey is reviewed by the governance committee, executive committee, and the 

entire board during the summer meeting cycle. The results are used to inform the next year’s board goals 

and board-president expectations. Most recently, the board has self-identified the desire for more diversity, 

training, and the devotion of more time to sufficiently meet their responsibilities. 

 

 

11. With respect to governance, what are the school’s areas of greatest strength? 
 

Mid-Pacific has an extremely strong, hard-working board committed to Mid-Pacific’s mission, vision, and 

community. One of the greatest strengths is the philanthropic support of annual giving in comparison to 

other schools nationwide. The average gift of a Mid-Pacific board member is on par with the top schools 

in the nation, as seen in the chart below: 
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Beyond philanthropy, the relationship between administration and the board can be characterized by mutual 

respect and good rapport. Transparency and communication between the president’s articulation of his 

vision for the organization and future strategics and the clear understanding of Mid-Pacific’s mission and 

strategic plans rank as the board’s self-identified strengths. 
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Section V: Institutional Stewardship and Leadership 

15. Administration 
 

Standard 15: The administration effectively leads the school in assessing, planning, and 

innovating, as well as in managing the educational program and the overall operations of 

the school. The administration takes responsibility for establishing and maintaining a 

healthy, collaborative, and supportive environment for teaching and learning, and it 

actively promotes ongoing school improvement. 

 

There are no Baseline Requirements Checklist for this Standard. 

 

 
1. What are the strengths of the administrative team, and how are they reflected in the 

environment that the school has created for teaching and learning? 
 

The strengths of the administrative team (senior administration) fall into three categories: decision-making, 

academic leadership, and institutional culture.  Senior administration is composed of nine members: the 

Director of Communications, the Director of Human Resources, the Director of Admissions & Enrollment 

Management, two principals (preschool/elementary school and middle school/high school), two vice 

presidents (Vice President of Institutional Advancement and Vice President of Academic Affairs), the Chief 

Operating Officer, and the school President. While each administrative member has different skills, set of 

experiences and expertise, and specific responsibilities, as a collective, the team is committed to the support 

of the school, educational program, and school community members by upholding the mission and vision 

of the school.  

  

The senior administration understands how their decisions impact the entire Mid-Pacific community. With 

this responsibility in mind, the senior administration team follows through on decision-making processes 

that include consistent communication and a focus on how a decision will impact the teaching and learning 

environment at Mid-Pacific, as well as gathering input from the faculty, staff, families, and students that 

the decision affects. An example of this is when determining the school’s core values. Deciding on these 

core values was a collaborative process in which input was gathered through a series of thinking-protocols 

before a final determination was made by senior administration. As a student-focused group, the senior 

administration team is adept at problem-solving and is committed to improving the overall programming 

and operations of the school. To follow through on this commitment, the administration listens to concerns 

and issues raised by the school community. For example, a senior administrator listened to a discussion in 

the winter of 2022 among faculty concerning the tragedy that occurred in the spring of 2019 in which a 

staff member and child from another school died in an accident during an outing. The faculty discussed 

their concern that the school had not yet readdressed the tragedy or come together as a school community 

to reflect, support, and grieve. After listening to the faculty discussion, the administrator took these 

concerns to the senior administration team, who moved to approve a memorial planting and began planning 

for a memorial ceremony. Fiduciarily-wise, the team is committed to not spending beyond the school’s 

means, even if that means difficult decisions come into play.  
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The senior administration team demonstrates strengths in supporting the academic program of the school. 

The team is committed to the deeper learning approach to education as well as inquiry-based learning, 

which are the core of the school’s academic program. The senior administration team understands and 

values the role faculty and staff play in ensuring a successful academic program for all students at the 

school. With this mind-set, the team has established structures and functions that promote faculty 

collaboration; e.g.,  grade-level and department teams. The administration team also supports the ongoing 

development of curriculum, instruction, and assessment as well as establishing procedures for the 

procurement of learning materials, technology infrastructure, and tools and devices that support learning. 

Faculty and staff feel supported and trusted by the administration to have the freedom to teach without 

being micromanaged and feel they have a voice in the overall academic program of the school. The senior 

administration team also supports the success and growth of the school’s academic program by prioritizing 

professional learning for all faculty and staff through four professional learning days that allow for 

collaboration and professional development across all three school levels (preschool/elementary school, 

middle school, and high school), as well as by supporting other forms of professional learning for 

individuals to advance their teaching practices.  

   

The administration team supports and builds a culture of collegiality among faculty and staff across the 

different levels and within each level of the school. The administration leads by example in establishing a 

culture of caring and support, which in turn, helps to promote a climate and culture in which faculty and 

staff share ideas and support one another, and encourage professional growth through discussion and 

collaboration. Overall, faculty and staff feel positive about relationships within the school community. The 

senior administration also provides a welcoming and inclusive environment for faculty, staff, students, and 

families.  For example, at the beginning of each school year, administrators, faculty and seniors line up at 

the entrance gates of the school to wave and hold up signs to welcome students to a new school year. Data 

from the 2022 YouthTruth survey indicates that 83% of the elementary, middle, and high school families 

feel that the school fosters shared goals, respect, fairness, and diversity. About 50% of the students feel that 

the school fosters a culture of respect, fairness, and respectful classroom environments. A welcoming and 

supportive environment also extends to the importance of self-care, with a recognition that the social-

emotional well-being of students must be coupled with attention to the social-emotional well-being of 

faculty and staff. For example, several professional learning days have been dedicated to the topic of self-

care.  

 

 

2. What structures and practices are in place to ensure effective communication among 

administrators, individually and as a team, and between administration, faculty, and 

staff? 
 

The structures and practices in place to ensure effective communication between administrators include the 

following:  

● Weekly senior team meetings 

● Weekly meetings of vice presidents 

● Weekly meetings of the principals 

● Weekly meetings between individual senior administrators and president 

● Bi-weekly meeting of each vice president pair 
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● Monthly meetings for senior administration team and directors (middle level management and 

supervisors) 

The administration team strongly believes that effective communication requires an openness among all 

administrators, which is practiced during meetings and in email communication.  

  

The senior administration team is tasked with sharing timely messaging about initiatives with each non-

teaching department and with preschool/elementary, middle, and high school faculty on campus. The 

structures and practices in place to ensure effective communication between administrators and the school 

community (faculty, staff, families, and students) includes the president’s weekly email updates to the 

campus community (employees) and the whole school community (families and high school students). The 

president also offers a mid-year update on campus initiatives through a meeting attended by campus 

employees. This meeting has been in-person and during the pandemic has continued as a virtual meeting. 

The president also relies on each member of the senior administration to consistently support his 

understanding of the overall campus atmosphere on a variety of matters. This supports the president to offer 

effective and timely communication with employees, parents, alumni, and students.  

  

The VPAA meets weekly with building, grounds, and security directors, bi-weekly with Human Resource 

directors, and weekly with all direct reports (Athletics, IT, ET, Risk/Compliance, Database/Records, XLP, 

Kupu Hou, GlobalX, and principals). The president and VPAA are also invited to speak at the Nā ʻOhana 

Pueo meetings, Alumni Association meetings, and the Board of Trustee meetings. The president and vice 

presidents also work to respect the principals and the other direct reports and their teams. They are always 

willing and happy to attend principals’ and directors’ meetings or work with their teams when asked, but 

do not want to overstep, and recognize and respect the principals’ and directors’ ability to lead their teams 

effectively.  

  

Principals interact with the faculty as much as possible to provide professional support and communicate 

the direction of the school. Principals use meetings (faculty meetings, grade-level team meetings, 

department meetings, individual meetings), emails to all faculty and staff or groups as needed, weekly 

intranet postings on  myPueo and feedback and professional support to individual faculty and staff. An 

example of the individual feedback and professional support can be found in the preschool/elementary 

school weekly blogs. Preschool/elementary school faculty write weekly blogs to highlight approaches, 

practices, and events occurring in the classroom and receive weekly feedback from the 

preschool/elementary school principal via email regarding the learning taking place, resources or questions 

to consider, or positive reinforcement.  

 

 

3. How have the professional growth and development goals for administrators been 

determined and pursued? Has this process been effective in developing needed 

strengths in administration? 
 

The administration team has group norms and commitments. Individually, they each complete a goal-

setting matrix that aligns with Mid-Pacific’s Aspirations 2030, which centers around two-three priority 

goals (that have sub-parts), several maintenance goals, and some personal/professional development goals. 

The individual administrator drafts these goals, reviews and refines them with their supervisor, and then 

have check-ins about them at standing meetings.   
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Senior administration team members have multi-year professional and personal leadership plans that are 

developed in collaboration with the president.  

● The president oversees leadership plans for the COO, VPAA, vice president of Institutional 

Advancement, director of Human Relations, and the Director of Admissions and Enrollment 

Management 

● The VPAA oversees leadership plans for the elementary and middle/high school principals 

● The vice president of Institutional Advancement oversees the leadership plan for the director of 

Communications 

Annual goals are determined through ongoing discussions regarding the school’s needs and direction and 

the individual’s strengths and areas for improvement. The leadership plan also includes a focus on personal 

growth (e.g., family time, wellness) and community leadership (e.g., presenting at conferences, nonprofit 

board service). 

  

Leadership plans extend annual goals over multiple years to ensure continuity over time. Regular meetings 

occur quarterly to check in on progress toward annual goals. The principals have set professional growth 

goals with the VPAA. Principals set their own goals in the context of the mission and vision of the school. 

They feel ownership and accountability over the goals they have set for themselves in conversations with 

the vice president for Academic Affairs.  

 

 
4. What avenues and programs are in place that help to develop leadership capacities among 

current and potential administrators at the school? 
 

Professional avenues and programs that are in place for current administrators include professional 

conferences, workshops, and seminars offered by professional organizations. Memberships in professional 

organizations help to keep the administrators abreast of local, national, and international issues and trends. 

These professional organizations include the National Association of Independent Schools, the Hawai'i 

Association of Independent Schools, the Hawaiʻi Council of Private Schools, the National and Regional 

Association of Secondary School Principals, the National Business Officers Association, the National 

Association of International Educators, and the International Society for Technology in Education (ISTE), 

to name a few. Administrators may choose to attend a conference or participate in a program that will help 

them develop leadership capacity.  

  

Administrators develop their leadership capacities through individual professional development. All 

administrators pursue opportunities to help them reach their goals in their leadership plan. Professional 

development proposals are submitted to the president for approval. Administrators may choose to attend a 

national or local conference or participate in a program that will help them develop leadership capacity. 

Senior administrators are also encouraged to take on leadership roles in organizations outside of Mid-

Pacific. Most of the senior administration has an active leadership role in a professional organization or 

community-based effort, and are encouraged to serve on boards or in community groups. For example, one 

administrator serves as a chair or member of several visiting committees for schools in the capacity of 

licensing private schools as a board member of the Hawaiʻi Council of Private Schools. This administrator 

also serves on the Early Learning committee of Hawaiʻi Association of Independent Schools. In addition 

to these avenues, the Human Resource office is currently working towards implementing an “Essential 

Expectations” training for top and middle-level administrators, helping them improve their supervisory 
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skills and strengthen their leadership capacity. The “Essential Expectations” training began during the 

school year 2021-2022 with various departments on campus. The evaluation component of the training will 

roll out in the upcoming school year 2022-2023.   

  

Although there is no formal program internally to cultivate leadership, there are many opportunities for 

directors and faculty to assume leadership roles, which could potentially lead to administrative leadership. 

For example, faculty and staff are encouraged to serve as curriculum leaders, chair ad hoc committees, 

develop and offer workshops, and share instructional practices at conferences, during school-wide 

professional learning days, or during grade-level team meetings. The senior administration team also 

recognizes that identifying and developing potential leaders and administrators at the school is an area of 

growth. The Aspirations 2030 strategic plan identifies “Talent Development” as a key goal to address and 

formalize clear pathways to develop future leaders. 

 
 

5. What is the role of administrators in clarifying the school’s professional expectations for 

faculty and in addressing deficiencies in the quality of any teacher’s performance? 

From the interview process for new faculty and throughout teachers’ years of service at Mid-Pacific, one 

of the roles of the administrator is to continually highlight and support  professional expectations. These 

expectations are communicated through various channels including the faculty handbook, faculty intranet 

resources, and direct instruction or feedback from a supervisor. Faculty evaluation is a formal process 

focused on professional expectations. This process focuses on a rotating group of teachers annually, 

including classroom visitations, written goal development, and a portfolio process that allows teachers to 

offer examples of work related to their annual goals. 

Beginning in 2020 and ongoing, an evaluation tool is being created and implemented (with scaffolding, 

according to teacher readiness) in all three divisions called the Teacher as Learner Profile.  This tool is 

driven by the core beliefs and values of the faculty and administration and contains Mid-Pacific’s definition 

of a teacher as learner. The following link31 is an excerpt taken from the Teacher as a Learner tool.  

Note: The following dispositions of a teaching professional - the Mid-Pacific teacher as learner - were 

developed by all faculty across grade levels and disciplines over three years as a whole group, committee, 

and smaller focus groups. 

                                                                         

The five essential professional dispositions of the Mid-Pacific teacher are:  

● Fostering effective relationships 

● Establishing an inclusive learning environment 

● Demonstrating a professional body of knowledge 

● Validating a professional pedagogy 

● Inspiring instructional leadership 

 

Each disposition is illustrated by a list of descriptors, not intended to be exhaustive. A professional portfolio 

complements the Teacher-as-Learner Profile. Portfolios include educational philosophy, teaching and 

professional learning goals, self-reflection statements, evidence of teaching, and community (school or 

beyond Mid-Pacific) engagement or leadership roles. Middle school and high school faculty portfolios also 

https://docs.google.com/document/d/1gytEEnOR9FVYCru0P2ygP_ei5V_1DHU5awv-psYPDrA/edit
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include student feedback. This portfolio process is designed to ensure clarity of expectations and provide 

meaningful and clearly definable tools for improvement for faculty growth. The portfolio provides a vehicle 

for conversation between teacher and administrator about professional expectations. Faculty members have 

an opportunity to reflect on their teaching and to include self-selected pieces indicative of their teaching 

and understanding of students. The process is positive rather than punitive, and there is awareness that the 

evaluator is taking an active interest in the teacher’s professional growth. 

Depending on the area of need, deficiencies may be addressed through formal or informal channels. The 

principal speaks directly to the teacher. If there is little or no improvement or a reluctance to improve, the 

principal develops an action plan with the faculty member with specific expectations and a timeline. This 

action plan is revisited as often as needed.  

For repeated or serious deficiencies, the administrator meets with the teacher and gives written 

acknowledgment of the area of concern. Except in cases of gross misconduct, teachers are given time to 

address a deficiency and an opportunity to document their progress in ameliorating it. All summative 

decisions regarding employment action are ultimately the decision of the administrator after appropriate 

processes have been followed.  

 

 

6. How do administrators, individually and as a team, gauge institutional and 

programmatic needs? Describe how they typically deploy resources to meet those 

needs. Are these processes effective? 
 

The administration at Mid-Pacific has various ways to gauge institutional and programmatic needs. 

Typically, needs are addressed by the senior leadership team while being mindful of Mid-Pacific’s mission, 

vision, core values, and aspirational goals. There is frequent discussion around the school’s signature 

programs and how to maintain and modernize them given our current financial situation. This includes the 

non-academic areas as well. The senior leadership team uses group conversations, surveys for community-

wide data collection (YouthTruth), and WASC/HAIS self-study and individual department reports to 

identify needs related to aspirational goals. They regularly review strategic goals and work with appropriate 

departments to maintain support and open communication during the implementation phase of an initiative 

(formative and summative assessments in middle and high school) 

  

The strategic planning process identifies needs for the school as well as individual departments. All 

departments run on a budget of funds appropriately allocated to meet their needs with necessary resources. 

There are very tight constraints on spending, new positions, supplies, etc., so there is fairly collaborative 

and process-oriented discussion around any spending, which impacts any type of resource allocation. The 

senior leadership team discusses the rationale and resources - short and long term - needed. Resource 

allocations and spending are continuously monitored and modified as necessary. 

 

 

 

 

 

7. How do the Head and administration manage the aftermath and challenging outcomes 
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from difficult decisions? Cite a recent example that illustrates key dynamics. 
 

The president and the senior administrative team manage the aftermath and challenging outcomes from 

difficult decisions by focusing on creating a plan for consistent communication and timelines to track 

progress. 

  

When possible, communication timelines are set that take into account advance notice to directors, the 

MPTA and other key personnel. To the best of the senior administration’s ability, this communication is 

made to the entire group in the Bakken Auditorium or on Zoom, followed by written communications or 

meetings in smaller groups. The president and senior administration team provide the community with a 

context for a current issue (e.g., declining enrollment or economic constraints from the pandemic), then 

provide the outline of a plan to work through the issue over a specified period of time.  

  

The aftermath of a challenging issue is addressed through consistent communication from the president and 

senior administration team by revisiting the progress the school is making toward the published plan to deal 

with the issue, and by focusing on a future-based mindset that will allow the school community to recover 

and move forward. Regular updates are given as the plan progresses. Members of the senior administration 

team are tasked with speaking to departments on campus to maintain open communication and expand 

opportunities for input.  Administration prioritizes check-ins with one another—be they formal or 

informal—as well as follow-up meetings with constituencies and/or one another.   

  

An example of a challenge was the tragedy that occurred in the spring of 2019. A staff member and child 

from another school died in an accident during an outing. The school was unable to provide details about 

the issue due to legal implications. From the time of the tragedy until the present, the senior administration 

team worked together on a plan that involved hiring a safety and compliance officer, providing required 

training for faculty and staff appropriate to the activities, and creating and implementing safety protocols. 

Support to students and families affected was also immediately put into place. After the legal limitations 

had been settled, and arising from a need from a student who needed it to be resolved for himself, a 

memorial planting was approved by the senior administration at the elementary school because the accident 

directly impacted the elementary school students. 

  

Another example is staff reduction as a result of declining enrollment and economic constraints from the 

pandemic. Transparency of the school’s financial climate had consistently been reported to the faculty and 

staff as a whole during the president’s mid-year reports. The senior administration team conducted follow-

up information sessions during departmental meetings. The principals assured the faculty, parents, and 

students that maintaining a healthy and safe instructional environment is the highest priority. The 

communication with constituents helped to minimize the potential emotional response to the situation. The 

delicate, reassuring communication and consistent updates year to year have helped to manage this 

challenging and difficult situation. 

 

 

 

 

 

8. What are the most significant dilemmas that the Head and administration face that do not 
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have easily identifiable solutions? What headway, if any, has been made in these areas? 
 

Financial sustainability is the most significant issue for independent schools. Mid-Pacific does not have a 

history of robust fundraising and is, as a result, highly tuition-driven, with 75-80 % of the operational budget 

derived from tuition. As a peer to top-tier schools in Honolulu, there is budgetary pressure to provide 

reasonable tuition rates, outstanding financial-aid packages, updated facilities, and a robust academic 

program. The school currently faces economic challenges related to the COVID-19 pandemic as well as 

declining enrollment due to changing community demographics. The current financial status of the school 

requires significant reduction in spending, while also preserving programs and personnel and investing in 

the long-term solvency of the school. This financial dilemma has resulted in elimination of staff and faculty 

positions and a salary freeze and retirement match reduction beginning in the school year 2020-2021.  

  

Mid-Pacific is currently building its fundraising function by taking new, strategic steps in the office of 

Institutional Advancement. For example, implementing programs for new revenue sources, such as 

GlobalX under Mid-Pacific’s research and teaching center. At Mid-Pacific Institute, fundraising programs 

are managed by the Mid-Pacific Institutional Advancement department, which also serves as a support 

organization for the Mid-Pacific Institute Alumni Association, and Na `OhanaPueo. These programs are 

composed of general, unrestricted, annual appeals, such as the Mid-Pacific Fund; targeted appeals, like 10-

for-10 and Photo Wall; and fundraising events, like the Alumni-sponsored golf tournament.  Fundraising 

donations at Mid-Pacific include both pledges and paid contributions. Appeals and events are examples of 

paid contributions. Our Planned Giving program is an example of pledged giving.   

  

Our recently initiated five-year comprehensive campaign is composed of both paid contributions and multi-

year pledges. The structure of the Institutional Advancement office has shifted slightly over the past year 

and now incorporates the Communications department for better alignment when it comes to philanthropy 

and enrollment. The cost to raise a dollar has decreased by more than 50% in the past year, and the 

Institutional Advancement team brought in an Annual Giving director who has studied donor analytics, 

which allows a more strategic approach to projections and annual strategies. In Spring 2021, we conducted 

a feasibility study with the consultation of Marts & Lundy to assist with setting comprehensive campaign 

goals and identifying top donor prospects. To date in 2022, the school has secured over $18 million in gifts 

and pledges—the most successful year of fundraising in the school’s history. 

  

Communication between senior administration and faculty and staff has been another issue for Mid-Pacific 

in the past. The administration team has made significant progress to streamline communications through 

the implementation of an internal system (Blackbaud), scheduled weekly intranet messages, and campus-

wide Zoom meetings. For example, the weekly campus health updates regarding COVID-19 information 

consistently and clearly communicated important health and safety circumstances and school protocols to 

faculty, staff, and families. Faculty and staff recognize this growth in communication, and also see more 

transparent communication regarding the school’s financial and enrollment challenges and the impact on 

personnel salaries and positions as an area for continued growth.   

  

Another challenge the school and senior administration team face is working on issues of diversity, equity, 

and inclusion (DEI). Mid-Pacific has begun to reexamine the DEI policies and priorities to ensure our 

campus offers a safe place for all of our students and our curriculum allows students to see themselves 
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represented. The senior administration team has dedicated several professional learning day sessions to 

discussion, protocols, and presentations centered on DEI reflective practices and development. In March 

2022, senior administration, along with other faculty and staff, began efforts to form a Mid-Pacific 

diversity, equity, and inclusion committee. The purpose of the committee is to provide an advisory role to 

align DEI efforts with the school’s mission and aspirations, develop and integrate DEI initiatives, and 

research and advise on DEI best practices. The committee includes senior leadership, colleagues at all 

school levels, and representation of underrepresented groups within the school community.  

 

 

9. Based on the responses to the questions above, what are the two or three most important 

areas that the school should address with respect to the administration or the challenges 

that lie ahead for it? 
 

The areas of greatest priority for the school and its administration are built into Mid-Pacific’s next strategic 

plan, Aspirations 2035: namely, strengthening the Mid-Pacific community, financial sustainability, and 

talent development.  

  

Aspirations 2035 identifies community-building as a core initiative, specifically focusing on building a 

cohesive sense of community across on-campus and off-campus constituencies that include a wide alumni 

network and a community of international families who have been in the Mid-Pacific family for nearly a 

century. In order to accomplish this important goal, efforts to continually strengthen marketing and 

communications (being able to tell our story), in addition to the intentional integration of DEI efforts 

throughout all aspects of the school community, will have to occur.  

Financial sustainability is also an important element of building and strengthening the Mid-Pacific 

community, especially after the significant negative effects of the COVID-19 pandemic on student 

enrollment. The school is currently in the third year of a four-year plan to “right size” and build a healthy 

financial position. The financial sustainability initiative includes: (1) implementing a strategic enrollment 

management system, including international cohorts; (2) completing a successful 5-year comprehensive 

campaign to increase the Mid-Pacific endowment and to improve key facilities; and (3) building an 

alternative income stream through the development of an extended learning program for students and 

adults, known as the Center for Advancing Education. 

Talent Development is the final important element in building and strengthening the Mid-Pacific 

community. With a higher than average personnel turnover rate due to the COVID-19 pandemic and 

shifting generational attitudes regarding long-term professional careers, Mid-Pacific is focusing its efforts 

on developing the talent of its employees over the next decade. The initial efforts in this area include the 

creation and implementation of a Mid-Pacific Teacher Profile, Professional Profile, and Leadership Profile 

with accompanying support systems and professional learning to help employees feel a sense of connection 

to Mid-Pacific, along with a greater sense of how their careers can develop on the Mid-Pacific campus.
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Section VI: Institutional Improvement and Sustainability 

16. Self-Assessment, Decision-Making, and Change 
 

Standard 16: The school regularly engages in assessment practices that include the 

collection, analysis, and effective use of relevant data. This data is employed in evaluating 

the school’s educational programs, as well as in informing decision-making in other areas 

of school operations. The school readily identifies and promotes changes needed for school 

improvement in a manner that marshals sufficient resources and garners the community 

support necessary for successful implementation. 

 

Baseline Requirements Checklist for Standard 16:  

 

 

The school fully completes the annual data entry in all sections of the Independent School 

Dashboard. 

 

Yes ✓ No☐ 

 

 

The school participates fully, accurately, and in a timely manner in the data collection 

undertaken annually by HAIS and NAIS. 

 

Yes ✓ No☐ 

 

 

 

1. Using three major change initiatives in the past five years, demonstrate how data was used to 

identify a challenge and formulate the needed change. How does the school assess the 

effectiveness of the new initiatives?  

 

Human Resources has taken a lead in utilizing data to improve upon the employee experience, and offers 

services and training that speak to the survey results. One improvement based upon data collection was 

moving time-off requests and time cards to an automated ADP system. The utilization of ADP for hiring 

has also increased the efficiency of the communications and onboarding process. That said, as a number of 

positions have become available over the past three years, processing and onboarding of all new employees 

has been a challenge. Between athletics and extended learning alone, Mid-Pacific onboards approximately 

100 new employees per quarter due to the fact that we must terminate employment between seasons and/or 

extended earning contracts.  As all of these employees are eligible for unemployment, improved HR 

systems have assisted in quicker response times for unemployment processing, workers compensation, and 

TDI benefits. Attention to these areas of Human Resources all came through previous data indicating that 

there was lag time and inefficiency in the system. Effectiveness can now be measured through the real-time 

generation of applications, leave forms, timesheets, and reduction in email inquiries to Human Resources 

or the business office regarding balances or place in the process.  

  

Data has been used in the preschool-grade 12 program as the principals sought to design and implement the 

school-wide assessment guidelines. Over a three-year period, formative data was used to focus on 
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individual student learning instead of the broader perspective. This data came in the form of individual 

feedback from students and teachers, and feedback from collaborative teams that collected and analyzed 

student learning data at each grade and school level. This data analysis resulted in a discovery, especially 

at the middle school level, that Mid-Pacific needed to deemphasize summative grading and focus more on 

formative assessment.   

  

Over the past two years Mid-Pacific has deployed the YouthTruth survey to students in grades 3-12 and 

parents and employees schoolwide. These data also help to inform assessment guidelines and other school-

wide initiatives. This year’s data indicated a disconnect between students understanding how their learning 

on campus relates to their lives outside of campus. Principals will bring this data to teacher teams and also 

work with students to identify the root cause of this disconnect and work to improve upon it in the future. 

  

Likewise, as the middle and high school programs merge into one cohesive grades 6-12 program, the 

middle/high school principal and his assistant principals are working to gather data on building a future-

focused vertical articulation of the grades 6-12 program. As they analyze both qualitative and quantitative 

data from students and faculty, they are working to develop a strategic statement to address the social and 

academic needs of students at each developmental stage. The middle/high school principal intends to 

continue to identify stress points for teachers and students in order to address gaps in learning and support.  

 

 

2. How does the school educate the faculty and administration in the appropriate use of data to 

inform and improve teaching and learning?  What, if anything, could be done to make these 

education efforts more successful? 

 

The middle/high school principal has been able to bring together the teachers to show them how to utilize 

the data for course design as now they were equipped with direct student feedback on what they were 

learning and not learning and their levels of engagement with the material. He further encouraged them to 

consider how they created tests and assessments. Within the middle school team, the teachers broke out 

into content areas to consider the impact of what they were designing on the students’ ability to matriculate 

successfully from one grade level to the next. Discipline Assessment Teams (DATs) were established, and 

information was shared across all grade levels and divisions. The high school is only now beginning the 

process of using data from assessments as they work to embrace the assessment guidelines in all courses.   

  

When grading students on the A-D grading scale, the teachers did not necessarily analyze what each of 

those grades truly meant in terms of student engagement, skill acquisition, and mastery of key concepts and 

competencies. The principals were able to utilize trend reports that the grade data were not improving 

student learning outcomes or engagement. As a result, the creation of the assessment guidelines illustrated 

how formative and summative data enables teachers to design forward in terms of crafting meaningful 

projects, instruction, and class conversations.  

Although DATs did exist at one time, those were put on hold to focus on self-care and the Teacher Profile 

over the pandemic years. Likewise, the Learner Profile is more well-utilized in the preschool-grade 8 levels, 

with intent of bringing it to the forefront in grades 9-12 in the coming years. The Learner Profile provides 

a metric upon which key habits, skills, and dispositions can be assessed and used to reflect back on student 

progress. In the coming years, there will be more data collection at the high school and middle school with 
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regard to how the Learner Profile and assessment guidelines will be used to drive course design and 

assessment for learning.  

  

The preschool and elementary school continues to use an established set of descriptors in reading, writing, 

math, and inquiry (science/social studies). Teachers also use rubrics. Individual pieces of student work that 

go into each student’s portfolios are analyzed. Teachers meet in grade-level teams to discuss any 

adjustments in instruction and curricular content based on this body of student work and classroom 

observations. The faculty have recently discussed reading/writing content and identified genres, student 

skills, and teaching approaches that address learning needs. The constraints are time and especially the 

constraints due to the pandemic. In the coming years, the goal is to schedule faculty meetings with specific 

focus on aspects of assessment, curriculum, instruction by grade level and across all grades. There is value 

in also working more closely with the specialists in art, physical education, character education, and music 

to look at the integration of skills in these content areas with core content.  

  

The preschool and elementary school currently use the Teacher Profile by identifying a particular trait to 

focus on, selecting artifacts that provide evidence of working toward this trait, and reflect in writing an 

explanation of each trait and its relationship to the Teacher Profile trait. This self-assessment is critical for 

informing instruction and improving teaching. 

 

 

3. In its decision-making processes, how does the school simultaneously encourage innovation 

and manage risk as it plans for the future or contemplates change? Provide relevant examples.  

 

Institutional Advancement just concluded year one of a five-year data cleanse. The department has 

strategically moved to generating data-driven rather than narrative reports for both external reporting and 

strategic work with their donor cycle. With over 23,000 constituents, the team ran a wealth analysis of the 

full database to identify top philanthropic donors based on wealth and likelihood to give. They have also 

implemented a trend analysis to track people through the donor cycle of qualification, cultivation, 

solicitation, and stewardship. In addition, the department moved from 57 constituent codes to 12. These 

data-driven moves provide opportunities for exponential growth in terms of pledges and giving. The team 

utilizes the tools in Blackbaud to utilize clean data that takes a fraction of the human resources to source 

and turn into action tasks. Graphs, charts, and other tools are refreshed in real time and enable use of AI to 

make work more efficient for the entire team resulting in  better decision making. 

  

Over the past year, Institutional Advancement was able to use an artificial intelligence tool to increase 

annual fund donors and identify major donors while ensuring Peripheral Component Interconnect (PCI) 

and Application programming interface (API)-compliance through a rigorous review of contracts with 

databases and technology. This innovative, safe approach maximizes donor tracking, cultivation, and 

employee efficiency. 

The Human Resources team worked to increase their use of data, both qualitative and quantitative, to make 

data-driven and sustainable decisions. Cross-functional teaming with other departments has been a key part 

of this process. The Human Resources department worked to move away from a reliance on narrative data 

from managers and employees to drive decision-making as they recognize that this could include bias or 

historical preference. An example of using innovation is the implementation of the ADP applicant tracking 
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system, which allowed for hiring managers to control the applicant process through direct communication 

with candidates versus deferring to the Human Resources department to communicate with the candidate 

directly. This has allowed the hiring manager to begin to build a relationship with the candidate from the 

beginning of the onboarding process.     

  

The Human Resources department is also working to provide leadership training for the middle-level 

managers of the institution.  The department works with middle-level managers to increase their skills both 

in terms of making data-informed decisions and working as cross-functional, collaborative, communicative 

teams. Human Resources endeavors to have an open-door policy and to provide alternatives for employees 

if an original request is not found to be safe or low risk-compliant.   

  

As the pandemic resulted in a teacher and administrator shortage here in Hawaiʻi, Mid-Pacific has worked 

to reach outside of our immediate 20-25 mile radius to hire a more diverse group of employees who bring 

with them different lived experiences and perspectives. In doing so, the school recognizes the need to 

provide appropriate support to a diverse group of new colleagues to ensure a smooth transition into the 

Mid-Pacific and local community and culture.  Hiring has been done with a clear focus on deeper learning, 

assessment for learning, and intentional course design. In order to support the new faculty, it is imperative 

that the department leaders and administrators are aware of potential challenges and how to navigate around 

them. School leadership continues to consider how to support new hires and integrate them into our 

community as we want to benefit from their fresh ideas and outlook while also supporting them for long-

term success at the school. The school administrators have been working with Human Resources to also 

map out career growth plans for those who want to expand their careers past the position for which they 

were hired.   

  

The school further managed risk while encouraging innovation in the school’s response to COVID-19, to 

increase safety, risk management and compliance after the March 2019 accident during spring break, as 

referred to in Chapter 5 and Chapter 13. Immediately following the accident, the Board of Trustees created 

a director of Risk Management and Compliance (DRMC) position. This position oversees all of these 

functions for the entire school community, in concert with various administrators and department directors, 

to ensure that Mid-Pacific is able to still offer the experiential, inquiry, project-based learning experience 

that the school endeavors to design for students, while ensuring that risk is appropriately mitigated at all 

levels. The DRMC always approaches each meeting by asking what the teacher, director, or administrator 

wants to accomplish, then works to understand the parameters and creates a risk -assessment profile and 

mitigation plan to ensure that field trips, water-based activities, large events, trips, and activities may still 

occur.   

  

The COVID-19 support team took a similar approach from March 2020 to May 2022 as they sought to 

maintain as much on-campus activity and function as possible while abiding by all regulations and 

recommendations for preschool-grade 12 schools. The  support team sought to create the least restrictive 

environment while still complying with mask, shield, social distancing, limited group sizes, and cleaning 

requirements. The support team worked cross-functionally with Facilities and Maintenance, the principals, 

key teacher leaders, the director of Risk Management and Compliance, and other departmental leaders. The 

school: 
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● Leveraged technology in a manner that enabled the maximum number of people to be on campus 

each day or engage in remote learning via Zoom.   

● Utilized iPad stands and classroom buddies to keep students who had to be on remote learning due 

to quarantine as part of the class.   

● Utilized proctors and iPads to enable teachers to work remotely if/when they had to quarantine. 

● Created a full suite of digital forms so that the support team could provide 24-7 service to members 

of the community who needed advice on close contact, quarantine time, return-to campus clearance, 

athletics clearances, planning activities in a  safe manner and ensuring that any visitor/volunteer to 

campus abided by COVID-19 policies and procedures.   

● Utilized cross-functional teaming during Spring 2021 and Spring 2022 awards events, social 

events, and graduation to design new ways for students to attend in person while adults and guests 

attended on Facebook Live.   

● Created health checks, vaccination checks, social distancing, and other restrictions that required 

people from many teams to collaborate in service of hosting some of Mid-Pacific’s traditional 

events in a COVID-19-safe, innovative manner.    

 

 

4. What data that the school does not currently have would aid decision-makers in their work 

of leading the school? Is there potential data regarding factors that are hard to measure 

that the school would find useful in decision-making and planning? 

 

The areas of school for which we do not currently have data that we would find helpful in decision-making 

and planning are in Institutional Advancement and Enrollment Management. Monitoring participation and 

parent/customer satisfaction, including our international families, using a methodology that is quantifiable 

and trackable would enable the school to focus its efforts on what really matters to the school community. 

The data would provide customer-satisfaction responses for special events and activities that are traditions 

and new efforts with the anticipated result of improving the quality of events and strengthening 

relationships and communications with families, friends, and current and potential donors. Data using 

advancement methodology like “Moves Management” could inform student admission, retention, 

recruitment, and transitions from between school divisions (elementary to middle to high school). The goal 

would be to develop meaningful touch points throughout a student’s and family’s experience regardless of 

grade of entry to Mid-Pacific. 

  

In the area of enrollment management, the application form asks for information about ethnicity and 

disclosure about an applicant’s special learning needs. Although optional, information about ethnicity 

would help in creating an ethnically diverse student population. Disclosure about learning needs would 

better prepare teachers to support students with learning differences. We acknowledge the importance of 

data from exit interviews, so the format and exit process will be systematically implemented.  

Tracking alumni over five years from their high school graduation to college or the workforce, while an 

ongoing challenge, would provide data to identify the skills and experiences for which Mid-Pacific could 

better prepare its graduates. To the extent that representatives from each graduating year are identified in 

their senior year of high school, developing school loyalty and a deep commitment to Mid-Pacific would 

be a more impactful approach by growing the relationship as early as the elementary school years and 
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continuing through high school. The alumni director is consistent in communications via social media with 

these representatives. 

 

 

5. Using concrete examples, describe how significant change has occurred in the past at the 

school.  When it has been successfully proposed, implemented, and embraced, what 

factors have made this possible? When proposed change has not been implemented or 

when it has been implemented but has not been successful, what has impeded it?  

 

We attribute significant changes that have been successfully proposed, in process of implementation, or 

already implemented and embraced  to the following factors: consistent, clear messaging to the school 

community with attention to constituent needs about purpose and impact; an understanding and 

commitment to the notion that meaningful change takes time; a cross-functional teaming approach that is 

inclusive of the leadership and stakeholders with different functional expertise working toward a common 

goal; access to financial resources that support change efforts;  and a commitment to the school’s mission, 

educational beliefs, and core values. The following are examples of significant changes that may have 

begun prior to the last accreditation visit in 2015 and are certainly ongoing changes in process. 

  

The assessment of deeper learning is the cornerstone of the educational program. How assessment is 

understood and implemented through instructional practice and the support of learning has been an ongoing 

process since 2010 when Mid -Pacific partnered with Schools of the Future to address an imperative to all 

Hawaiʻi schools that the traditional mode of education dating back to the late 1800s needed to change to 

meet the demands of the 21st century. The strategy was to re-think professional development as professional 

learning — regarding the faculty as researchers of their practice and to frame student learning in relation to 

their own professional learning. Presentations, discussions, and models of learning with assessment in mind 

occurred across all school divisions from preschool through high school. Wherever possible, expertise has 

come directly from our own faculty. In 2013, we began a long-term consultation relationship with 

assessment specialists Anne Davies and Sandra Herbst in order to develop a deep understanding of 

assessment in the service of learning. Mindful of our audiences and their needs, presentations were made 

to parents, board members, and school staff over the successive years. The school website is an excellent 

resource for all constituencies to keep apprised of developments in the educational program and how we 

assess student learning. The school-wide Learner Profile was developed in 2017 with application to all 

grade levels and content areas. The assessment guidelines, also applicable to all grade levels, have been a 

work in progress since 2013, with continued support from consultants Davies and Herbst working more 

directly with the middle and high school faculty. The middle school identified core skill competencies for 

students and reporting of performance using terms such as “meeting expectations” or “approaching 

expectations,” rather than traditional letter grades. Implementation of the assessment guidelines continues 

in the high school as particular guidelines are clarified. The preschool and elementary school division has 

implemented an assessment system consisting of a performance continua, digital portfolios, and 

conferences that align with an inquiry approach to learning since 2004. 

  

A direct result of our assessment philosophy has been an effort to align curriculum, graduation 

requirements, and the assessment guidelines. Final exams and AP finals in high school, which run counter 

to the concept of deeper learning, have been eliminated. This, in turn, has caused a re-assessment of 
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determining the content and skills a senior should have mastered by graduation and graduation 

requirements.  

  

As mentioned previously in this report, Mid-Pacific’s thinking about assessment is not limited to students, 

as it extends to all faculty and staff. In 2019, all faculty participated in efforts to define the teacher as a 

learner, a task initiated by a volunteer faculty group. The entire faculty reviewed the profile, which has 

been used in different ways: as a guide for hiring new faculty, a tool for faculty self-assessment, and an 

aspirational guide for faculty. Human Resources also developed a similar profile for all Mid-Pacific 

employees. Leadership at the board and school level, among the faculty and parents, has been supportive 

of the assessment practices. Assessment work is a long-term commitment that will require consistent 

messaging to different audiences, examples of implementation, and its impact on teaching and learning and 

student outcomes. 

  

A significant change that was successfully implemented in 2019 was the school’s transition from using the 

Edline, Schoolmaster, Ravenna, The Raiser’s Edge, and Financial Edge platforms to the current single 

myPueo Blackbaud student information system. This change was significant because the school was 

moving to a single system that is designed for users to be able to access information from one dashboard 

and navigate everything from course assignments to financial aid information. Once this transition process 

was completed, the educational technology, database management, and communications teams rolled out a 

constituent-based communication plan to provide training for specific employee departments, school 

divisions, students, and parents.  

  

Two years prior to the full implementation, the educational technology department and the database 

management team worked together to simultaneously run both the older systems with the new fully 

integrated Blackbaud student information system to test for bugs and address any specific system issues 

that were roadblocks for student, parent, teacher, staff and administrator users. The team met monthly with 

designated lead representatives from all departments to discuss changes and receive feedback on their 

specific departmental areas to address any issues before implementation. Following this two-year-long 

process, the new myPueo Blackbaud system was rolled out strategically, first with elementary, middle and 

high school faculty, then specific staff departments, students, and parents. The educational technology 

department hosted multiple in-person training sessions and follow-up training for every constituent group 

and maintained a heavily supported customer service email system to rapidly respond to questions and 

concerns. A specific educational technology staff member was assigned to the various school levels 

(elementary, middle and high) to answer questions from students, faculty, and staff in their areas. The 

communications department redesigned the weekly school division newsletters to a new Blackbaud format 

that encouraged users to access the myPueo system for information details. Due to the successful 

implementation of the comprehensive myPueo Blackbaud system, Mid-Pacific was well prepared to 

quickly pivot to virtual learning during the pandemic. Faculty, students, parents, and staff were at that point 

comfortable with navigating the new myPueo system and able to easily access virtual learning curriculum 

and other important pandemic-related communications (via their school-issued iPad for students).  

Another example of significant change is the impact of Human Resources on employee morale and access 

to employment information, in addition to the work done by Human Resources explained in the response 

question #3.  Compared to previous years, Human Resources has adopted a proactive stance and has 



 

167 

spearheaded activities to help build community spirit. Access to information on work hours, benefits, and 

employment policies through the ADP portal has empowered employees to take an active role in managing 

their employee affairs. Human Resources has been attuned to employee needs and responded with monthly 

snack treats and inspirational quotes to boost morale and address social-emotional needs in addition to 

providing more work-related training and regular seminars about employee support services (mental health, 

health benefits, etc.) The department recognizes the impact of their role by supporting employees and the 

overall health of the school. 

  

A change initiative that remains in slow motion is the faculty evaluation process, impeded by the pandemic. 

Since the last accreditation, developing a standard process of supervision and evaluation for all faculty that 

is instructive and meaningful has not been implemented evenly across the school divisions.  There is broad 

adoption of Danielsonʻs framework of teaching criteria, informal visits to classrooms, goal setting, one-on-

one meetings with each teacher to discuss goals and practices, and a write-up for personnel files. New 

faculty are evaluated each year for the first two years; thereafter, evaluation is every other year. However, 

this passive approach to teacher improvement has been neither meaningful nor instructive to the faculty. In 

2018, the principals consulted with assessment experts Anne Davies and Sandra Herbst to align the 

principles of assessment in the service for learning by way of teacher portfolios. Prior to the pandemic, 

faculty identified questions of practice, documented their practice, collected artifacts, and wrote reflections 

of their learning process. These teacher portfolios, separate from evaluation, were implemented for about 

two years then suspended during the onset of the pandemic in Spring 2020 with the hope of reducing the 

heightened stress and anxiety related to the pandemic. In March 2020, just before schools were locked down 

due to the pandemic, Mid-Pacific had just completed its Teacher Profile, which was developed by the 

faculty. In school year 2021-2022, the preschool and elementary school faculty resumed the use of digital 

portfolios and referred to the Teacher Profile to identify one profile trait of their own choice, selected 

artifacts from their practice to document their efforts in addressing the trait, and wrote statements of self-

reflection. It remains to be seen whether all faculty will be ready to resume the portfolio self-assessment 

process and evaluations. 

  

During the school year 2021-2022, the middle and high schools made an effort to align a more structured 

evaluation system with a more standardized one. However, it became apparent that a more portfolio-based, 

narrative and feedback system was more in alignment with the direction of Mid-Pacific's academic 

program.   

  

Two proposed changes to the high school curriculum were the introduction of Global Studies and Arts R 

& D. The Global Studies initiative was intended to integrate existing preschool through grade 12 

programming, international exchange opportunities, international admissions recruiting, and international 

alumni networking. A case study was conducted via Mid-Pacific’s relationship with the Harvard Graduate 

School of Education’s Research Schools International, providing a set of recommendations that could be 

used to develop a Global Studies program. Unfortunately, two successive hiring cycles for a potential head 

of the new program proved unsuccessful. The program initiative was placed on indefinite hold as part of 

Aspirations 2020 in order to focus on the remaining initiatives.  

  

At the beginning of the school year 2019-2020, Mid-Pacific launched the Arts R&D initiative that aligned 

with the goals of Aspirations 2025. The purpose of the initiative was to identify emerging trends in arts 
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education and industry that could inform curriculum, teaching practices, programming, community 

partnerships, institutional advancement, and student experiences in the Mid-Pacific School of the Arts.  

However, given the reduction in administrative and director-level positions, the Arts R&D initiative was 

also suspended. Although we do not have a timeline for reviving the Arts R&D initiative, the middle/ high 

school principal is working closely with the School of the Arts Program heads (music, dance, hula, drama) 

to support the program.  

 

 

6. As the school looks ahead at the prospect of implementing the major changes identified 

as important  in various chapters of the self-study, what are the two or three most 

important things it must do to set the stage for the successful implementation of these 

changes? Are there any considerations regarding the overall process of change at the 

school that need attention or resolution at this time?  

A review of the growth opportunities noted in each of the previous chapters of this self-study align 

with three main categories in Aspirations 2035, Mid-Pacific’s strategic plan: strengthening the 

internal and external community of Mid-Pacific, establishing Deeper Learning as the mindset and 

pedagogical approach from preschool through high school, and developing the leadership and 

professional expertise of all faculty and staff. The process for achieving Aspirations 2035 requires 

the following considerations:  

● Adopting a cross-functional approach that mirrors the strength of the community and the 

many individuals having the experience, expertise, and disposition to problem-solve 

collaboratively needs attention. This strategy has already been implemented at the senior 

administration level where the concept of “team” is being developed through an awareness 

of individualʻs leadership styles. Senior administration is working towards a deeper 

understanding of leadership during senior administration meetings wherein each of the 

respective leaders of the academic, financial, and operational areas of the school are moving 

beyond reporting activities to inviting discussion and input on more challenging areas, such 

as school enrollment and the impact of the pandemic on all school operations. Directors of 

departments have been participating in leadership development led by the high school 

principal and director of Human Resources, as well as informing the group of activities or 

special events.  Leveraging the strengths and expertise of individuals and acknowledging 

the value of multiple perspectives can yield better outcomes. The true test of a cross-

functional approach has been the schoolʻs response to COVID from all fronts (see response 

to # 3).  

● Clear and consistent communication of strategies and tactics will support the 

implementation of Aspirations 2035.  Various chapters in the self-study have used the term 

“transparency” when describing concerns. To the extent possible without infringing on 

privacy laws or affecting the public-facing image of the school, identifying school issues 

that need resolution based on qualitative and quantitative data will be communicated in a 

consistent manner and format appropriate to the respective audiences.  Moreover, the school 

needs to understand how information is received and understood to determine the efficacy 

of communication efforts via an audit and surveys. 
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● In order to fully implement initiatives, school leadership must set the stage by ensuring 

there are  adequate and sustainable financial and human resources. Along with these 

resources  are considerations about a reasonable timeline of implementation, articulated 

tactics, and express support from all constituencies.  

 

 

7. What are the two or three most important areas that the school should address with regard to 

its effective use of data for self-assessment, decision-making, strategic planning, and the 

implementation of change?   

 

In order to increase shared understanding across departments on what metrics are most important for 

success, the intentional use of sharing data and the utilization of dashboards across all departments as a 

cross-functional tool to inform decision-making, strategic planning, and implementing change are essential. 

It will be necessary to continue to focus on clean and well-organized data to ensure integrity of metrics and 

analysis.  

  

Admissions and Enrollment Management is actively building a system to collect, store, manage, and 

integrate data to be analyzed and used to make data-informed decisions. The school contracted a consulting 

firm to design and build data dashboards for enrollment and retention analysis. The department has recently 

added an Enrollment Operations manager whose role is to design and coordinate data-oriented systems that 

support Admissions and Enrollment operations. 

  

Alumni are an important constituent base for both revenue streams to the school, enrollment and 

philanthropy. Currently, approximately 18% of the student body are children of alumni. The stories of the 

graduates are often compelling for those considering enrolling. It is well known that the alumnus/a journey 

begins when one is a student. By keeping students engaged and introducing them to the alumni office at a 

young age, the relationship builds more organically and builds trust. This lends itself to deeper engagement, 

and theoretically better data collection, once a student graduates and becomes part of the alumni 

community. Student Life and Alumni Relations are currently siloed, making the data collection and use 

more of a challenge. By building a bridge between the two and sharing data, mentorship and job 

opportunities for current students and alumni flourish, as does the financial sustainability of the school. 

 

 

8. With respect to self-assessment, decision-making, and change at the school, what areas does 

the school identify as its greatest strengths? 

The school prides itself on student-centered decision-making that recognizes the world that the students are 

growing up in today and will work and live in tomorrow.  The school also identifies our ability to honor 

school culture while embracing opportunities to grow as an institution. Students and employees appreciate 

the climate, community, and general direction of Mid-Pacific, while simultaneously stating that the school’s 

climate and community need attention after the financial, emotional, and academic stress of the pandemic. 

Mid-Pacific also thrives on its ability to simultaneously embrace the core values of caring and innovation. 

The aforementioned are all essential in continuing to ensure that Mid-Pacific is known for its pace-setting 
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place in the world of education innovation. Administrators and teacher leaders work collegially to 

emphasize the “why” of a changing environment while attempting to maintain an inclusive process. 

---------------------------- 

 

In drawing upon the analysis of issues and the identification of future work contained in the various 

self-study chapters, what would the school now designate as its most important 5-8 institutional 

strategic priorities for the next several years? 

 

Completing the WASC process, identifying our core values, currently examining our mission statement 

and the drafting of Mid-Pacific’s strategic plan— Aspirations 2035—have resulted in the following 

institutional strategic priorities for the next several years: 

● Strengthening the Mid-Pacific community 

○ Build a cohesive sense of community across constituencies 

○ Strengthen marketing and communications (being able to tell our story) 

○ Intentionally integrate diversity, equity, inclusion efforts throughout all aspects of school 

● Financial sustainability 

○ Implement a strategic enrollment management system that achieves “right sizing,” 

including international cohorts 

○ Complete a successful 5-year comprehensive campaign through the efforts of Institutional 

Advancement 

○ Build and expand the Center for Advancing Education as an alternative income source 

● Deeper learning 

○ Continue current curriculum, instruction, and assessment initiatives from Aspirations 2020 

across all grade levels 

○ Engage parents and community members in discussions around the data-informed benefits 

of deeper learning 

● Talent development 

○ Implement cross-functional, customer service management training with senior leadership 

and director teams to develop school leadership 

○ Implement Teacher Profile, Professional Profile, Leadership Profile support systems 

The school believes that a cross-functional, communicative and inclusive approach to the four priorities 

above will position the school for continued success in the years ahead.  
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Summary: Self-Study Findings and Conclusions 
 

 

1. What emerged from and was substantiated by the self-study process as the 

school’s areas of greatest strength? 

In the course of this nearly two-year process of self-study as a school community, an examination of 

documents, and reflection through open discussions involving different constituent groups, Mid-Pacific’s 

greatest strength is its core belief in the potential and promise of its students. Student-centered decision-

making and student-centered approaches to teaching and learning from preschool through high school are 

key strengths of the educational program. Decision making is guided by the school’s unwavering sense of 

accountability for the students’ cognitive, social-emotional, physical, and spiritual development in an 

ever-changing world.  

 

Providing a welcoming and nurturing climate and community is both inspiration and aspiration. Students 

are generally happy, feel safe, cared for, and are engaged in school life through curricular and co-

curricular programs. Operating under the cloud of Covid-19 required all constituents—trustees, 

administration, faculty, staff, parents, alumni, and students—to work as a system of support for the whole 

of the community. Attention to the financial needs of the school since the last accreditation visit heralds a 

future of opportunity. The school is well positioned to thrive and strengthen this burgeoning sense of 

being an inclusive community.  

 

Mission, core values, culture, traditions, and sense of place interwoven with innovation and creativity are 

essential in continuing to ensure that Mid-Pacific thrives and sustains its place in the world of education. 

 

2. What new and useful information about the school was generated by research or 

discussions associated with the self-study process? What did the school discover 

about itself? 

 

The self-study process highlighted several things of which the faculty, students, and administration already 

had ideas about but are now substantiated by data, discussion, and reflection.  This information includes: 

 

● Striving to have transparent communication with employees regarding finance, enrollment 

projections, capital improvements, curriculum development, and plans for the growth of the Center 

for Advancing Education. 

● Increasing intentional student and faculty input into all areas of the school’s evolution, including 

future course development, improvements to existing courses, action plans to improve upon school 

climate and culture, scheduling and extra- curricular activities. 

● Evaluating current and anticipated future fiscal resources in order to “right size” in a manner that 

ensures enough human resources, curricular resources, professional development resources, 

physical plant resources, and employee support and competitive compensation in order to ensure 

that Mid-Pacific remains an attractive institution for both current and prospective employees and 

families. 

● Dedicating time and resources to strengthening the sense of community and improving the culture 

for all communities of Mid-Pacific. This includes inclusion of alumni, former families, current and 

former staff, new employees, returning employees, and students and families.   
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● The need to identify ways in which to better connect what students learn in school with their lives 

outside of school and opportunities for teachers and administrators to authentically illustrate their 

interest and care for our students both on and off of the campus. 

● The need for expanded resources for students and resources and training for faculty and employees 

to support students with learning differences, emotional challenges, or other academic or social 

struggles. This includes making students aware of what resources exist and how to access them. 

● Intentionally working to connect and align the school’s many core documents and statements, such 

as the Learner Profile, the Teacher Profile, the Core Values, the tagline of “artists, innovators, 

individuals,” the mission and vision statements and emerging focus on diversity, equity and 

inclusion.   

● Prioritizing the development of the skills and talents of all employees of the school to assist them 

in achieving their career goals. 

● Continuing the work of school leadership to ensure that the entire community understands, 

embraces, and serves as ambassadors for the positive impact that the deeper-learning competencies 

will have on students and graduates excelling in college, career, and their present and future 

communities.  

Each of the discoveries above supports the identification of the institutional priorities in the following 

question and confirms the work that Mid-Pacific must continue in order to remain an innovative, inclusive, 

and dynamic school able to weather unexpected storms, relying upon a solid foundation of positive school 

climate and culture that even when shaken remains stable. The resilient and hardy kupukupu fern, which 

the school adopted nearly ten years ago as a metaphor for its growth and perseverance even in the face of 

challenges, is a constant reminder of the schoolʻs ability to thrive and aspire, always inspired by its students.   

 

 

3. In drawing upon the analysis of issues and other identification of future work contained in the 

various self-study chapters, what would the school now designate as its most important five to 

eight institutional strategic priorities for the next several years? 

 

Completing the WASC process, identifying our core values, currently examining our mission statement 

and the drafting of Mid-Pacific’s strategic plan: Aspirations 35, has resulted in the following institutional 

strategic priorities for the next several years: 

● Strengthening the Mid-Pacific Community 

○ Building a cohesive sense of community across constituencies 

○ Strengthening marketing and communications (being able to tell our story) 

○ Intentional integration of DEI efforts throughout all aspects of school 

● Financial Sustainability 

○ Right Sizing: Implement a strategic enrollment management system, including 

international cohorts 

○ Institutional Advancement: Complete a successful 5-year comprehensive campaign 

○ Alternative Income: Build and expand the Center for Advancing Education 

● Deeper Learning 
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○ PS-12: Continue current curriculum, instruction, and assessment initiatives from 

Aspirations 2020 

○ Engage parents and community members in discussions around the data informed benefits 

of deeper learning 

 

● Talent Development 
○ School Leadership: Implement cross-functional, customer service management training 

with Senior Leadership and Director teams 

○ Implement Teacher Profile, Professional Profile, Leadership Profile support systems 

The school believes that a cross functional, communicative, and inclusive approach to achieving the four 

priorities above will position the school for continued success in the years ahead.  

 

-E Kūlia Kākou. Letʻs strive and aspire together.
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APPENDIX 
 

1 four pillars 

 

2 PS-12 Assessment guidelines 

 

3 HCCF Website 

 

4 Mid-Pacific Aspirations Website 

 

5Leadership Phase Benchmarks 

 

6 Learner Profile 

 

7 Elementary School Learner Profile 

 

8 Principal’s Blog - Core Competencies 

 

9 Character Strong 

 

10 Wood Hall Planning for the future 

 

11 Family Survey, February 2020 

 

12 Children First 

 

13 Reggio Emilia  

 

14 IB Diploma 

 

15 Education Committee Report by Julian Ibarra 

 

16 Preschool Daily Program SY 22-23.pdf 

 

17 Elementary School Schedule 

 

18 MIDDLE SCHOOL Schedule.pdf 

 

19 2022-2023 Daily Schedule HS 

 

20 Deeper Learning  

 

21Technology Vision 

 

https://docs.google.com/document/d/1CmrwT1Binn5RalTPe1sdm5s3tIkNJvgghskh17MBGzo/edit
https://drive.google.com/file/d/1PxWJ7jJdeHocBnnt75G6D86sHDH6JQt2/view?usp=sharing
http://hiccf.com/about-us/
https://www.midpac.edu/about/aspirations.php
https://docs.google.com/presentation/d/10YZqgiUlg3IuzrysRaDE7YqMI0vmvok994kONtb0-2E/edit#slide=id.p
https://www.midpac.edu/about/learner-profile.php
https://docs.google.com/document/d/1VN7truieJx0GYbOFuSeRXGRkRhnj0wjQjY1_f93xyaQ/edit
https://www.midpac.edu/blogs/dpriester/2017/11/middle-school-core-competencies.php
https://characterstrong.com/
https://www.midpac.edu/blogs/dpriester/2015/08/wood-hall---planning-for-the-future.php
https://drive.google.com/file/d/13s7602JmRTPfkAkTYeYgACpj3d9ocIi_/view?usp=sharing
https://www.midpac.edu/academics/elementary/
https://www.reggiochildren.it/en/reggio-emilia-approach/
https://www.ibo.org/
https://drive.google.com/file/d/1sJLjZX-MZqISZHSKzSzHN_l8Ehj_y6my/view?usp=sharing
https://drive.google.com/file/d/1LQD4Jhq1j0J-eoCTnd5j5AIqy8qquef3/view?usp=sharing
https://drive.google.com/file/d/1pdv0v48bgX7QDZ-XJXXpH8B-1lyXDVcv/view?usp=sharing
https://drive.google.com/file/d/1wZHJyJYhT4dvUPigYk6BOnzpX9FWoQSF/view?usp=sharing
https://drive.google.com/file/d/1z2w8DQTSgGTB_AMcEzXeG4YPYHGoNzOf/view?usp=sharing
https://midpacifictoday.midpac.edu/redefining-future-of-education-with-deeper-learning/
https://www.midpac.edu/immersive/tech-vision.php
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22 Mid-Pacific Chat Sessions 

 

23 Essential Expectations.pdf 

 

24 TEACHER AS LEARNER PROFILE - FINAL  

 

25 Charlotte Danielson Framework  

 

26 Niche Website 

 

27 Net Promoter Website 

 

28 K-12 Learner Profile 

 

29 Preschool Year Long Projects 

 

30 NAIS Principles of good practice 

 

31 Teacher as Learner 

 

32 Risk Assessment  

 

33 Activity, Event or Field Trip Request Form 

 

34 Transportation Exemption Form 

 

35 Use of parents/guardians guidelines and procedures 

 

36 Permission to Participate Form 

 

37 Application to Drive Form 

 

38 Global X 

 

 

Glossary of Terms 

2022 Self-Study ACRONYMS LIST 

 

Committee Members 

 

https://www.youtube.com/playlist?list=PLkmtGuLY6prnFLCf09Yr2WfW3wa6mRjgd
https://drive.google.com/file/d/1XDtAjkGt7pWpJdpQ5BI-YNT0654UmnJS/view?usp=sharing
https://docs.google.com/document/d/1JPj3BXhDBzexj5NvFX5ot9mT6ywjVamxd7BCeX6CNeA/edit?usp=sharing
https://danielsongroup.org/framework/
https://www.niche.com/k12/mid-pacific-institute-honolulu-hi/
https://www.qualtrics.com/experience-management/customer/net-promoter-score/
https://drive.google.com/file/d/1VeKmx_Y0RqrPHVHb8VRheyXhNTVgTlT3/view?usp=sharing
https://docs.google.com/document/d/1qZn4rlMiR0YHTUHxSmcBQhDGLKmfU8E_G6rePikY5B8/edit
https://www.nais.org/learn/principles-of-good-practice/financial-aid-administration/
https://docs.google.com/document/d/1gytEEnOR9FVYCru0P2ygP_ei5V_1DHU5awv-psYPDrA/edit
https://drive.google.com/file/d/1cJWWptmYovvd4EiyJq-OTN0r5DfjvIDW/view?usp=sharing
https://docs.google.com/forms/d/e/1FAIpQLSdJGRcgRvxV2YDhvMz7R3pR6wMN6vH84cGE9VKsW47WGHa17g/viewform
https://drive.google.com/file/d/1LNfOTZwu72akNfDAXW_C10-3b3yhLe6Y/view?usp=sharing
https://drive.google.com/file/d/1VedKcENkybsXFjw1iWf0mLXylgptzk3b/view?usp=sharing
https://drive.google.com/file/d/1c9JuYrXnbEL1QeXePzDOUzqpOdkxSMng/view?usp=sharing
https://drive.google.com/file/d/1Ks6SdMnDNCeyVeUlESZTJ6rEcDx4d1Oa/view?usp=sharing
https://globalx.midpac.edu/
https://docs.google.com/document/d/1sNyt9ZiBGRRaS2jY-PdgERz5LEY1-NasQLq2eELrkLg/edit?usp=sharing_eil_se_dm&ts=6318f0aa
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Steering Committee: 

 

Name Division / Title Section 

John Cheever Former High School Faculty Institutional Stewardship 

Nicole Goff PS-12 School Librarian Institutional Core Values, 

Purpose and Aspirations 

Holly Iwasaki Communications Coordinator Financial Sustainability 

Heidi Kim Director of Development & 

Strategic Partnerships 

Co-Chair Teaching and Learning 

Sara Link Database Manager / Manger of 

Records Department 

Operations 

Christel McGuigan Director of Admissions and 

Enrollment Management 

Co-Chair Teaching and Learning 

 

 

Sub-Committee Chairs: 

Name Division / Title Chapter 

Coral Balubar Elementary Faculty / Parent Administration 

Carolynn Bell-Tuttle Director of Extended Learning / 

Parent 

Human Resources 

Christopher Falk High School Faculty / Parent Student Learning 

Christopher Ferry High School Faculty / Parent Health and Safety 

Nicole Goff PS-12 School Librarian Mission 

Mark Hines Director of Kupu Hou Academy 

/ Parent 

Educational Program 

Carly Ibara Middle School Faculty / Parent Admissions 

Nate Javellana Middle School Faculty / Parent Facilities 

Gregg Kaneko High School Faculty / Alumni / 

Parent 

Advancement 

Danelle Landgraf High School Faculty Co-Chair Faculty and Pedagogy 

Robynne Migita Preschool Faculty / Alumni / 

Parent 

Preschool 
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Kalei McDonnell Middle School Faculty Co-Chair Faculty and Pedagogy 

Bob McIntosh High School Faculty Governance 

Erin Regua High School Dean Finance 

Charles Wade High School Faculty Climate and Community 

 

 

Sub-Committee Members: 

 

Name Division / Title Chapter 

Raymond LaFleur High School Faculty / Alumni Mission 

Bill Wheeler Faculty / Parent / Alumni Mission 

Todd Jinbo Middle School Faculty / Parent / 

Alumni 

Missions 

Starr Dods Parent Mission 

Brian Grantham Staff / Parent Educational Program 

Miki Kishima High School Faculty Educational Program 

Heather Salonga Parent Educational Program 

Jill Higashi Parent Educational Program 

Kathy Wheeler High School Faculty / Parent Educational Program 

Lori Abe Elementary Faculty Student Learning 

Kelly Quiban Elementary Faculty Student Learning 

Kathleen Hassler Elementary Faculty Student Learning 

Tasha Sawai Parent Student Learning 

Sara Razee Parent Student Learning 

Diane Piedad Parent Student Learning 

Chris Rothschild Staff Student Learning 

Leslie Arakaki Staff Faculty and Pedagogy 

David Wee Staff Faculty and Pedagogy 

Jodie Sakaguchi High School Faculty / Parent Faculty and Pedagogy 
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Lisa Mah Middle School Faculty / Parent Faculty and Pedagogy 

Lori Pereira Middle School Administrator Faculty and Pedagogy 

Jennifer Matsumoto Elementary Faculty / Parent Faculty and Pedagogy 

Lee Nagano Parent Faculty and Pedagogy 

Craig Wagnild Parent Faculty and Pedagogy 

Kaile Berlenbach Former High School Faculty Faculty and Pedagogy 

Annette Lee Middle School Faculty / Parent Climate and Community 

Val Espania Former Middle School Faculty / 

Parent 

Climate and Community 

Cris Pasquil Former High School Faculty Climate and Community 

Kristie Matsumoto Parent Climate and Community 

Stephanie Ching Parent Climate and Community 

Adrienne Lampitelli Parent / Alumni Climate and Community 

Michael Maeda Alumni Climate and Community 

Jennifer Manuel Elementary Faculty / Parent Preschool 

Jordan Halsey Elementary Faculty / Parent Preschool 

Jessica Rose Former Middle School Faculty Preschool 

Leslie Gleim Preschool Faculty Preschool 

Ella Browning Former Director of Admissions / 

Parent 

Preschool 

Pauline Cutter Parent Preschool 

Myron Seu Former High School Dean Admissions 

Craig Hayashi Middle School Faculty / Parent / 

Alumni 

Admissions 

Chansri Green Middle School Faculty Admissions 

Charmaine Chun Parent Admissions 

Jamie Kim Parent Admissions 

Aaron Ibara Parent / Alumni Admissions 
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Adrianne Hill Middle School Faculty Admissions 

Kevin Tokuda Middle School Faculty Admissions 

Lou Majchrzak High School Faculty Finance 

Lesley Kaneshiro Chief Financial Officer Finance 

Monica Flores High School Faculty / Parent / 

Alumni 

Finance 

Kelley Hitomi Elementary Faculty Finance 

Tracy Jones Parent Finance 

Greg Leong Parent Finance 

Candace Kanja High School Faculty / Parent Advancement 

Tracy Masaki Tesoro Parent Advancement 

Jamie Sakai Parent / Alumni Advancement 

Gina Haverly Parent Advancement 

Carolyn Roscoe High School Faculty / Parent Advancement 

Kris Kobayashi Parent / Alumni Advancement 

Lisa Liang Staff Human Resources 

Christie Mukai Director of Human Resources Human Resources 

Sheryl Nakamura Staff / Parent / Alumni Human Resources 

Dwayne Priester Middle & High School Principal Human Resources 

Natalie Morrice Parent Human Resources 

Ryan Terayama Director of Facilities and 

Maintenance Services / Parent / 

Alumni 

Facilities 

Michael Hangai High School Faculty / Parent Facilities 

Jordan Tani Middle School Faculty / Alumni Facilities 

Karen Wang Matsumoto Parent Facilities 

Casey Munn Parent Facilities 

Weyland Bailey Former High School Faculty Facilities 
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Cyrus Oh Young Middle School Faculty / Alumni Health & Safety 

Scott Wagner Director of Athletics / Parent Health & Safety 

Sara McKay Staff / Parent Health & Safety 

Jason Hanagami Parent / Alumni Health & Safety 

Jennifer Leoiki-Drino Parent Health & Safety 

Denis Isono Board Member Governance 

Tiffany Byrne Elementary Faculty Governance 

Allison Morvant Staff / Parent Governance 

Kiana Otsuka Parent Governance 

Sean Keenan Parent / Alumni Governance 

Liane Angaran Elementary Faculty / Alumni Administration 

Aiko Gojo Middle School Faculty / Parent Administration 

Annie Yokoyama Parent Administration 

Paul Miguel Parent / Alumni Administration 

 
 

Summary of Baseline Requirements 
 

Standard 1: Mission

 

The school has a written, published mission statement, formally 

adopted by the governing board. 

Yes ✓ No☐ 

 

Standard 2: Educational Program 

 

The school has a written, published, comprehensive curriculum 

document that informs decisions and communicates publicly about the 

school’s academic program. 

Yes ✓ No☐ 

The school securely maintains student performance records. 

Note: Also required for Standard 3. 

Yes ✓ No☐ 

  Standard 3: Student Learning Experience 
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The school securely maintains student performance records. 

Note: Also required for Standard 2. 

Yes ✓ No☐ 

Standard 4: Faculty and Pedagogy 

 

A process of faculty evaluation and support is regularly undertaken and 

documented. 

Yes ✓ No☐ 

The school has an orientation process for new faculty and staff. Yes ✓ No☐ 

Standard 5: Climate and Community 

 

The school has clearly stated policies and expectations regarding the 

behavior of members of the school community, which are well 

publicized in handbooks, on websites, or by other means. 

 

Yes ✓ No☐ 

Standard 6: Residential Life 

 

The school provides nutritious and well-planned meal services. Yes ✓ No☐ 

There are published and publicized policies and expectations with 

regard to residential life at the school. 

Yes ✓ No☐ 

The school provides qualified personnel, external resources, and 

programs to support the mental health and wellness of boarding students. 

Yes ✓ No☐ 



 

182 

Standard 7: Preschool 

 

The preschool is in compliance with applicable federal, state, and 

local regulations mandated for preschool programs. 

Yes ✓ No☐ 

The faculty and administration share information with parents regarding 

their children’s progress and growth on a regular and ongoing basis. 

Yes ✓ No☐ 

The school maintains documentation demonstrating that the 

faculty and staff are qualified for their roles as early childhood 

educators. 

Yes ✓ No☐ 

All inspections of the site are up-to-date and documented. Yes ✓ No☐ 

A parent handbook contains policies and procedures specific to preschool. Yes ✓ No☐ 

Standard 8: Admissions and Enrollment 

 

Admission criteria and information are published and easily 

accessible to applicant families. 

 Yes ✓ No☐ 

School admission and financial aid policies and practices comply with the 

HAIS 

Standards for Member Schools. 

 Yes ✓ No☐ 

Admission policies and practices comply with all applicable federal, 

state and local non- discrimination statutes and regulations. 

 Yes ✓ No☐ 

The school has a published non-discrimination policy.  Yes ✓ No☐ 

Standard 9: Finance 

 

The school has an annual audit or review, and an audit in the fiscal 

year that ends immediately before the year during which the school is 

to be visited by an accreditation team. Copies of all audits, reviews, 

and IRS Form 990s are kept on file at the school. 

Y

e

s

☐ 

Yes ✓ No☐ 

The school’s financial policies and practices comply with all applicable 

state and federal laws and regulations. 

Y Yes ✓ No☐ 

Within the school’s business operations there is a clear segregation 

of responsibilities that is understood and consistently followed. 

 Yes ✓ No☐ 

Financial records, whether digital or paper, are secured against fire 

or other potential loss. 

 Yes ✓ No☐ 
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The school has written policies for the management and oversight of 

investments. 

 Yes ✓ No☐ 

 

Standard 10: Advancement 

 

The school consistently and accurately documents all gifts to the school 

and monitors the designated use of restricted contributions to operations 

and endowment. 

Yes ✓ No☐ 

Standard 11: Human Resources 

 

The school maintains an organizational chart or some other written 

document that clearly delineates reporting relationships at the school. 

 Yes ✓ No☐ 

The school has written job descriptions that clearly delineate the 

responsibilities for each position. 

 Yes ✓ No☐ 

Fully consistent with the HAIS Standards for Member Schools, the 

school has appropriate guidelines to assure non-discrimination in 

hiring, and it publishes its non- discrimination policy. 

 Yes ✓ No☐ 

The school undertakes and documents a process of performance 

evaluation of all employees. 

 Yes ✓ No☐ 

The school complies with applicable local, state, and federal labor laws 

and regulations. 

 Yes ✓ No☐ 

Personnel records for all employees are securely maintained.  Yes ✓ No☐ 

Standard 12: Facilities: Buildings and Grounds 

 

The school complies with applicable local, state, and federal codes and 

regulations with respect to health, building, and safety considerations, 

including access for persons with disabilities. 

Yes ✓ No☐ 

The school maintains records of all relevant inspection reports from 

local authorities (e.g., fire department, health department, etc.). 

Yes ✓ No☐ 
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Standard 13: Health, Safety, and Wellness 

 

The school has staff who maintain current cardiopulmonary 

resuscitation (CPR) and first aid certifications, and up-to-date records of 

these certifications are kept on file at the school. 

Yes ✓ No☐ 

All students have been fully immunized for diphtheria, haemophilus 

influenzae type b, measles, mumps and pertussis, poliomyelitis, 

rubella, tetanus and any other disease deemed appropriate by the State 

Department of Health Services. 

Yes ☐ No✓* 

The school has policies and procedures in place concerning the release 

of children to the correct legally designated adults. 

Yes ✓ No☐ 

 * represents students who hold vaccination exemptions

 

Food services, if available, are licensed. Yes ✓ No☐ 

For schools with food service employees, there are written 

policies—provided to appropriate staff—governing the 

handling, preparation, and distribution of food. 

Yes ✓ No☐ 

There are adequate provisions for the health, care, and safety of 

students while involved in off-campus school activities. 

Yes ✓ No☐ 

The school has documented policies and procedures for dispensing 

medications and prescription medicines to students. 

Yes ✓ No☐ 

The following documents are available for review by members of the 

Visiting Committee during their visits to the school: 

Yes ✓ No☐ 

County health department kitchen inspection permit (if applicable) Yes ✓ No☐ 

CPR certifications Yes ✓ No☐ 

Immunization records Yes ✓ No☐ 

Student emergency authorization forms Yes ✓ No☐ 

List of student health concerns Yes ✓ No☐ 

First aid procedures Yes ✓ No☐ 

Medical release forms (for athletics and other physical activities) Yes ✓ No☐ 

Parent authorization forms (for field trips and school activities) Yes ✓ No☐ 

Bloodborne pathogens plan Yes ✓ No☐ 
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Student and adult accident report forms Yes ✓ No☐ 

Sexual abuse policy Yes ✓ No☐ 

Harassment policy Yes ✓ No☐ 

Child Safety Standards Yes ✓ No☐ 

Concussion Management Protocol Yes ✓ No☐ 
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Standard 14: Governance 

 

The Board operates in compliance with a set of written, formally adopted 

bylaws. 

Yes ✓ No☐ 

The Board reviews the completed IRS Form 990. Yes ✓ No☐ 

Board policies are documented and current. Yes ✓ No☐ 

Minutes of all Board meetings are kept on file at the school. Yes ✓ No☐ 

Board fiduciary responsibilities are clear and documented, and the Board 

formally adopts the school’s annual operating budget. 

Yes ✓ No☐ 

The Board regularly conducts a performance evaluation of the Head of 

School. 

Yes ✓ No☐ 

The Board regularly conducts an evaluation of its own performance. Yes ✓ No☐ 

 

Standard 15: No Baseline Requirements 

 

Standard 16: Self-Assessment, Decision-Making, and Change 

 

The school fully completes the annual data entry in all sections of 

the Independent School Dashboard. 

Yes ✓ No☐ 

The school participates fully, accurately, and in a timely manner in the 

data collection undertaken annually by HAIS and NAIS. 

Yes ✓ No☐ 
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Dashboard 

 

Mid-Pacific Data Dashboard (Final).xlsx 

 

https://docs.google.com/spreadsheets/d/1CJnPiEwYiHA9Ya-JxnLALeoy4lK8rZeU/edit?usp=sharing&ouid=118260858536325465848&rtpof=true&sd=true
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