
Our Cultural Navigator

On the day of our research trip, Maunakea told the children if they came upon any people on the 
way, they were to ask if Maunakea had sent them.  In the distance they spotted a man heading 
their way and wondered if he was the one.  As he approached their curiosity grew, and while he 
never admitted to them that Maunakea had sent him, the children received him not as a 
stranger, but rather as a messenger, a kumu, and as one child thought, a “kahu.”  In many ways 
Moses Goods was indeed all of the above. He introduced himself to the children as “a source of 
stories,”  but as the encounter with Kaniakapūpū and Moses unfolded, we felt grateful to have 
Moses Goods as our voice and our story weaver, and as we had hoped, our cultural navigator. 
We were once told that “the children can do no wrong,” but entering these “wahi pana” or special 
places, the sacredness of its past is palpable and ever present.  While we have traveled paths 
across this island with utmost respect and reverence on our own, having Moses share the 
treasure story of the space, asking for permission on our behalf before entering with an oli and 
sharing the importance of gifting back to the space through an exchange of mana exposed us to 
another dimension, which added to the surrealism of the day. He was our provocateur and his 
provocations connected us to the intangible treasures that ultimately we are searching for 
hidden in these wahi pana and also in ourselves.  The images to follow make the invisible 
treasures of the art of storytelling visible. —his gestures, his voice, his presence, all gifts the 
children were sensitized to as they begin this relationship with Kumu Moses, their source of 
stories.















The Treasure Game

Reflection is key to learning and understanding, and getting to reflection beyond recall is a critical 
aspect of our inquiry process and project work.  Timing of reflection is an important factor that is 
often overlooked as teachers and parents sometimes feel reflection should be done right after  
the experience. In our own research with the children and under the guidance of our 
Pedagogista, Leslie Gleim, we have found this not to be the case. In fact, if the learning and 
experience were truly authentic, meaning it was planned based on the interpretation of 
documentation gathered from the childrenʻs thoughts and work prior to the experience, then it 
honors the natural processes of how children learn best — observing, sensing, moving, 
interacting, pretending, and playing. Then also honoring the childʻs time to digest and internalize 
the data collected is equally important.  

The “treasure game” above began one day at morning meeting as the children decentered from 
the notion of treasure for themselves and wondered, “What would a cat treasure?”  Since then, it 
has become a recurring part of the childrenʻs reflection process that helps them move beyond the 
tangible treasures and brings to the surface the more intangible treasures of the learning 
experience.  There are many layers embedded in this process of reflection—critical thinking, 
multiple perspectives, advocacy, empathy, in addition to learning how to reflect.  Together the 
children and teachers are co-constructing our communityʻs notion of ʻTreasurenessʻ as our search 
for our islandʻs treasures continues.  Above are the top ten treasures the children decided for 
Kaniakapūpū.  —(from left to right) ʻthe rock house,ʻ ʻmana,ʻ ʻkukui nut,ʻ ʻ10,000 men,ʻ ʻthe trees,ʻ 
ʻthe kahuli snails,ʻ ʻthe bamboo,ʻ ʻthe rain,ʻ ʻkumu Moses,ʻ and ʻthe wind.

Our journey has only begun!


