
A Problem 
A Question 

       and  
A Wonder
At Mid-Pacific, the belief that we share as a school in the importance of developing children’s thinking — asking 
questions, problem-solving, constructing their own theories, creating and envisioning new possibilities — is more 
than a shared aspiration for each of our students. But how exactly do we do this? 

For us, it all stems from our image of children as already capable of all of the above and more.  In order for that 
image of children to be realized in a classroom, the role of the teacher must also follow hand in hand. The teacher 
must see him/herself as a person who works with children and beside children as researcher and facilitator of 
children’s learning. With these beliefs at our core, the second piece is creating a classroom culture in which the 
opinions and ideas of both the teachers and children are in continuous dialogue. In our preschool, our group 
meeting is one of the times during the day that together, children and teachers become a community of thinkers who 
question, problem-solve and wonder together.  Let’s look at excerpts from our conversations this past week as the 
teacher raises the children’s level of consciousness using three provocations of thinking—-a problem, a question, 
and a wonder. 

The Problem 

Teacher: Who remembers about E.F.’s idea that Mid-Pacific is connected to Sea Life Park. (Hands go up.) 
Well K.T. was making an idea about how it is connected, so here’s the deal. If you can make us a map that shows 
us how to get to Sea Life Park we will go.  

(After the long weekend we revisited ‘the problem’ at our next group meeting.) 
Teacher: This morning we have two things— would you like the problem, or the question first? 
Children: The problem. 
Teacher: We asked if you had a map to help us to get to where? 
Children: Sea Life Park. 
Teacher: E.M. has drawn a map.  
M.T.: It doesn’t look like a map. 
M.W.: I drew a map.  
E.M.explains her map to the group: This is where you start, this is a stop light, street light, tunnel, and a rainbow, 
and past the mountains, until you get to Sea Life Park. 
Teacher: T.O., did you go through a tunnel when you went to Sea Life Park? (Knowing she had gone over the 
weekend with family) 
T.O.:No 
Teacher: Oh, so maybe there is more than one way to Sea Life Park. 
Jo.H.:How do we even know which way to go? 
Teacher: Yes. Do you see why it’s a problem? 
Jo.H.: It’s all of ours, except for the teachers. 
Jo.H.: I’m also worried about finding our way back. 

In this clip of conversation, we immediately get a sense from the children 
that they are up for the challenge. Choosing the problem first is intriguing. 
As adults, often when we hear the word “problem” there is a negative 
connotation attached to the word and we often think something is wrong. 
For these children, however, we can speculate that their interpretation of 
the word problem indicates there is a challenge that needs to be 
overcome— a problem that requires their help.  If they hadn’t already seen 
themselves as capable problem solvers, capable of figuring out possible 
ways to solve the problem as a result of the culture of our community we 
could speculate that they would not have chosen the problem so 
enthusiastically. Notice how the teacher connects the problem to an idea 
that initially came from one child and led to the idea of writing a map for 
several other children. Behind the scenes the teachers themselves reflect 
upon their observations about what the children say throughout the day, 
not only during group meeting. Brainstorming the possible paths that the 
children could choose to lead us down and where that would take us 
(children, teachers, and parents) in our project work for the year. This is 
just the beginning in providing the children an experience to work through 
their own theories of ‘How places on this island are connected?’ ‘What 
‘beyond’ means in relationship to being connected?’ and ‘How will this 
group of children work together to figure a problem out?’ This problem 
gives us the opportunity to draw from many resources starting with the 
children as more astute observers, reading their surroundings and piecing 
together a path that would connect us from Mid-Pacific to Sea Life Park! 
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The Question  

The children had recently sent Maunakea messages to see if their old friend was alive.  
The question now was regarding Maunakea’s response.   

Ms.L: The question is actually for Ms.R. Did Maunakea send us a message? 
Ms. R: No. There was nothing in my mailbox and nothing in my email. I hope Maunakea is ok. 
A long pause. 
K.T.: I don’t think she’s dead because she’s only a mountain. She can’t get hurt. It only depends on people stepping 
on her or not. 
K.S: I wonder if Maunakea is sick. 
K.T.: She doesn’t have hands or a mailbox. She can’t make a mailbox because she doesn’t have hands. 
K.M.: I hope Pele doesn’t shoot fire out to Maunakea, because Maunakea is super special to me. 
M.B.: Maybe the Storm god stepped on Maunakea. 
K.T: The Storm god didn’t step on Maunakea. I thought the Storm god was good? 
C.O.: I think the storm would be gone, but Maunakea might be sick. 
C.K.: I think she’s hurt, or sick, or she’s taking a nap. 
K.T.: Does Maunakea even have a house? 
M.B.: The mountain is her house. 
Teacher: If she’s alive, how come she hasn’t sent us a message I wonder. 
K.T.: Because she doesn’t have hands. 
Jo.H.: Why isn’t there a message?  
K.M.: She doesn’t remember how to make the messages. 
C.K.: Or Maunakea is gonna rest and wait for us another school day. 
M.B.: Maybe he ate a poison snail. And the poison snail killed him. 
Child: I think somebody wanted to find treasures in her. 
K.S.: She won’t be dead or sick cause she’s just a mountain. 
Teacher: Is that kind of like a superhero? A superhero doesn’t get sick or die? 
K.S.: That’s the funniest question 

Here, the teacher uses the power of an indirect question to spark the group’s thinking as to why they have not 
received a response. The key here was in allowing the group to have that moment of silence after hearing that there 
was no response from Maunakea. Had the teacher not allowed for the silent pause, look at all the ideas and 
possibilities for further discussion that would have been missed. 

The Wonder 
Teacher: We were wondering about the moon, why doesn’t the moon go to sleep? 
Jo.H.: Because sometimes it likes to be in the morning and sometimes it likes to be in the dark. 
K.T.: Maybe the other half was sleeping and the other half was awake.  
M.B.: Because it’s nocturnal. 
Teacher: Who knew, but you would think it wouldn’t be up. 
C.K.: Because the sun came up and the moon was sleeping. 
K.M.: It wants to say hi to the children and it wants to stay up because it’s not tired. 
Jo.H.: Sometimes every morning my daddy always says the moon is a half and sometimes the moon’s a circle. 
K.K.: When the moon is out the moon goes to school. 
T.O.: Maybe because it’s only when it’s not too sunny it comes out. 
M.C.: Maybe it was playing there and it was stuck. 
K.T.: It has no gravity. 
Ja.H.: It’s not alive because it’s not a people. 
M.T.: The moon is not alive so it can’t be stuck. 
Y.T.: Maybe it wants to get far away because it’s scared of people. 
C.O.: Maybe the moon is back alive from the sun because maybe someone just cut it. The mountain was close by it 
and it broke it apart. 
Ja.H.: I think it wants to say “hi.” 
M.T.: But if it stays up, it would get really, really, tired and it would never come up. One day when woke up i was 
really, really, grumpy at Bel. 
L.O.: Cause it’s the morning. 
Teacher: Maybe if you stayed up all night you would never come up. 
M.Y.: Because of the day.  
Teacher: But it should be asleep? 
L.O: Maybe it likes the nighttime and the daytime. 
T.O.: I think the moon wants to say “hi” to the sun. 
M.T.: The moon has to sleep because it won’t be able to do something if it doesn’t sleep 
Teacher: What does it do? 
C.K.: It won’t be able to play. 
L.O.: Maybe it wants to stay up a little bit, but it just goes back. 
Jo.H.: I have an idea maybe the moon is playing with the sun. 
K.T.: How come the sun just rests but the moon doesn’t? 
Jo.H.: It’s interesting. 
L.O.: Maybe when we go outside the moon is not going to still be there because it doesn’t like the sun but it thinks it 
likes it. 
Ja.H.: Maybe the sun likes the moon. 
Jo.H.: Or maybe it’s nice and warm for the moon, because the moon is kind of cold. 
Ja.H.: Maybe they are going to be best friends. 

Our group meeting in itself is more than a thinking routine that the children have come to know and will continue to 
grow into—it is what connects us with one another. The dialogues above make visible the children’s undeniable 
capability to formulate theories, ideas, opinions, and questions of their own. Some drawing from prior knowledge, 
some relying on imagining possibilities, and some using both to construct plausibility. Whether a problem, question, 
or wonder, our community is growing the ability to think from multiple perspectives, to unpack something together 
through many paths rather than a simple deduction to the right or wrong answer. For the purpose of this blog, 
developing critical thinking was the main focus, but the same dialogue could also be revisited and reflected upon as 
evidence in support of how our community develops empathy. 

Preschool life, we sure do love it! 

Reflecting upon our first wonder to now we can see, hear and feel the change in our community as more children 
are willing to jump in and take the risk to speculate with us, share what’s on their mind, and initiate sharing wonders 
with us throughout the day. In wondering together, we are reminded of the children’s brilliance as their ideas come 
close to actual scientific theories and facts that we adults have learned to be true, but that the children through 
intuition and imagination are connecting with what they have observed and what they themselves have experienced 
first hand. Wonder is where it all begins.


